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Training Manual

How to integrate
Meaningful Youth Participation 

into your organization & program

THE A-Z 
OF MYP



Someone thought this should be a surprise
MYP is the juice
MYP is the el president not the vice
MYP is a virtue not a vice
Any way let’s do the real business….
This is the MYP

This is for all the human beings,
Not only for the VIP/MVP
This is for you and me
This Is The MYP- Ongea sikika (Speak Be heard)
Brings together the small and the big
Brings all together in only one ship
This Is the MYP, Ongea sikika (Speak Be heard)

CHOICE tell them……………………………
Youth is not a time of life – it’s a state of mind 
It’s a temper of the will
A quality of imagination
A vigor of emotions,
A predominance of courage over timidity
Of the appetite for adventure over love of ease.
Let MYP spread the peace
This is MYP – Ongea Sikika (Speak Be heard)

The adults advise, the youths energize
The adults confirm, the youths affirm
Together they will be strong and firm
They will work together in an org just as how they can 
till I a farm
Adults lead one term the youths take over the other 
ONE
Yes, they share the turns,
One cooks the veggies the other cooks the bans
This is MYP
This should happen everywhere
In organizations and the governments there
Let the youths decide, I know it’s hard to bare
Let their voice be heard, let them dare,

Like they say in Swahili, akililia wembe unampea, 
(if a child wants a razor blade give it to him or her)
Them being responsible will take us there,
Let them choose freely I know it’s rare,
This is MYP

You are young as your faith,
As old as your doubt
As young as your self-confidence,
As old as your fear,
As young as your hope,
As old as your despair,
When the wires are all down,
And all the innermost core of your heart,
Is covered with snows of pessimism,
Then you are grown old indeed,
But so long as your heart receives messages
Of beauty, cheer, courage, and power from the earth,
From man and from the infinite,
So long you are young.
This is MYP,

Make choice to raise your voice,
This is important than having any dose,
Strengthen capacity from Nairobi to any city
Enable their environment coz they have the ability,
REMEMBER THAT PARTICIPATION FLOWER,
I WILL PUT IT BESIDE MY BED AND KISS IT AT THE 
SLEEPING HOUR 
COZ IT GIVES ME THE POWER 
TO BELIEVE I CAN RAISE MY VOICE ANY HOUR
ANYWHERE INCLUDING THE PARIS TOWER
TURN TO YOUR NEIGBOUR TELL OR HER SAWA-SA-
WA. (It’s Okay)

ARISE MY PEOPLE 
THIS IS MYP 

MEANINGFUL YOUTH PARTICIPATION
A POEM BY MAMBOLEO KIMITTA, KENYA



"COZ 
IT 

GIVES 
ME
 THE 

POWER" 



CHOICE for Youth and Sexuality is an 
ambitious and bold youth-led organiza-
tion. We ADVOCATE for the sexual and 
reproductive health and rights of young 
people world-wide and SUPPORT them 
to meaningfully participate and to voice 
and claim their rights.
 
The GUSO consortium’s unique added 
value is its ability to address the multi-
tude of factors and actors influencing 
young people’s SRHR. It achieves this 
by using a multi-component approach. 
A multi-component approach enhanc-
es cooperation between creating de-
mand through education, supply by 
service provision, and support through 
an enabling environment. By using our 
individual and joint expertise, we can 
successfully link: (1) the provision of sex-
uality education and information; (2) the 
provision of quality, youth-friendly SRH 
services; (3) building support for youth 
SRHR, by addressing socio-cultural and 
political barriers in terms of practices, 
norms and policies.



We are more than happy to work out a 
training which specifically fits the needs of 
your organization! Feel free to contact us; 

info@choiceforyouth.org 

Keizersgracht 177, 
1016 DR Amsterdam
The Netherlands
www.choiceforyouth.org

ARE YOU INTERESTED IN RECEIVING 
A TRAINING FROM US?

FEEL FREE TO 
CONTACT US
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INTRODUCTION
WHY THIS MANUAL?

There are currently about 1.8 billion young people between the 
ages of 10 and 24 worldwide – the largest youth population 
ever. Many of these young people are concentrated in de-
veloping countries. In fact, in the world’s 48 least developed 
countries, children or adolescents make up a majority of the 
population. There is huge potential for economic and social 
progress. How we meet the needs and aspirations of young 
people is going to define your, and our, common future. It is 
widely recognized that young people must be at the center of 
the sustainable development agenda, calls for investment in 
young people have increased significantly in recent years and 
an increasing number of countries and institutions are willing 
to work more with young people. The time is right. 
 
But questions need to be answered. 
- What is the best way to work with young people? 
- How do you incorporate Meaningful Youth Participation in 
 your organization and programs? 
- How do you empower both young people and adults in this 
 process, so that everybody feels respected, accepted, 
 valued and safe? 

Questions that everyone working with young people struggle 
with. Questions that this training manual will provide 
answers to.



WHO CAN USE THIS MANUAL?

This manual is created for (youth) trainers/facilitators to train or-
ganizations (NGOs, CSOs, CBOs) and possibly other important 
institutions and stakeholders , on how to structurally integrate 
Meaningful Youth Participation (MYP) in organizations and pro-
gramming and create positive youth-adult partnerships. 

WHAT’S IN THIS MANUAL? 
This manual consists of seven different components:

A. THEORETICAL BACKGROUND
A theory is a basic belief about how the world works. 
In this chapter, we describe how Meaningful Youth 
Participation works. We explore the core elements and 
preconditions of Meaningful Youth Participation and 
provide youth-friendly tools to guide your thinking and 
working! 

B. TOOLS
Based on this theory, two tools have been developed 
to use during the training to assess MYP: The Graph of 
Participation (GoP) and a set of MYP checklists (MYP in 
organizations, MYP in Comprehensive Sexuality Educa-
tion (CSE) programs, MYP in Youth-friendly Sexual and 
Reproductive Health Services (YFHS) programs, MYP in 
Advocacy programs). But don’t let this long list scare 
you - this chapter explains how you can use the tools. 
Later, in the fourth chapter, you will be shown how to 
integrate these tools into your training. 

C. TIPS FOR TRAINERS/FACILITA-
TORS 
When you are giving a training, it is important to be 
aware of your role as a facilitator. You need to engage 
with the participants, keep them interested. It’s not just 
about presenting information – interaction is key. In this 
chapter, we’ll explore important aspects of being a good 
facilitator. 

D. TRAINING SESSIONS FOR DAY 
1-3  
This manual provides you with sessions for a three-day 
training course. The sessions are both easy to read and 
to use! In order to provide a qualitative, impactful train-
ing we highly recommend conducting a full three-day 
training course. No less. It will be worth the investment!

E. ADDITIONAL SESSIONS
This section contains some additional sessions that can 
be used as an alternative when you think that they suit 
the context better. Because we understand the need to 
be flexible! This section also includes some energizers 
that can be used to get everyone’s attention and provide 
a well-needed energy boost. 

F. ANNEXES 
Different tools accompany this manual as annexes. 
These should be used during the training sessions and 
can be printed out directly from this section. 

G. PRINT-OUTS
This section contains all the materials you need to print 
for the three-day training. Each of the sessions will indi-
cate which print-outs are needed, if any.

1 This manual is focused on training NGOs, CSOs and CBOs on MYP, however it can also function as a resource to train other important stakeholder’s on MYP, e.g. 
parliamentarians or community leaders. 
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 "HE WHO 
LOVES PRACTICE 

WITHOUT THEORY 
IS LIKE THE SAILOR 

WHO BOARDS 
SHIP WITHOUR 
A RUDDER AND 
COMPASS AND 
NEVER KNOWS 
WHERE HE MAY 

CAST" 
- LEONARDO 

DA VINCI
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1.  INTRODUCTION

A theory is a basic belief about how the world works. In this 
chapter, we will describe how Meaningful Youth Participa-
tion (MYP) works. Using the Flower of Participation (FoP), a 
tool that uses the metaphor of a blooming flower to describe 
how MYP can grow and flourish, we will explore what the key 
elements and preconditions are of MYP. We will also explain 
why you should invest in MYP, backing this up with evidence 
on the positive outcomes of MYP. 
 Once you understand the importance of MYP and can 
identify its key elements and preconditions, it is useful to 
know how to conduct an assessment based on these key 
concepts of MYP. To do so, we provide the Graph of Partici-
pation (GoP).  This is a tool to help young people and adults 
assess the extent to which Meaningful Youth Participation is 
integrated into an activity, program and/or organization. The 
main purpose of the GoP is to stimulate discussions on how 
to strengthen MYP, rather than solely ‘measuring’ it.
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 TIPS FOR TRAINERS/FACILITATORS 
In a nutshell, it’s important that you have a clear 
understanding of all the theory and tools provided 
in this chapter because: 

 – It is the basic belief of what MYP is and how 
 – it works. 
 – It is the basis for all the training sessions.
 – It will give you more confidence and you will feel 
more empowered when explaining it. Knowledge 
is power, right?

So, what’s the best approach? We’d recommend 
reading through the theory a few times at your 
own pace, until you’re sure you’ve really under-
stood everything. Once you are sure, sit down with 
your co-facilitator(s)/trainer(s), and try to explain 
the theory to them to see if you have understood. 
You’ll get there!

If you need more information on the tools presented 
in this section, or if there are some things you are 
not sure about, you can always contact CHOICE for 
Youth and Sexuality! 



2.1. DEFINITIONS
Meaningful Youth Participation. Young people indi-
vidually are diverse rights holders, and Meaningful 
Youth Participation is a right of all young people by the 
Convention of the Rights of the Child 2.  MYP means 
that young people can participate on equal terms with 
adults, or work independently, in organizations and in 
all stages of programming and policy-making: design, 
implementation, monitoring and evaluation. But for this 
to happen, mechanisms must be in place that allow 
young people to have an active role, in which their 
voice is heard and respected. If participation of young 
people is truly meaningful, it benefits the young peo-
ple, the program, policy or organization, and society  
as a whole. 

Instead of referring to MYP, some organizations refer 
to working with a ‘Youth-Centered Approach’ (YCA). A 
youth-centered approach is when an organization main-
streams Meaningful Youth Participation by structurally 
integrating Meaningful Youth Participation at all levels of 
decision making, and across all phases of programs and 
services. IPPF defines a youth-centered approach as:

“An organization that systematically places young people 
at the centre and recognizes them as diverse and auton-
omous rights-holders. It endorses the right of the young 
per-sons in the organization to contribute, to make con-
nections and to openly communicate and express them-
selves. It allows freedom for young people to experience, 
think, ex-plore, question and search for answers. It values 
young people’s work and input; the organization’s role is 
to nurture young people’s talent; to maximize their poten-
tial and to enable them to develop and grow.” 3

2.2. WHY IS MEANINGFUL YOUTH   
PARTICIPATION IMPORTANT?
There are many reasons to support MYP. First and fore-
most, young people have a fundamental right to mean-
ingfully participate, which we at CHOICE 
believe is in itself reason enough to support MYP. 

Beyond this, there is clear evidence that MYP:
- Benefits society in general.
- Has a positive effect on young people’s 
   development.
- Strengthens organizational capacity.
- Is key to achieving (SRHR) program outcomes.

One of the sources of evidence for this, is operational 
research conducted under the Access, Services and 
Knowledge program (ASK, 2013-2015). The ASK pro-
gram was a Dutch Ministry of Foreign Affairs funded 
program by AMREF Flying Doctors, CHOICE for Youth 
and Sexuality, dance4life, the International Planned Par-
enthood Federation (IPPF), Rutgers, Simavi, and Stop 
AIDS Now! (now Aidsfonds). This program aimed to 
enhance the uptake of SRH services by young people 
in Kenya, Uganda, Ethiopia, Ghana, Senegal, Pakistan 
and Indonesia.4

2 UNICEF, UN Convention on the Rights of the Child in Child-Friendly Language. (https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf)
3 IPPF (2015) The journey to youth-centeredness in IPPF. London: IPPF.

2. WHAT IS MYP AND WHY IS IT IMPORTANT?   

You are going to give a training on MYP. And so, it’s important to know  
all the ins and outs. What the concept MYP actually means and stands for.  
In this chapter, we will discuss the definition of MYP, how MYP links to the 

Youth-Centered Approach (YCA) and why MYP is important.
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BOX 1: CONVENTION OF  
THE RIGHTS OF THE CHILD –  
PARTICIPATION 

ARTICLE 12 | You have the 
right to give your opinion, and 
for adults to listen and take it 
seriously. 
 
ARTICLE 13 |  You have the 
right to find out things and 
share what you think with oth-
ers, by talking, drawing, writing 
or in any other way unless it 
harms or offends other people. 
 
ARTICLE 14 | You have the right 
to choose your own religion 
and beliefs. Your parents 
should help you decide what 
is right and wrong, and what is 
best for you.
 
ARTICLE 15 | You have the right 
to choose your own friends and 
join or set up groups, as long 
as it isn’t harmful to others.

SOURCE: UNICEF, UN Conven-
tion on the Rights of the Child  
in Child-Friendly Language. 

PARTICIPATION IS A HUMAN RIGHT!
The United Nations Convention on the Rights of the Child (CRC) has guaran-
teed that participation is a fundamental right for all young people.5  The CRC 
recognizes young people as autonomous rights holders, who have their own 
group of rights independent from the family. The treaty is legally binding and 
states that those who have ratified the treaty are encouraged to periodically 
report to a special committee of experts on how they are implementing the 
treaty in their country.7 The CRC caused a fundamental shift in how the 
world looked at children and adolescents: instead of solely vulnerable, pas-
sive beings, they are now regarded as active agents, who should be given 
opportunities to be heard.  Youth participation is represented in article 12 
of the CRC. Similarly, articles 13 (the right to freedom of expression), 14 
(the right to freedom of thought, conscience and religion), and 15 (the right 
to freedom of association and assembly) are also strongly related to MYP .8 
Article 12 – 15 of the CRC are shown in box 1. Besides the CRC, Meaningful 
Youth Participation is also included in various other declarations, including 
the Maputo protocol 2003 (the protocol to the African Charter on Human 
and People’s Rights on the Rights of Women in Africa) and the Declaration 
of Commitment on HIV and AIDS 2001 and the Sustainable Development  
Goals 2015. 

MYP BENEFITS SOCIETY
 – Through MYP, young people gain important knowledge on how cer-
tain procedures, decision-making processes, and governance struc-
tures work. This can lead to more active citizenship. Young people may 
increase their formal political participation, informal political participa-
tion (on community and/or (inter)national level), and their involvement in 
broader social issues (for example climate change, discrimination, etc.). 
MYP is also believed to build skills and attitudes that are important in 
creating and maintaining a healthy democratic society, such as tolerance, 
cooperation, and healthy disagreement.9 

 – Young people can introduce a new perspective, for example when 
young people are more progressive than adults. In Indonesia, a local 
organization reached out to LGBT youth, because this was considered 
to be an important target group by the young people involved in the 
organization.10 

 – MYP can empower adults; through working with young people, the  
commitment, energy and confidence of adults is enhanced, and they 
become better attuned to the needs and concerns of young people.11 

 – MYP can reduce generation gaps, by creating more understanding  
between young people and adults, and enhancing their cooperation. 

 – MYP can lead to more effective/efficient policies; for example, the 
need for inclusiveness will be put on the agenda, prioritized and facil-
itated.

4 More information on the ASK program: http://www.rutgers.international/programs/programs-archive/access-services-and-knowledge). 5 O’Donoghue, J. L., 
Kircher, B., & McLaughlin, M. (2002). Introduction: Moving youth participation forward. New Directions for Youth Development, 2002(96), 15-26. 6 UNICEF, Con-
vention on the Rights of the Child. Frequently asked questions (https://www.unicef.org/crc/index_30229.html). 7 Sorbring, E. (2009) The Child as Active Agent in 
Conflict Situations. (https://www.diva-portal.org/smash/get/diva2:232542/FULLTEXT01.pdf) 8 See 2. 9 See 4. 10 Singh A., Faiqoh, Zuhra, Putu Natalya N., Talata 
Farida C., Nugroho S., Mujoko A., Alfian Novianto D., Tabrani Al-Ikhlas I. & Reeuwijk M. van, 2016 “Operations Research on Meaningful Youth Participation in Indo-
nesia”, Rutgers (http://www.rutgers.international/sites/rutgersorg/files/Operational_Research_pdf/27.%20MYP_Indonesia_final.pdf) 11 ASK Alliance; “Essential 
Packages Manual” (2016) (http://www.rutgers.international/sites/rutgersorg/files/PDF/Essential%20Packages%20Manual_SRHR%20programs%20for%20young%20
people_%202016.pdf) 
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“LEADERSHIP … 
EMPOWERMENT … FEELING 

YOU’RE PART OF AN 
INTERNATIONAL COMMUNITY, 

THAT YOUR VOICE IS 
HEARD, THAT YOU’RE BEING 

CONNECTED WITH THE WHOLE 
COMMUNITY AND GETTING 
SUPPORT FROM PEERS AND 
ADULTS: ALL THESE THINGS 

HAVE AN IMPACT ON ONE’S 
OWN INDIVIDUAL AND 

PROFESSIONAL DEVELOPMENT.” 

CHOICE PARTNER STAFF- 

MYP BENEFITS THE DEVELOPMENT OF  
YOUNG PEOPLE

 – MYP can lead to empowerment of young people, by enhancing their  
self-confidence and by teaching them important life skills. Research 
conducted in Ethiopia showed that young people who participated as 
peer educators in an SRH program became more confident, which in turn 
enabled them to talk in meetings and discuss issues around sexuality 
with their parents.12 

 – MYP can lead to the economic empowerment of young people specif-
ically. Through MYP, young people can attain certain professional skills 
(i.e. negotiation, public speaking) and knowledge (i.e. budgeting) that 
can be of value in their (future) employment. This also came out of the 
research conducted in Ethiopia: young people’s participation in creased 
their public speaking skills, their confidence to speak in meetings, and 
their assertiveness.13 

 – In some cases, job opportunities for young people are created, or 
young people get their job as a next step after their volunteer work. 

 – In addition, MYP can contribute towards young people’s personal  
development: for example, by supporting an increased intercultural  
understanding and more critical thinking.14 

 – Young people are able to build/strengthen their network, through 
their collaboration with youth and adult organizations. This can also be 
important for young people’s social wellbeing: they are able to make 
new friends. For example, young people involved in an SRHR program in 
Indonesia stated that they felt a ‘tightly knit kinship’ with their teams.15 

MYP STRENGTHENS ORGANIZATIONAL CAPACITY
 – Through MYP, the organization will become more inclusive.  Structures 
created to engage young people can potentially also be used to include 
other under-served groups, for example ethnic minorities, people living 
with HIV, people living with disabilities, etc. 

 – Engaging young people in a meaningful way will lead to a more  
positive vibe in the organization because of the fruitful youth-adult 
partnership. In Ethiopia, one adult staff member engaged in a youth-
adult partnership stated about his young colleague: “He is young and 
always motivates the staff. He has a love for the work even though he 
is young. He makes communication very smooth and I’m happy to have  
a young boss.” 16

 – Young people bring innovation and creativity to the organization;  
research undertaken in Pakistan showed that when organizations hired 
young people as staff, the work environment became more creative, 
passionate and flexible to changes and new ideas.17 

 – Young people usually know how to work with modern technology. 
Meaning that MYP strengthens the organizational capacity to innovate 
and use creative and new technologies. 

 – Generally, the involvement of young people in the ASK program has 

12 Singh, A, Shewangizaw Tafesse, H., Ali, A.M., Legese Bekele, K., Gamachu, M. & Reeuwijk, M. van, 2016, “Operations Research on Meaningful Youth Participation 
in Ethiopia”, Rutgers (http://www.rutgers.international/sites/rutgersorg/files/Operational_Research_pdf/6.%20MYP_Ethiopia_final_0.pdf) 13 See 12. 14 Campbell, 
C., Gibbs, A., Maimane, S., Nair, Y., & Sibiya, Z. (2009). Youth participation in the fight against AIDS in South Africa: From policy to practice. Journal of Youth Studies, 
12(1), 93-109. 15 See 10. 16 See 12.
 

20 | Theoretical background



17 Mushtaq N., Younis F., Raza S., Jamshaid W. & Reeuwijk M. van, 2016, “Operations Research on Meaningful Youth Participation in Pakistan”, Rutgers (http://
www.rutgers.international/sites/rutgersorg/files/Operational_Research_pdf/24.%20MYP_Pakistan_final.pdf) 18 See 12. 19 UNICEF (2002) Young People and HIV/
AIDS: Opportunity in Crisis, (https://www.unicef.org/publications/index_4447.html, last checked 14/12/2016) 20 Chau K., Solange Mbaye, Diagne S., Konate D. & 
Reeuwijk M. van, 2016 “Perceptions of Participation: an assessment of a youth participation model in Senegal”, Rutgers & ASBEF (http://www.rutgers.international/
sites/rutgersorg/files/Operational_Research_pdf/3.%20MYP_Senegal_final.pdf) 21 See 12. 22 To read more about the work of the Youth Ambassador SRHR, visit her 
Facebook page: https://www.facebook.com/YouthSRHR/ 23 See 9.

 enabled greater reach to large numbers of young people as well as 
 demand generation. Young people attracted other young people to 
 the clubs and activities, brought in friends and generated and sus
 tained interest in connecting with the program.18 

MYP WILL LEAD TO IMPROVED PROGRAM  
OUTCOMES

 – MYP will lead to more effective SRHR programs and policies with 
regards to young people’s SRHR, since young people themselves are 
best able to voice their needs, realities and opinions.19 For example, in 
Senegal, involving young volunteers created a new openness to talk about 
issues related to sexuality among young people, that in turn increased 
the uptake of SRHR services.20 

 – MYP can greatly enhance the reach, attractiveness, relevance,  
and effectiveness of advocacy on SRHR-related issues (and beyond), 
since advocacy which is meaningfully informed by young people is more 
likely to take into account their actual lived realities, and to ensure that 
their needs and opinions are reflected. In Ethiopia, advocacy efforts 
resulted in government institutions deciding to hire youth de velopment 
agents and train 30 health workers in youth-friendly health services.21 
Another best practice on MYP in SRHR advocacy is the Youth Ambas-
sador SRHR.22 

 – The legitimacy of programs will be increased if young people are mean-
ingfully involved – having young people involved can make the program 
more accepted within a community as well as by other stakeholders.  
As a consequence, the program can increase its influence. 

 – By being meaningfully involved in an SRHR program, young people  
increase their knowledge on SRHR-related topics, as was shown by 
research conducted on MYP in Indonesia.23 This knowledge in turn  
enables young people to make more informed decisions regarding their 
own SRHR.  
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THE FLOWER OF PARTICIPATION
The Flower of Participation is a tool that uses the met-
aphor of a blooming flower to describe how MYP can 
grow and flourish. It can be used to distinguish between 
different forms of youth participation and to explore 
whether they are meaningful or not. The tool describes 
the core elements of Meaningful Youth Participation (the 
roots), the different forms of Meaningful Youth Partici-
pation (the leaves and petals of the flower), non-mean-
ingful forms of youth participation (the insects) and the 
preconditions for MYP (the water and the sun). All these 
different aspects of MYP are discussed below.

THE AIR: INCLUSIVITY
Inclusivity, like the air we breathe, is everywhere and 
therefore should be integrated in all the elements of 
Meaningful Youth Participation. We can’t survive with-
out it! Young people are not a homogenous group: they 
are, in fact, very diverse. And so, we need to be aware 
of the importance of MYP happening in an inclusive 
manner. For all young people. It is important to be inclu-
sive of young people with diverse sexual orientations, 
gender identities and gender expressions, young people 
living with disabilities, young people living with HIV, 
young people from rural and urban areas, young women 
and girls, young people from different socio-economic 
backgrounds. When a young person is par-ticipating 
in a program, activity or organization, they should rep-
resent the voice of different groups of young people.  
 
THE SOIL: COMMITMENT FROM 
YOUNG PEOPLE
MYP is all about young people. For this reason, the 
young people involved have a crucial role. Without the 
commitment of young people to an organization or pro-

INTRODUCTION

The Flower of Participation, developed by CHOICE for Youth and Sexuality and 
YouAct, is a tool that can be used to explain the concept of Meaningful Youth 
Participation (MYP). It can also be used to reflect on the current status of MYP 

in an organization and on the organization’s ambitions regarding MYP. It can also 
be used by young people to understand their position within an organization and 

advocate for their right to meaningfully participate.

gram, MYP is simply not possible. And so commitment 
from young people is represented by the soil in which 
the Flower grows. Young people should be committed 
to actively participating, and willing to grasp the oppor-
tunities that are offered to them. 

THE ROOTS: THE CORE ELEMENTS 
OF MYP
The roots of a flower are essential in allowing a flower to 
survive and flourish. They enable the flower to retrieve 
water and nutrients from the soil and to keep itself 
upright. The more roots the flower has, the stronger its 
foundations. 
This metaphor also applies to MYP. There are five core 
elements of MYP, and the stronger and more present 
the core elements are, the more MYP can flourish.  
The five core elements of MYP are:

FREEDOM OF CHOICE
The core element Freedom of choice is about the 
extent to which a young person can decide if they 
participate, or not, in a program/activity/organi-
zation. 

INFORMATION
The core element Information refers to the extent 
to which young people get and/or have access to 
comprehensive information about the goals, differ-
ent elements and timeline of the program, activity 
or organization, and their role within it. It also links 
to information about the different possibilities/
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opportunities that young people have within the 
pro-gram/activity/organization.

DECISION-MAKING POWER
The core element Decision-making power is about  
the extent to which a young person can make deci-
sions about (parts of) the program or activity or 
within the organization.  

VOICE
The core element Voice represents the extent to 
which a young person can voice their views and 
opinions, and the extent to which other people lis-
ten to and respect these views and opinions and 
integrate them into the program, activity or orga-
nization.

RESPONSIBILITY
The core element Responsibility represents the 
extent to which young people have the opportunity 
to act independently within a program, activity or 
organization that they participate in.

MEANINGFUL YOUTH PARTICIPATION 
VERSUS NON-MEANINGFUL YOUTH 
PARTICIPATION
There are different forms of youth participation.  
Some forms are meaningful, some are not. In general, 
participation is more meaningful when the core ele-
ments are in place. The Flower of Participation describes 
two forms of Non-Meaningful Youth Participation (the 
insects) and six forms of Meaningful Youth Participation 
(the leaves and the petals). 

Let’s look for a moment at Non-Meaningful Youth Par-
ticipation (Non-MYP). Young people may be involved 
in programs, activities or organizations, however their 
participation cannot be considered meaningful, because 
the core elements are missing. It’s important to distin-
guish between non-MYP and MYP, because it is often 
the case that young people participate in a program, 
activity, or organization, but in ways that are dismiss-
ing their voice and freedom of choice, and does not 
give them any decision-making power, responsibility 
or information. Many people think that simply involving 
young people means that they are meaningfully partic-
ipating. This isn’t the case. 

Without the core ele-ments, opportunities for participa-
tion that are meant to be empowering for young people 
can have the opposite effect and can actually end up 
being disempowering. 

The different forms of non-MYP and MYP are explained 
below. The accompanying graphs rate the presence of 
the different core elements. We distinguish between 
five levels: not at all present (--); present to a low extent 
(-); somewhat present (+/-); present to a high extent (+); 
and present to a very high extent (++). 

Note that different scenarios as presented below are not 
set in stone and that slight differences might occur in 
reality. 

INSECTS: NON-MEANINGFUL YOUTH  
PARTICIPATION
In order for an insect to survive, it needs to eat. What 
does it eat? Yes, you’ve got it: plants and flowers. The 
insects in the Flower of Participation destroy Meaningful 
Youth Participation, because they separate Meaningful 
Youth Participation (leaves and petals) from the core 
elements (roots).

In the Flower of Participation, the insects represent 
forms of Non-Meaningful Youth Participation. These 
forms of Non-Meaningful Youth Participation can make 
it seem like young people are participating meaningfully, 
when in fact they are only superficially included. There 
are two forms of Non-Meaningful Youth Participation: 
manipulation and tokenism.
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MANIPULATION
We speak of manipulation when young people are used 
to support a cause. At the same time, the initiators pre-
tend that this cause was inspired by these young people 
and/or that these young people are supporting it. Young 
people are used as decoration, to make the cause seem 
more attractive. The young people that participate in 
such a program or activity are not in control of the activ-
ity, they cannot give their opinion on the activity or the 
cause, and don’t enjoy any responsibility. They may be 
aware of the goal of their participation, but even this is 
not always the case.  

Some examples of manipulation:
 – An orphan living with HIV shakes the hand of a 
major donor in order to make him invest in a program  
targeting orphans who are HIV+.

 – A teacher calls in a class of students to sing the 
national anthem when a group of international donors 
visit the school.
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TOKENISM
Tokenism is when young people are invited to partici-
pate, but only in a superficial manner because in reality, 
young people do not have a voice and their opinions are 
not listened to or respected. There is no space for them 
to participate on an equal footing, and they don’t carry 
any decision-making power or responsibility. However, 
in contrast to manipulation, young people do enjoy some 
freedom of choice. This form of Non-Meaningful Youth 
Participation occurs often, since by inviting young peo-
ple, it may give the impression to others that young 
people are being meaningfully engaged. However, when 
looking at the graph, the core elements of Meaningful 
Youth Participation are hardly present. 

Some examples of tokenism:
 – A young person is invited to join a meeting to rep-
resent ‘the youth voice’, but is not allowed to say 
anything.

 – When young people are invited by adults to partic-
ipate in a shared decision-making process, but are 
constantly overruled by adults when they express 
their opinion.

 – When a young person is invited to make a state-
ment during a conference, but their draft speech is 
changed to make sure it represents the adult cause.
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LEAVES AND PETALS: DIFFERENT FORMS OF MYP
Having discussed the two forms of Non-Meaningful Youth Participation, 
let’s now turn to the more exciting part: forms of Meaningful Youth Par-
ticipation. There are six forms of Meaningful Youth Participation, and all of 
the different forms include more or less all five core elements (the roots) 
that have been discussed above. Note that the form of MYP to best fit 
a program, activity or organization depends on several factors. Due to 
financial restraints or lack of organizational capacity it could be that young 
people will only be meaningfully involved within a certain youth program 
or activity. Other factors that can influence the choice for a certain form of 
MYP are the goal of the program or activity, availability of young people or 
knowledge of young people. 

However, CHOICE aims for the inclusion of as many core elements of 
MYP as possible. Therefore, although all forms of MYP that are presented 
below are actually meaningful, we distinguish between two levels of 
Meaningful Youth Participation: the leaves and the petals of the Flower  
of Participation. 

Although the leaves do not represent the beauty of a blooming flower, they 
represent the preliminary steps towards it and therefore serve an important 
function. This is also the case for the two forms of Meaningful Youth Par-
ticipation that are represented by the leaves of the flower, which will be 
explained below. Young people are meaningfully included, and enjoy some 
of the core elements, however, there is still room to grow and to establish 
‘higher’ levels of MYP.

These ‘higher levels’ of MYP are represented in the petals of the flower. 
In these four forms of MYP, young people enjoy most of the core ele-
ments of MYP. The petals are all highly meaningful; the best form of  
MYP is dependent on the goal(s), design, and resources of the  
program or activity. 
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YOUNG PEOPLE ARE APPOINTED A ROLE  
AND INFORMED
In this form of youth participation, someone asks young 
people to do a task, and the young people can decide if 
they want to participate or not. Moreover, young people 
are informed about the goals of the program, activity 
or organization, about their role in it and why they have 
been invited to participate. However, young people do 
not hold any decision-making power, and only limited 
voice and responsibility. In this form of MYP, the extent 
to which freedom of choice, information, voice and 
responsibility are present can vary considerably. There 
may be a situation in which young people are asked to 
organize a whole event, but where the ultimate deci-
sion-making power about the theme, the speakers and 

the funding lies with adults. In this case, responsibility 
can be present to a high extent, but decision-making 
power may not be present at all. 

Examples of young people are appointed a task and 
informed:

 – Young people are asked to give a speech on climate 
change during a community awareness meeting orga-
nized by adults. They can draft the speech them-
selves, but the adults have to check and approve 
the presentation before the community awareness 
meeting.

 – A secondary school student is asked to do a struc-
tured interview about love and relationships with 
other young people because she is able to relate 
better to her peers, but the questions are developed 
by an adult researcher. The student is informed about 
the goals of the research and why her role in the 
project is important.

LE
A

V
ES
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YOUNG PEOPLE ARE CONSULTED AND INFORMED
When young people are consulted and informed, they 
are asked for their input and their opinion is consid-
ered. They are also informed about the goals of the 
program or activity, why they are involved in it, and 
what will be done with their input. Suggestions made 
by young people are given thorough consideration. 
Yet, the consulted young people do not make the final 
decision as to whether the input of the young people is 
actually incorporated. Young people do not enjoy any 
decision-making power on the design, implementation 
and evaluation of the program or activity. They carry 
limited responsibility. The main goal of their involvement 
is consultation, and their influence is therefore limited. 

Some examples of young people are consulted  
and informed:

 – A 16-year old is invited to join one of the design ses-
sions of a comprehensive sexuality education curric-
ulum, to bring a ‘young and fresh’ perspective to the 
discussions. However, he does not have any control 
on what is ultimately integrated into the curriculum.

 – A girl, who is active as a youth advocate for the rights 
of LGBTI people, is approached by an NGO worker 
who invites her to be part of a focus group of young 
LGBTI people. The NGO worker wants to use her 
experience to enhance the effectiveness of an LGBTI 
support program they are currently implementing. 
The focus group comes together every three months 
for the duration of the LGBTI support program. She 
is not, however, involved with implementation of  
the program.
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ADULT-LED, SHARED DECISIONS WITH YOUTH
In this form of Meaningful Youth Participation, adults 
are primarily in charge of the program, activity or orga-
nization. However, they include young people who do 
have some control in decision-making processes. It is 
the adults though, who have the final say. Young peo-
ple are fully informed about the aims of the program or 
activity, and have a voice in the design, implementation, 
monitoring and evaluation. They enjoy certain (but not 
all) decision-making power and responsibility. 

Theoretical background | 31

Examples of adult-led, shared decisions  
with youth:

 – A school teacher wants to organize a celebration day 
to celebrate the end of the school year, and asks 
students to help him organize it and decide on the 
activities for the day.

 – An adult group of human rights activists has a strong 
group of youth volunteers. During general group 
meetings, important decisions are made by voting. All 
activists and volunteers of the group have one vote. 

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
Choice

Information Voice Responsibility Decision-
making power

ADULT-LED, SHARED DECISIONS 

WITH YOUTH

PE
TA

LS



YOUTH-LED, SHARED DECISIONS WITH ADULTS
When a program or activity is youth-led but there is 
shared decision-making with adults, it means that 
young people oversee the program or activity, but they 
include adults who also have a say. This is often the case 
when young people lack expertise or experience, and 
ask adults to participate for learning purposes and to 
enhance the quality of the program, activity or organi-
zation. Ultimately, young people are in charge, but they 
share decision-making power with adults. 

Some examples of youth-led, shared decision  
with adults:

 – When young people want to advocate for more 
youth-participation in the national government and 
ask an adult-led NGO working on these issues to 
join them and jointly set out a strategy to realize an 
effective lobby campaign.

 – Because of a lack of experience, a youth organization 
asks support from an experienced adult from a part-
ner organization to co-decide on the distribution of 
budget along different budget lines within a planned 
program.
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YOUTH-LED, ADULTS HAVE NO DECISION-
MAKING POWER
When a program or activity is youth-led without any 
adult involvement, young people are fully in charge. 
Young people enjoy the maximum level of decision-mak-
ing power, information, voice and responsibility. They 
are completely autonomous. Support may be limited in 
this form of MYP, since young people are usually on their 
own, without any adult involvement. However, it can 
also be the case that adults are consulted and invited for 
capacity strengthening. The young people then reach 
out for the adult support themselves. Youth-led orga-
nizations usually can be placed in this category of MYP. 

Examples of youth-led, adults have no  
decision-making power.

 – Young people decide to organize a peaceful demon-
stration to advocate for better quality education.

 – A student association organizes a fundraising music 
festival, to raise funds for medical treatment for one 
of their sick members.  Some adults are asked for 
advice on the logistics of organizing a music festival. 
However, the students make all the decisions on what 
will be done. 
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YOUTH-ADULT PARTNERSHIP
In a youth-adult partnership (YAP), both young people 
and adults are equally involved and share power. They 
enjoy equal voice, and define the aims of the program 
or activity together. Decision-making power for young 
people is slightly less present than in a youth-led initia-
tive, because they share it with adults. A YAP involves 
mutual learning, as adults can strengthen the capacity 
of young people and vice versa. 

Examples of youth-adult partnerships:
 – CHOICE is involved in different programs that are 
youth-adult partnerships. The Yes I Do program, 
which aims to decrease the number of early and 
forced marriages, unintended teenage pregnancies 
and female genital mutilation or cutting, is a joint 
initiative by CHOICE and four adult-led partner  

organizations in the Netherlands. We have joined 
forces, embracing our different skills and expertise, 
to build a comprehensive program. In this program, 
young people are involved in every stage and at all 
levels and enjoy equal decision-making power. Con-
siderable knowledge-sharing takes place, which ben-
efits both the young people and the adults.

 – A small group of young people and adults joined 
forces to organize a fundraising event to support 
victims of an earthquake that happened recently in 
Asia. Within the group, everybody is involved in all 
decision-making and has an equal voice.
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SUN AND WATER: PRECONDITIONS FOR MYP
A flower can only grow and flourish if certain preconditions are met.  
For example, plants need water and sun to grow and bloom. This also applies 
to MYP. MYP cannot be established without certain preconditions. The 
Flower of Participation distinguishes between two types of preconditions, 
capacity strengthening (the water) and an enabling environment (the sun). 

WATER: CAPACITY STRENGTHENING
In order for a flower to flourish, it needs continuous watering. To be able to 
play an informed and effective role in programs and activities, young people 
should also have the opportunity to grow. Furthermore, capacity strength-
ening can be a way of personally empowering young people, and thereby 
have beneficial effects that go far beyond the activity or organization. In 
order to sustain MYP, young people’s capacity should be strengthened. The 
kind of capacity needed for MYP can vary, but can include knowledge, skills 
(for example budgeting, management, planning) and critical self-reflection.  
Strengthening capacity can be done in various ways, for example through 
training, workshops, internships or coaching. Another essential element of 
young people’s capacity strengthening is providing mentorship for young 
people, so that they can further strengthen their capacity in a safe environ-
ment. An effective learning environment should also be a safe space (and 
thereby links to one of the elements of an enabling environment), where 
making mistakes is acceptable and considered to be part of the process.  
Besides strengthening the capacity of young people, the capacity of adults 
should also be strengthened. Adults should be aware of what working with 
young people entails and how they can create a supportive environment for 
Meaningful Youth Participation. Capacity strengthening can link communi-
cation skills and new communication techniques, training in the provision 
of mentorships, awareness on MYP and why it is important, etc.
The sun: an enabling environment
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SUN: ENABLING ENVIRONMENT
Flowers need the sun to create an enabling environment for them to grow. 
This also applies to MYP. The enabling environment needed to allow MYP 
to flourish comprises a number of factors:

 – Commitment from adults to MYP: young people should be supported 
by adults to be able to meaningfully participate. Adults should respect 
young people as equals and allow them to take meaningful positions in 
their programs, organizations and activities. In order to create this com-
mitment, it is important to strengthen the capacity of adults in MYP as 
well, and to work with participatory methods that support young people 
and adults in working together. 

 – Financial means: because many young people still attend school, or may 
not earn as much money as adults, it is important to support young people 
with the financial means to allow them to meaningfully participate. This 
could take the form of compensation for travel expenses, meals, etc. In 
addition, young people are often used as volunteers. And although vol-
unteering is a good way to contribute, learn and build skills, the balance 
between volunteering and equal and fair compensation should always be 
kept in mind. When young people, for example, do equal work to adults, 
with equal responsibilities, they should also get equal compensation. 

 – Youth-friendliness: to be able to meaningfully participate, young people 
should fully understand what is discussed and feel comfortable being 
involved. And so, it’s important to use youth-friendly language and avoid 
excessive jargon (although this doesn’t mean that young people cannot 
participate in spaces where a lot of jargon is used, for example at the 
UN!), and use youth-friendly tools and learning methods.

 – Safe space: safe spaces are necessary for young people and adult staff 
to feel free to share their opinions and thoughts, even when these are 
critical. A learning environment gives people the space to make mis-
takes – and judges them on their efforts rather than on (lack of/negative) 
results. Young people and adults should feel valued, respected, safe, 
encouraged and supported.  

DON’T FORGET!

REMEMBER, THAT IN ORDER 
TO REACH THE ‘HIGHER 

LEVELS’ OF MYP, YOU DON’T 
NECESSARILY HAVE TO START 

AT THE BOTTOM OF THE 
FLOWER, AND PROGRESS 

THROUGH THE LEAVES FIRST. 
THE HIGH LEVELS OF MYP CAN 
BE REACHED IMMEDIATELY, IF 
ALL PRECONDITIONS ARE MET 
AND THE CORE ELEMENTS ARE 

PRESENT! FAST-TRACK TO MYP!
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 – Flexibility: young people may have a different daily schedule to that of 
adults. They may still go to school, have a (part-time) job, or need to 
take care of family members. This all needs to be considered if young 
people are to participate meaningfully. So, perhaps it may be necessary 
to plan meetings outside of office hours, so that young people can also 
be present. But flexibility goes further than planning. It’s not only young 
people’s schedules that can differ, but their views too. And so, adults 
need to have an open attitude towards the opinions and needs of young 
people. Which may require adults to be more flexible in the approach 
they take. But it’s not a one-way street – young people will also need to 
be flexible when working with adults: the ultimate aim is to find common 
ground and a way of working that serves both parties. 

 – Policies: To integrate MYP in a program or organization, policies on 
involving young people should be in place. An example of this could 
be the commitment of an organization to having young people make up 
30% of its board.   
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By comparing the graphs young  
people and adults can work towards 

a better mutual understanding of 
each others perspectives.
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MYP: CORE ELEMENTS AND  
PRECONDITIONS
The Graph of Participation assesses the presence of 
the core elements of MYP in an activity, program and/
or organization and whether the preconditions of MYP 
are met. But what exactly are these core elements and 
preconditions?
The five core elements of MYP can be seen as the build-
ing blocks of MYP. The more there are, and the stronger 
they are, the more MYP is able to flourish. The different 
core elements are Voice, Freedom of choice, Responsi-
bility, Decision-making power and Information.
The preconditions of MYP are things that must be 
present to allow MYP. The preconditions for MYP are 
Capacity Strengthening and an Enabling Environment. 
The enabling environment consists of commitment from 
adults, flexibility (with regards to time), a safe space, 
financial means, policies and youth-friendliness. 
Please refer to The Flower of Participation (FoP) for 
more background information on the core elements of 
and preconditions for MYP. The FoP can also be used 
in combination with the GoP to assess which form of 
MYP is in place, based on how the presence of the core 
elements is scored. 

1. THE GRAPH OF PARTICIPATION

A tool to assess if and to what extent Meaningful Youth Participation is inte-
grated in your activity, program and/or organization. The Graph of Participation 
(GoP) is a tool to help both young people and adults assess the extent to which 
Meaningful Youth Participation (MYP) is integrated into their activity, program 

and/or organization. 

The tool is based on the Climbing Wall of Participation Model by Nigel Thomas.24  
The original model has been adjusted to create a tool that fits CHOICE’s and her 
partners’ experiences and that links to the different forms of Meaningful Youth 

Participation that are explained in the Flower of Participation. 

HOW TO USE THE GRAPH  
OF PARTICIPATION?
The Graph of Participation consists of two parts. The 
first part is a questionnaire that measures the extent 
to which the five core elements of MYP are present, 
whereas the second part measures the extent to which 
the seven preconditions for MYP are present. The ques-
tionnaires can be found in Section F, Annex Day 2, Ses-
sion 2.4, The Graph of Participation. After completing 
the questionnaires, two graphs will be drawn: one for 
the core elements and one for the preconditions. Exam-
ples of both graphs are presented below.

24 Thomas, N., Children, Family and the State. Decision- making and child participation. 2000, Hampshire: Macmillan Press LTD.
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THE GOP CAN BE USED IN FOUR DIFFERENT WAYS, 
WHICH WE WILL EXPLAIN BELOW
Either as part of a training, or as a separate exercise. Assessing and dis-
cussing youth participation with young people and adults can be sensitive. 
Consider your context to decide which approach is most suitable. How-
ever, keep in mind that it is always (except potentially when you work with 
a youth-led organization), a good idea to involve both young people and 
adults in the process.

All options come with a set of discussion questions. It is important that 
both adults and young people have a platform to express their opinions, 
views and possible concerns. You may need a moderator to facilitate the 
discussion when there are major differences.  

 In the trainings manual, the GoP is integrated in Day 2, Session 2.4. 

As a young person, you can assess your participation 
individually or as part of a group with other young peo-
ple. You fill in the questionnaires and then draw two bar 
graphs, which visualizes your answers. By doing this, 
you analyse your own participation, which will help you 
identify points for improvement that you can possibly 
discuss with adults in your organization. Some guiding 
questions that you can use as follow-up are provided 
below.

Discussion questions – reflection with adults/other 
young people in your organization:
1. Do you recognize the results of the GoP? What do 

you agree with, and what do you disagree with? 
Why?

2. Based on the results, what do we want to change in the  
organization or program?

3.  How can you achieve this goal? What can the young  
people do? What can the adults do? Who will be the main  
responsible person?

4. Can we come to an agreement? How are we going to  
evaluate progress?

YOUNG PEOPLE USE THE GoP 
INDIVIDUALLY OR IN A GROUP 
OF YOUNG PEOPLE
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Like young people, as an adult you can assess youth 
participation in your organization or program, either 
individually or as part of a group of adults. You fill in 
the questionnaires and then draw the two bar graphs, 
which visualize youth participation in your organization 
or program. By doing this, you analyse youth partici-
pation in your organization or program, and are able to 
identify points for improvement. It would be good to 
discuss your findings with young people in your orga-
nization – after all, they’re the people you are talking 
about! Some guiding questions for this discussion are 
provided below.

Discussion questions – reflection with young people 
in your organization
1. Do you recognize the results of the GoP? What do you  

agree with, and what do you disagree with? Why?
2. Based on the results, what do we want to change in the  

organization or program?
3. How can you achieve this goal? What can the young  

people do? What can the adults do? Who will be the main  
responsible person?

4. Can we come to an agreement? How are we going to  
evaluate progress?

ADULTS USE THE GoP 
INDIVIDUALLY OR IN A GROUP 
OF ADULTS

By comparing the graphs young  
people and adults can work towards 
a better mutual understanding of 
each others perspectives.
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Discussion questions for young people and adults, 
when comparing the graphs:
1. For which core elements/preconditions do you have 

an equal score?
2. For which core elements/preconditions do you have 

a different score? 
3. If there is a difference in scores, why? Can you 

explain why the young people gave this score? And 
the adults? 

4. Based on the questionnaires and the possible differ-
ences identified between young people and adults, 
what would you want to change in our organization?

5. How can you achieve this goal? What can the young 
people do? What can the adults do?

6. Can we come to an agreement? How are we going 
to evaluate progress? 

YOUNG PEOPLE AND ADULTS 
USE THE GoP SEPARATELY AND 
COMPARE THEIR GRAPHS

Young people and adults both fill in the questionnaires 
individually and both draw a bar graph. Afterwards, 
there is room for discussion – to compare the graphs, 
discuss differences in opinions, identify gaps and work 
together towards an action plan for the future. To facil-
itate this, a list of discussion questions can be used 
(see below). This approach is the preferable option with 
potentially the most impact, since it highlights the dif-
ferent perspectives that young people have. 
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Discussion questions for young people and adults, 
after using GoP together:
1. Was it hard to reach an agreement regarding the 

questions? If so, which questions in particular caused 
discussion, and why?

2. Based on the questionnaire, what would you want to 
change in your organization?

3. How can you achieve this goal? What can the young 
people do? What can the adults do?

4. Can we come to an agreement? How are we going 
to evaluate progress?

YOUNG PEOPLE AND ADULTS 
SIT DOWN TOGETHER TO USE 
THE GoP

Young people and adults sit down together to assess 
young people’s participation by filling in the question-
naires; afterwards, they will draw the two bar graphs 
based on the results. This method is preferable to the 
first two, since it integrates both young people’s and 
adults’ perspectives on MYP and, importantly, sparks 
discussion. Afterwards, young people and adults can 
discuss the scores based on the guiding questions for 
discussion.



48 | Tools

NAME OF ORGANIZATION:

YOUNG PERSON OR ADULT, OR MIX?:

1. FREEDOM OF CHOICE
The core element Freedom of choice is about the extent 
to which young people can decide to participate in a 
program, activity or organization or not.

Q   To what extent do young people experience 
freedom of choice in deciding if they want to partic-
ipate in your program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

2. INFORMATION
The core element Information equals the extent to 
which young people get comprehensive information 
about the goals, different elements and timeline of 
the program, activity or organization, and their role 
within it. It also links to information about young peo-
ple’s rights within the program, activity or organiza-
tions and the different possibilities that they have. 

Q   To what extent do young people get informa-
tion about the program, activity or organization that 
they participate in and how their role contributes to 
the program/activity/organization? 

1.THE GRAPH OF PARTICIPATION

Core elements of Meaningful Youth Participation
STEP 1: Please answer the following questions.

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

3. VOICE
The core element Voice represents the extent to which 
a young person can voice his or her views and opinions, 
and the extent to which other people listen to these 
views and opinions and integrate them into the program, 
activity or organization.

 Q   To what extent can young people express their 
views and opinions, and do adults take these views 
and opinions into account in the program, activity or 
organization that they participate in?

a. Not at all
b. To a low extent
c. Somewhat
d. To a high extent
e. To a very high extent

4. RESPONSIBILITY
The core element Responsibility represents the extent to 
which young people have the opportunity to act inde-
pendently within a program, activity or organization that 
they participate in.
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 Q   To what extent do young people enjoy respon-
sibility in the program, activity or organization that 
they participate in? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

5. DECISION-MAKING POWER
The core element Decision-making power is about the 
extent to which a young person can make decisions 
about (parts of) the program or activity or within the 
organization.

 Q   To what extent do young people have deci-
sion-making power within the program, activity or 
organization that they participate in?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

The core element Freedom of choice 
is about the extent to which young 
people can decide to participate in 
a program, or not.
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NAME OF ORGANIZATION:

YOUNG PERSON OR ADULT, OR MIX?:

1.THE GRAPH OF PARTICIPATION

Preconditions of Meaningful Youth Participation
STEP 1: Please answer the following questions.

1. CAPACITY STRENGTHENING
In order to sustain MYP, young people’s capacity should 
be strengthened. This could be done by means of train-
ing. The kind of capacity needed for MYP can vary, 
but can include knowledge, skills (for example bud-
geting, management, planning), critical self-reflec-
tion, and many others. Strengthening capacity can be 
done in various ways, for example by means of training, 
workshops, internships or coaching. Another essential 
element of young people’s capacity strengthening is 
providing mentorship for young people, so that they 
can grow.

Q   To what extent do young people get supported 
in strengthening their capacity to be able to partici-
pate in your program, activity or organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high exte nt

e. To a very high extent

2. COMMITMENT FROM ADULTS
Young people should be supported by adults to be able 
to meaningfully participate. Adults should respect young 
people as equals and allow them to take meaningful 
positions in their programs, organizations and activi-
ties. This should be underpinned by democratic values, 
free from discrimination and equality. Adults need to 
understand what youth can bring in to the partnership

Q   To what extent do you feel that adults are com-
mitted to implement meaningful youth participation 
in your program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

3. YOUTH-FRIENDLINESS
To be able to meaningfully participate, young people 
should fully understand what is discussed. Therefore, 
it is important to use youth-friendly language, and not 
jargon.

Q   To what extent do you think the language, 
materials and other things that young people work 
with in your program, activity or organization is youth 
friendly?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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4. FLEXIBILITY
Young people may have a different daily schedule than 
adults, because many of them still go to school, have a 
job, or social activities they are committed to. In order 
to allow young people to meaningfully participate, this 
should be taken into account. It may therefore be nec-
essary to flexible when it comes to planning meetings 
outside of office hours, in order for young people to 
attend.

 Q    To what extent do adults take young people’s 
time schedule into account when planning meetings 
and events for your program, activity or organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

5. FINANCIAL MEANS
Since young people often still go to school, or may 
not earn as much money as adults, it is important to 
support young people with financial means in order to 
allow them to meaningfully participate. This can link to 
compensate for traveling expenses, to compensate for 
meals, etc. If financial means are there, young people 
should also be provided with a reasonable stipend or 
salary.

Q   To what extent do young people get finan-
cially supported to participate meaningfully in your 
program, activity or organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

6. SAFE SPACE
Safe spaces are necessary for young people and adult 
staff to feel free to share their opinions and thoughts, 
also when these are more critical. A learning environ-
ment allows people to try and make mistakes – and 
judges them on their efforts rather than on (lack of / 
negative) results. Young people and adults should feel 
valued, respected, safe, encouraged and supported
 

 Q   To what extent is a safe space created and 
sustained for young people to participate in your 
program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

7. POLICIES
To integrate MYP in a program or organization, poli-
cies on involving young people should be in place. For 
example, an organization can commit itself to have 30% 
young people involved in its board
 

 Q   To what extent does your organization, 
program or activity have policies in place that ensure 
MYP?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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STEP 2: 
DRAW THE 
SCORES 
INTO THE 
GRAPH
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STEP 2: DRAW THE SCORES INTO THE 
GRAPH 
There are empty tables below, both for core elements 
and for preconditions (so 2 empty tables). Please 
draw the bars of the graphs according to your an-
swers to the questions in STEP 1.  If you can't print 
this document you can also make a drawing of the 
table on paper.

PART 1: CORE ELEMENTS
For example, if you have the following scores, your 
graph will look like the graph that is displayed below: 

 – Freedom of choice: Present to a high extent (e)
 – Information: Somewhat present (c)
 – Voice: Present to a high extent (d)
 – Responsibility: Present to a low extent (b)  
Decision-making power: Not at all present (a)

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
Choice

Information Voice Responsibility Decision-
making power
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PART 2: PRECONDITIONS
For example, if you have the following scores, your graph 
will look like the graph that is displayed below:

 – Capacity strengthening: Present to a high extent (b)
 – Commitment from adults: Somewhat present (c)
 – Youth-friendliness: Somewhat present (c)
 – Flexibility: Present to a high extent (d) 
 – Financial means: Not at all present (a)
 – Safe space: Present to a high extent (d) 
 – Policies: Present to a low extent (b)
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a low
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Not at all 
present Capacity

strengthe-
ning

Commit-
ment from
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GRAPH OF PARTICIPATION: 

EXAMPLE OF GRAPH OF PRECONDITIONS

Now draw your own on the next page
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REMEMBER, THE 
CHECKLISTS ARE 

NOT SPECIFICALLY 
AN ‘AUDIT’ BUT IT IS 

AN OPPORTUNITY 
TO IDENTIFY THE 

STRONG POINTS AND 
POINTS THAT NEEDS 

STRENGTHENING 
WITHIN YOUR 

ORGANISATION IN 
RELATION TO MYP
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2.  CHECKLISTS

The checklist provides you with a handy overview of self-assessment questions. 
These questions will help you to reflect on the extent to which Meaningful Youth 

Participation is present in your organization and program. They can also help 
identify areas of weakness that can be improved. 

This chapter contains checklists for MYP in organizations, MYP in Comprehen-
sive Sexuality Education, MYP in Youth-Friendly Sexual and Reproductive Health 

Services and MYP in Advocacy. 

Meaningful youth participation often starts with young 
people getting actively involved in one aspect of an 
organization’s work. Program implementation, for exam-
ple. However, working solely on Meaningful Youth 
Participation in program implementation is not so mean-
ingful. To mainstream Meaningful Youth Participation, 
organizations should commit themselves to structur-
ally integrating Meaningful Youth Participation in their 
organizational structures. By this, we mean involvement 
in the governing board, financial management, human 
resources, organizational policies, etc. 
There are many reasons to integrate MYP in your orga-
nization. First of all, MYP is key to achieving program 
outcomes, if your program(s) work with and for young 
people. But it doesn’t stop there: MYP strengthens 
organizational capacity in numerous ways. The orga-
nization will become more inclusive; young people will 
bring innovation and creativity to the organization; a 
fruitful youth-adult partnership in the organization will 
create a positive vibe; and the organization will be able 
to engage a larger number of young people. For more 
information on the benefits of integrating MYP into your 
organization, see section A: Theory. 

WORKING TOWARDS THE INTEGRATION OF MYP 
IN YOUR ORGANIZATION?
The checklist 25 on the next page can help you establish 
an action plan to incorporate MYP into your organiza-
tion. It provides a list of the most important aspects of 
MYP within the organization. 

How to work with the checklist:
1. Discuss all the items with a small group and decide 

if your organization already implements them as 
described in the checklist (tick the “Yes” box), or 
not at all (tick the “No” box), or only slightly (tick the 
“Slightly” box).

2. With your group, select at least seven of what you 
consider to be the most important issues that you 
want to incorporate into your organization in the near 
future.

3. Copy the seven or more selected issues to the Action 
Plan Format and then complete the Action Plan For-
mat.

25 This checklist was adapted from the self-assessment checklist from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids 
Now and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. Page 43-44. For a more comprehensive 
checklist on how to incorporate MYP in youth-friendly CSE programs and different aspect of CSE that do not necessarily link to MYP, please refer to this checklist. 
http://www.rutgers.international/our-products/tools/essential-packages-manual

2.1 CHECKLIST: MEANINGFUL YOUTH 
PARTICIPATION IN ORGANIZATIONS
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CORE ELEMENTS
1 Are young people being provided comprehensive information 

about their specific role & rights in the organization?
 Yes  Slightly  No

2 Are young people supported in making their own choices 
about how they participate?

 Yes  Slightly  No

3 Do young people from the organization enjoy full responsibili-
ty for (parts of) activities/tasks?

 Yes  Slightly  No

4 Are young people from the organization supported in voicing 
their opinions & ideas?

 Yes  Slightly  No

5 Is support being provided to young people to meaningfully 
participate in decision-making processes in the organization?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth 

representation? (E.g. in the governing board, management 
team, working groups and other advisory and decision-making 
committees).

 Yes  Slightly  No

7 Is there a child protection policy in place?  Yes  Slightly  No

8 Is there a policy (human resources) in place for the supervi-
sion and support of young staff and volunteers?

 Yes  Slightly  No

9 Does the organizational strategy/long-term strategy 
consider young people not only as beneficiaries, but as key 
actors?

 Yes  Slightly  No

10 Is there a specific Meaningful Youth Participation policy/
strategy in place which includes a clear organizational vision 
on young people working within the organization?

 Yes  Slightly  No

11 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure that 
a diverse group is represented? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
ground and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
12 Are the policies, information, education and communication 

materials used by the organization easily understandable and 
attractive to young people?

 Yes  Slightly  No

13 Are creative and youth-friendly communication channels 
being used to deliver information, education and/or com-
munication, which reflect the interests of the young people? 
(Cartoons, visuals, articles, pictures, etc.).

 Yes  Slightly  No

14 Is the language being used by adults towards young people 
clear, respectful and concise?

 Yes  Slightly  No

15 Is youth-friendly technology being used for organizational 
purposes? (E.g. social media, videos).

 Yes  Slightly  No

16 Are the information, communication and education materials 
used by the organization adjusted to the needs of disabled 
and marginalized young people? (E.g. materials translated for 
young people with visual impairment, wheelchair access, etc.)

 Yes  Slightly  No
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        FLEXIBILITY
17 Does the organization take into account parental/guardian 

consent (legally or culturally) for young people to participate 
in activities?

 Yes  Slightly  No

18 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

19 Are activities planned in places which are safe and easily 
accessible for young people?

 Yes  Slightly  No

20 Is the organization distributing opportunities to different 
young people in your organization, as opposed to only a 
select few?

 Yes  Slightly  No

        FINANCIAL MEANS
21 Are young volunteers’ expenses covered by the organization? 

(Travel arrangements, accommodation, meals, materials etc.)
 Yes  Slightly  No

22 Do youth volunteers receive a similar remuneration to the 
adults from the organization? (Travel arrangements, accommo-
dation, meals, materials, etc.) 

 Yes  Slightly  No

23 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
24 Do young people feel comfortable asking adults in the orga-

nization questions?
 Yes  Slightly  No

25 Do young people go to adults in their organization when they 
have questions/doubts about their tasks?

 Yes  Slightly  No

26 Can young people rely on the support from adults when they 
want to carry out activities?

 Yes  Slightly  No

27 Is there a regular and constructive feedback-loop between 
young people and adults in the organization?

 Yes  Slightly  No

28 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate?

 Yes  Slightly  No

29 Do adults trust young people fully in the organization?  Yes  Slightly  No

30 Do young people trust adults fully in the organization?  Yes  Slightly  No

31 Are young people supported when a mistake is made, in 
order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
32 Is the leadership of the organization committed to meaning-

fully integrating young people in the organization?
 Yes  Slightly  No

33 Are other staff members of the organization committed to 
meaningfully integrating young people in the organization?

 Yes  Slightly  No

34 Are adults in the organization sharing responsibilities and 
decision-making power with young people?

 Yes  Slightly  No

35 Do adults in the organization recognize the assets of youth 
and understand what youth can bring to the youth-adult 
partnership?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
36 Are there capacity-strengthening activities being provided 

to staff members to adopt youth-friendly and non-discrimi-
natory attitudes?

 Yes  Slightly  No

37 Is there a youth-friendly introduction package for young 
people joining the organization?

 Yes  Slightly  No

38 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people?

 Yes  Slightly  No

39 Are there participatory methods and processes in place, such 
as capacity-strengthening sessions, that bring together adults 
and young people?

 Yes  Slightly  No

40 Are young people supported in their personal development 
to nurture their talent and maximize their potential? (E.g. career 
planning, interpersonal skills) 

 Yes  Slightly  No

41 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

42 Are the thematic skills (SRHR, CSE, YFHS, etc.) of young peo-
ple being strengthened?

 Yes  Slightly  No

43 Are the technical skills (financial management, M&E etc.) of 
young people being strengthened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
44 Are young people committed to actively participate in the 

organization?
 Yes  Slightly  No

45 Are young people making use of all the support and oppor-
tunities available to them?

 Yes  Slightly  No
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2.2  CHECKLIST: MEANINGFUL YOUTH 
PARTICIPATION IN COMPREHENSIVE 

SEXUALITY EDUCATION (CSE) PROGRAMS

WHAT IS COMPREHENSIVE SEXUALITY 
EDUCATION?26  
Comprehensive Sexuality Education (CSE) covers a 
broad range of issues relating to physical and biological 
aspects of sexuality, as well as the emotional and social 
aspects. It provides children and young people with 
age-appropriate, culturally relevant and scientifically 
accurate information. 
In line with international resolutions and standards, 
UNFPA defines CSE as a rights-based and gender-fo-
cused approach to sexuality education, whether in or 
out of school. CSE aims to equip children and young 
people with the knowledge, skills, attitudes and values 
that will enable them to develop a positive view of their 
sexuality, in the context of their emotional and social 
development. 

According to UNFPA’s Operational Guidance for 
Comprehensive Sexuality Education27 , comprehen-
sive sexuality education programs should have the 
following nine characteristics: 
1. A basis in the core universal value of human rights. 
2. An integrated focus on gender that highlights the 

ways in which gender influences puberty, sexual-
ity, sexual and reproductive health, and HIV risk. It 
should include discussion on unequal power dynam-
ics, and intimate and gender-based violence, among 
other salient and contextually relevant topics. 

3. Thorough and scientifically accurate information that 
allows young people to protect themselves from 
negative sexual and reproductive health outcomes. 

4. A safe and healthy learning environment free from 
bullying, discrimination, harassment, and violence. 

5. Links to sexual and reproductive health services 
and other initiatives that address gender, equality, 
empowerment, access to education, social and eco-
nomic assets for young people. 

6. Participatory teaching methods for personalization 
of information and strengthened skills in communi-
cation, decision-making, and critical thinking. 

7. Strengthening of youth advocacy and civic engage-
ment. 

8. Cultural relevance in tackling human rights violations 
and gender inequality that allows local ownership, 
especially in the curriculum development phase. 

9. Reaching across formal and informal sectors and 
across age groupings.28 

Comprehensive sexuality education also stresses the 
important of reproduction and sexuality, and it “devel-
op[s] the capacity of young people to enjoy – and 
advocate for their rights to – dignity, equality, and 
responsible, satisfying, and healthy sexual lives.” 

MEANINGFUL YOUTH PARTICIPATION IN 
COMPREHENSIVE SEXUALITY EDUCATION
It is very important to incorporate MYP into CSE pro-
grams. Why? Because young people are the ultimate 
beneficiaries of CSE, meaning that they should be 
included in the program design, implementation and 
evaluation. After all, young people themselves are best 
able to voice their needs, realities and opinions. The 
inclusion of young people results in a CSE program that 
will link directly to young people’s ideas and needs. 
Consequently, the CSE program becomes more legit-
imate - it is appealing to young people and they can 
identify with various issues and situations discussed in 
the curriculum. When a CSE program is youth-friendly, 
the positive effects will increase. 

26 This explanation about CSE was derived from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids Now and IPPF (2016). 
Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. UNFPA (2014), 27 UNFPA Operational Guidance for Comprehen-
sive Sexuality Education: A focus on Human Rights and Gender. New York. 28 Population Council (2009). It’s all one curriculum: Guidelines and activities for a unified 
approach to sexuality, gender, HIV and human rights education. New York City, USA: Population Council.
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Furthermore, when young people are included in CSE programs in a mean-
ingful way, their skills are developed and they get the opportunity to develop 
themselves professionally. This leads to the empowerment of young people 
in general, by enhancing self-confidence and by teaching young people 
important life skills. It contributes to more active citizenship, and helps in 
building skills and attitudes that are important in creating and maintaining 
a healthy democratic society. 

WORKING TOWARDS THE INTEGRATION OF MYP IN YOUR 
CSE PROGRAM?
The checklist29 on the next page can help you establish an action plan 
to incorporate MYP into your CSE program. It provides a list of the most 
important aspects of MYP within CSE programs. 

MYP in CSE programs leads to the 
empowerment of young people, by 
enhancing self-confidence and by 
teaching them life skills.

How to work with the checklist:
1. Discuss all the items with a small group and decide if your organization 

already implements these as described in the checklist (tick the “Yes” 
box), or not at all (tick the “No” box), or only slightly (tick the “Slightly” 
box).

2. With your group, select at least seven of what you consider to be the 
most important issues that you want to incorporate into your organization 
in the near future.

3. Copy the seven or more selected issues to the Action Plan Format and 
then complete the Action Plan Format.

NEED MORE INFORMATION OR SUPPORT  
ON CSE? 
For more information on CSE programs and 
youth-friendly CSE, please refer to the Essential 
Package Manual: Sexual and Reproductive Health 
and Rights Programs for Young People (http://
www.rutgers.international/our-products/tools/
essential-packages-manual).  

ATTENTION!
The definition of young people in the checklist = 
young people who are actors in the program and 
are actively involved as volunteers or staff in car-
rying out activities around CSE.

29 Friendly CSE programs and different aspect of CSE that do not necessarily link to MYP, please refer to this checklist. http://www.rutgers.international/our-prod-
ucts/tools/essential-packages-manual
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CORE ELEMENTS
1 Are young people being provided comprehensive informa-

tion about their specific role and every aspect of the program 
they are involved in?

 Yes  Slightly  No

2 Are young people supported in making their own choices 
regarding the extent to which they participate in the program?

 Yes  Slightly  No

3 Is support provided to young people from the program so 
that they can enjoy full responsibility for (parts of) activities/
tasks?

 Yes  Slightly  No

4 Are young people from the program supported in voicing their 
opinions and ideas?

 Yes  Slightly  No

5 Are young people being supported in having decision-making 
power on the content, ways of implementation and monitoring 
and evaluation of the CSE program?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES / STRATEGY
6 Is there a policy in place that quantifies minimal youth rep-

resentation in the CSE program? (Working groups, awareness 
raising activities, trainings, etc.).

 Yes  Slightly  No

7 Are CSE providers trained and signed onto a relevant child 
protection policy?

 Yes  Slightly  No

8 Does the programmatic strategy consider young people as 
key actors and beneficiaries?

 Yes  Slightly  No

9 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure 
that a diverse group is represented in the CSE program? (E.g. 
young people with diverse sexual orientations, gender identities 
and gender expressions, young people living with disabilities, 
young people living with HIV, young people from rural and urban 
areas, young women and girls, young people from different 
socio-economic background and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
10 Are the information, education and communication materials 

used in the program easily understandable and attractive to 
young people?

 Yes  Slightly  No

11 Are creative and youth-friendly communication channels 
being used to deliver information and education which reflect 
the interests of the young people? (Cartoons, visuals, articles, 
pictures, etc.).

 Yes  Slightly  No

12 Is the language being used by adults (CSE providers/facil-
itators/staff) towards young people clear, respectful and 
concise?

 Yes  Slightly  No

13 Is youth-friendly technology being used for CSE program-
matic purposes? (E.g. social media, videos).

 Yes  Slightly  No

14 Are the information, education and communication materials 
used in the program adjusted to the needs of disabled and 
marginalized young people?

 Yes  Slightly  No
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        FLEXIBILITY
15 Does the program take into account parental/guardian  

consent (legally or culturally) for young people to participate 
in activities?

 Yes  Slightly  No

16 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

17 Are CSE related activities planned in places which are safe 
and easily accessible for young people?

 Yes  Slightly  No

18 Are you distributing opportunities to different young people 
from the program, as opposed to only a select few?

 Yes  Slightly  No

        FINANCIAL
19 Are young volunteers’ expenses covered? (Travel arrange-

ments, accommodation, meals, materials, etc.).
 Yes  Slightly  No

20 Do youth volunteers receive similar remuneration to the 
adults participating in the program? (Travel arrangements, 
accommodation, meals, materials, etc.).

 Yes  Slightly  No

21 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
22 Do young people feel comfortable asking adults in the pro-

gram questions? (CSE providers, facilitators, staff).
 Yes  Slightly  No

23 Do young people go to adults (CSE providers, facilitators, 
staff) when they have questions /doubts about their tasks?

 Yes  Slightly  No

24 Can young people rely on the support from adults (CSE pro-
viders, facilitators, staff) when they want to carry out activi-
ties?

 Yes  Slightly  No

25 Is there a regular and constructive feedback-loop between 
young people and adults in program?

 Yes  Slightly  No

26 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate?

 Yes  Slightly  No

27 Are young people from the program supported when a  
mistake is made, in order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
28 Is the leadership of the organization committed to meaning-

fully integrating young people in the CSE program?
 Yes  Slightly  No

29 Do adults in the program share responsibilities and deci-
sion-making power with young people?

 Yes  Slightly  No

30 Do adults in the program recognize the assets of youth and 
understand what youth can bring to the youth-adult partner-
ship?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
31 Are capacity-strengthening activities being provided to staff 

members to adopt youth-friendly and non-discriminatory 
attitudes?

 Yes  Slightly  No

32 Have facilitators and others involved in CSE delivery, received 
adequate support, training and supervision in delivering CSE 
in a youth-friendly way?

 Yes  Slightly  No

33 Is there a youth-friendly introduction package about the 
CSE program for young people joining the program?

 Yes  Slightly  No

34 Have young people been trained to deal with resistance 
towards the issues discussed in CSE?

 Yes  Slightly  No

35 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people 
from the program?

 Yes  Slightly  No

36 Are there participatory methods and processes in place, such 
as capacity building sessions, that bring together adults and 
young people?

 Yes  Slightly  No

37 Is structural capacity strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people?

 Yes  Slightly  No

38 Do young people have opportunities to build their skills and 
knowledge on CSE and CSE programming?

 Yes  Slightly  No

39 Are the technical skills (financial management, M&E etc.) of 
young people in relation to the CSE program being strength-
ened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
40 Are young people committed to actively participating in the 

organization?
 Yes  Slightly  No

41 Are young people making use of all the support and oppor-
tunities available to them?

 Yes  Slightly  No

PROGRAMMING
42 Is there a diverse group of young people involved in the iden-

tification of information needs? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
grounds).

 Yes  Slightly  No

43 Are peer models being used for delivering interventions? (E.g. 
peer education).

 Yes  Slightly  No

44 Is the program linked to youth-friendly services so that 
young people can access any services they need?

 Yes  Slightly  No

45 Does the program promote communication with parents and 
other adults?

 Yes  Slightly  No

46 Is the CSE program effectively utilizing existing youth struc-
tures from the organization and/or wider community?

 Yes  Slightly  No

MONITORING AND EVALUATION
47 Is MYP within the CSE program monitored and evaluated?  Yes  Slightly  No

50 Are young people involved in the monitoring and evaluation 
process of the CSE program?

 Yes  Slightly  No
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2.3.  CHECKLIST: MEANINGFUL YOUTH 
PARTICIPATION IN YOUTH-FRIENDLY SEXUAL 

AND REPRODUCTIVE HEALTH SERVICES (YFHS) 
PROGRAMS

WHAT ARE YOUTH-FRIENDLY SEXUAL 
AND REPRODUCTIVE HEALTH 
SERVICES?30 
Youth-friendly sexual and reproductive health services 
are services that deliver a comprehensive range of 
SRH services in ways that are responsive to the spe-
cific needs, vulnerabilities and desires of young people. 
They succeed in attracting and retaining young clients 
for continuing care.
The range of services should reflect those provided by 
any other good quality SRHR service provider, including 
prevention, diagnosis and management of sexual and 
reproductive problems, both physical and mental. 

Specific services include:
 – HIV testing, counselling and treatment.
 – STI testing, counselling and treatment.
 – Prescribing appropriate medications and health  
products.

 – Pregnancy testing.
 – Contraception counselling and provision (‘family 
planning’ services).

 – Maternal health services.
 – Abortion related services and post-abortion care 
(within the extent of the law).

 – Counselling services:
 - Sexual abuse counselling.
 - Relationship counselling.
 Counselling and psycho-social support relating to 
 individual issues that undermine sexual health and 
 wellbeing.
 - Sexual and gender-based violence counselling.
 - Referral services (including outside of the health 
 sector, such as legal and social services).

Youth-friendly services build on the services offered by 
general SRHR service providers in that they 

recognize and respect the diversity of young people and 
their specific needs, promote gender equality and offer 
positive approaches to sexuality and relationships. They 
support young people to make informed choices about 
their health and sexuality according to the principle of 
the evolving capacity of the child. 

Youth-friendly services should be accessible to all ado-
lescents and young people irrespective of their age, 
marital status, HIV status, sexual orientation, gender 
identity, occupation, social status, geographical loca-
tion or ability to pay. Services must be confidential, 
non-judgmental, stigma-free and private.

Youth-friendly services recognize the importance of 
the people and community groups that structure young 
people’s lives and choices. Thus, services should involve 
and gain the support of those important in the lives of 
young people, such as partners, parents, guardians, car-
ers, faith organizations, community leaders and schools. 
At the same time, service providers must prioritize young 
people’s rights, including rights to privacy and con-
fidentiality, and ensure that they do not compromise 
these rights by involving parents, guardians or others.
Youth-friendly service providers should work with pro-
grams and schools providing comprehensive sexual-
ity education and other youth sexual and reproductive 
health programs to improve linkages between services, 
education and outreach.

Youth-friendly service providers aim to provide opportu-
nities for adolescents and young people to be meaning-
fully involved in designing, implementing and evaluating 
services.

30 This explanation about YFHS was derived from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids Now and IPPF 
(2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. 
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MEANINGFUL YOUTH PARTICIPATION 
IN YOUTH-FRIENDLY HEALTH 
SERVICES
It is very important to incorporate MYP into YFHS. Why? 
Because young people are the ultimate beneficiaries of 
YFHS, and should therefore be included in the design, 
implementation and evaluation. After all, young people 
themselves are best able to voice their needs, realities 
and opinions. The inclusion of young people means that 
the YFHS will link directly to young people’s needs. 
Consequently, the YFHS become more legitimate and 
young people experience less barriers to seek sexual 
and reproductive health services. Ultimately, this can 
contribute to the prevention or cure of many diseases 
and dangerous situations. 

Furthermore, when young people are included in YFHS 
in a meaningful way, their skills are developed and they 
get the opportunity to develop themselves profession-
ally. This leads to the empowerment of young people in 
general, by enhancing self-confidence and by teaching 
young people important skills. It contributes to more 
active citizenship, and helps building skills and attitudes 
that are important in creating and maintaining a healthy 
democratic society. 

WORKING TOWARDS THE  
INTEGRATION OF MYP IN YOUR YFHS?
The checklist31 on the next page can help you establish 
an action plan to incorporate MYP into YFHS. It provides 
a list of the most important aspects of MYP within YFHS 
programs. 

How to work with the checklist:
1. Discuss all the items with a small group and decide 

if your organization already implements these as 
described in the checklist item (tick the “Yes” box), 
or not at all (tick the “No” box), or only slightly (tick 
the “Slightly” box).

2. With your group, select at least seven of what you 
consider to be the most important issues that you 
want to incorporate into your organization in the near 
future.

3. Copy the seven selected issues to the Action Plan 
Format and then complete the Action Plan Format.

ATTENTION!
The definition of young people in the checklist = 
young people who are actors in the program and 
are actively involved as volunteers or staff in car-
rying out activities around YFHS.

31 This checklist was adapted from the self-assessment checklist from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids 
Now and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. Page 57-59. For a more comprehensive 
checklist on how to incorporate MYP in YFHS and different aspect of YFHS that do not necessarily link to MYP, please refer to this checklist. http://www.rutgers.
international/our-products/tools/essential-packages-manual

NEED MORE INFORMATION OR SUPPORT  
ON YFHS?  
For more information on YFHS programs, please 
refer to the Essential Package Manual: Sexual 
and Reproductive Health and Rights Programs for 
Young People (http://www.rutgers.international/
our-products/tools/essential-packages-manual).  
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CORE ELEMENTS
1 Are young people being provided comprehensive information 

about their specific role and rights in the YFHS program?
 Yes  Slightly  No

2 Are young people supported in making their own choices 
regarding the extent to which they participate in the YFHS 
program?

 Yes  Slightly  No

3 Do young people from the YFHS program enjoy full responsi-
bility for (parts of) activities/tasks?

 Yes  Slightly  No

4 Are young people from the YFHS program supported in voic-
ing their opinions and ideas?

 Yes  Slightly  No

5 Is support being provided to young people from the YFHS 
program to meaningfully participate in decision-making pro-
cesses within the organization?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth rep-

resentation in the YFHS program? (E.g. in the working groups, 
trainings, clinics, etc.).

 Yes  Slightly  No

7 Are the service providers (clinic, outreach services, etc.) trained 
and signed onto a relevant child protection policy?

 Yes  Slightly  No

8 Does the programmatic strategy consider young people as 
key actors and beneficiaries?

 Yes  Slightly  No

9 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure that 
a diverse group is represented? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
ground and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
10 Are the information, education and communication materials 

used easily understandable and attractive to young people?
 Yes  Slightly  No

11 Are creative and youth-friendly communication channels 
being used to deliver information and education which reflect 
the interests of the young people? (Cartoons, visuals, articles, 
pictures, etc.).

 Yes  Slightly  No

12 Is the language being used by adults towards young people 
clear, respectful and concise?

 Yes  Slightly  No

13 Is youth-friendly technology being used for programmatic 
purposes? (E.g. social media, videos)

 Yes  Slightly  No

14 Are the information, communication and education materials 
used in the program adjusted to the needs of disabled and 
marginalized young people?

 Yes  Slightly  No
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        FLEXIBILITY
15 Does the program take into account parental/guardian con-

sent (legally or culturally) for young people to participate in 
activities?

 Yes  Slightly  No

16 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

17 Are activities planned in places which are safe and easily 
accessible for young people?

 Yes  Slightly  No

18 Is the organization distributing opportunities to different 
young people in your organization, as opposed to only a 
select few?

 Yes  Slightly  No

        FINANCIAL MEANS
19 Are young volunteers’ expenses covered? (Travel arrange-

ments, accommodation, meals, materials, etc.).
 Yes  Slightly  No

20 Do youth volunteers receive similar remuneration to the 
adults from the organization? (Travel arrangements, accommo-
dation, meals, materials, etc.).

 Yes  Slightly  No

21 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
22 Do young people feel comfortable asking adults in the pro-

gram questions? (Clinic staff, CSO staff, others).
 Yes  Slightly  No

23 Do young people go to adults (clinic staff, CSO staff, others) 
when they have questions /doubts about their tasks?

 Yes  Slightly  No

24 Can young people rely on the support from adults (clinic 
staff, CSO staff, others) when they want to carry out activi-
ties?

 Yes  Slightly  No

25 Is there a regular and constructive feedback-loop between 
young people and adults in the program?

 Yes  Slightly  No

26 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate?

 Yes  Slightly  No

27 Are young people supported when a mistake is made, in 
order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
28 Is the leadership of the organization committed to meaning-

fully integrating young people in the YFHS program?
 Yes  Slightly  No

29 Are adults in the organization sharing responsibilities and 
decision-making power with young people?

 Yes  Slightly  No

30 Do adults in the program recognize the assets of youth and 
understand what youth can bring to the youth-adult partner-
ship?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
31 Are there capacity-strengthening activities being provided 

to staff members to adopt youth-friendly and non-discrimi-
natory attitudes?

 Yes  Slightly  No

32 Are peer educators and outreach workers trained on 
youth-friendly health services and empowered to provide 
basic commodities or referrals for services using a peer 
promoter model?

 Yes  Slightly  No

33 Is there a youth-friendly introduction package for young 
people joining the YFHS program?

 Yes  Slightly  No

34 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people?

 Yes  Slightly  No

35 Are there participatory methods and processes in place, such 
as capacity building sessions, that bring together adults and 
young people?

 Yes  Slightly  No

36 Are young people supported in their personal development 
to nurture their talent and maximize their potential? (E.g. career 
planning, interpersonal skills). 

 Yes  Slightly  No

37 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

38 Do young people have opportunities to build their skills and 
knowledge on CSE and CSE programming?

 Yes  Slightly  No

39 Are the technical skills (program management, M&E etc.) of 
young people being strengthened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
40 Are young people committed to actively participating in the 

program?
 Yes  Slightly  No

41 Are young people making use of all the support and opportu-
nities available to them?

 Yes  Slightly  No

PROGRAMMING
42 Is there a diverse group of young people involved in the 

set up and implementation of the YFHS? (E.g. young people 
with diverse sexual orientations, gender identities and gender 
expressions, young people living with disabilities, young people 
living with HIV, young people from rural and urban areas, young 
women and girls, young people from different socio-economic 
backgrounds).

 Yes  Slightly  No

43 Are peer models being used for delivering interventions? (E.g. 
peer providers).

 Yes  Slightly  No

44 Is the YFHS program effectively utilizing existing youth struc-
tures from the organization and/or wider community?

 Yes  Slightly  No

MONITORING AND EVALUATION
45 Is MYP within the YFHS monitored and evaluated?  Yes  Slightly  No

46 Are young people involved in the monitoring and evalua-
tion process of the YFHS program? (Including deciding how 
youth-friendly a service is).

 Yes  Slightly  No
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CREATING AN ENABLING ENVIRON-
MENT FOR YOUNG PEOPLE’S SRHR32 
Political, social, cultural and/or economic environments 
can enable or inhibit young people’s access to and 
knowledge about SRHR services. In many countries, 
realizing young people’s rights to sexual and reproduc-
tive health is still posing major challenges. Taking action 
to promote an enabling environment is therefore a cen-
tral aspect to holistic SRHR programs for young people. 
Creating an enabling environment includes advocacy 
activities at multiple levels – community, district, 
national and international – and addresses structural 
as well as informal norms. 

WHAT IS ADVOCACY?33 
There are many different ways to define advocacy. Advo-
cacy is a broad, overarching term used to describe the 
different ways that individuals and groups seek to build 
public, political and financial support for a given issue.34

A good definition of advocacy is:
“An ongoing process aimed at changing attitudes, 
actions, policies and laws by influencing people and 
organizations with power, systems and structures at dif-
ferent levels for the betterment of people affected by 
the issue.”  

Advocacy always involves trying to bring about positive 
change or protecting existing rights and capabilities. 
While advocacy strategies may include activities to raise 
awareness of problems, awareness raising on its own is 
not advocacy. Advocacy can be done by an individual or 
in a group, it can be grassroots or large-scale. Advocacy 
can also be done at different levels. For example, you 
might choose to advocate for something locally (within 
your town/city, or even within just your neighborhood), 
but depending on the issue and on your resources, 

you could also advocate for something at the district, 
national, regional, and international level.

There are many different ways to influence policy. For 
example, one strategy could be to build personal rela-
tionships with the people you are seeking to influence 
so that they are more receptive to your message. Some-
times decision-makers must take action on issues that 
they might not know a lot about, so in this situation 
a good advocacy intervention could be to conduct 
research or collect existing data to support your case. 
Another strategy could be to closely monitor whether 
your government is upholding the agreements that they 
have made (internationally, but also national agreements 
to the public). For example, in Uganda civil society orga-
nizations collaborated up to closely monitor how the 
government was spending its budget on SRHR. They 
came up with a proposal for the government on how 
this could be done more effectively, and as a result of 
their successful advocacy the annual budget for contra-
ceptive supplies almost doubled, and the government 
approved a policy which enabled easier access to ster-
ilization procedures.

In other situations, it could be beneficial to create a 
large public movement in support of the issue you are 
advocating for. A real-life example of this can be seen in 
Ghana where a youth-led organization who is supported 
by dance4life, Curious Minds, spearheaded a public 
campaign to demand a national youth policy. The cam-
paign mobilized youth throughout the country to speak 
out and deliver strong messages in support of the policy. 
The campaign was successful, and Curious Minds then 
offered support to the government to help draft the 
new policy so that it would truly reflect young people’s 
needs and priorities. Another good strategy is finding 
champions for your cause; this could for example be a 

32 This explanation about enabling environment was derived from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids 
Now and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. 33 See 8, adapted. 34 Indian HIV/AIDS 
Alliance (2002) cited in Asia Pacific Alliance, Evidence-based Advocacy: The Catalyst for Action, 2006, 8th Annual Conference and Workshop Series.
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public figure like an actor or even a religious leader, who could then speak 
out publicly about your issue to generate public understanding and support.
The strategy you choose depends a lot on your level of knowledge, your 
resources and network, the political or social situation, your audience, and 
on the issues that you are advocating for. For example, in a climate openly 
hostile to LGBT rights, it might be more strategic (and safer) to advocate 
for these issues under the radar, rather than in the spotlight. 
Advocacy serves a number of purposes, including: 

 – Influencing public policy and practice.
 – Influencing corporate policy and practice
 – Changing attitudes and behaviors.
 – Securing funding for services and programs.
 – Influencing decision-making processes so that affected communities 
are involved.

 – Empowering communities or populations to influence decisions that affect 
them.

 – Building a movement for SRHR.
 – Safeguarding and protecting sexual and reproductive rights.

Young people can have different 
roles in advocacy programs which 
means that MYP in advocacy can 
have different forms.

MYP IN ADVOCACY
Young people can have different roles in advocacy programs which means 
that MYP in advocacy can have different forms. This can include, but is not 
limited to:

 – Having a youth-led advocacy agenda.
 – Involving young people in data collection that inform the advocacy.
 – Having youth representatives at advocacy events. 

When we advocate for young people's SRHR, it is important that we also 
meaningfully engage young people. The reasons for this include:35 

 – It improves the relevance and appropriateness of public and organiza-
tional decision-making on youth issues by ensuring that those with the 
direct experience of a situation are able to have their voices heard.

35 UNICEF. (2010). Children as advocates; Strengthening child and young people’s participation in Advocacy Fora. New York, Adolescent Development and Partic-
ipation (ADAP) Unit
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 – Inclusiveness is extremely important in advocacy. If you succeed in being 
inclusive, it brings specific benefits to the poorest and marginalized 
groups of youth, who even more so than most youth, have often been 
excluded from the cultural, social, political and economic life of their 
communities and societies.

 – It recognizes a shift in the perspective of youth as ‘beneficiaries’ of adult 
interventions, towards young people who are ‘rights holders’ and are key 
influencers of their own destinies and that of their own societies.

 – It provides young people the opportunity to be more actively included 
in their society as active and responsible citizens.

 – It increases the visibility of youth issues and helps to improve the 
accountability of adult institutions regarding what happens to youth.

 – The right to be heard is a basic human right.

Furthermore, by involving beneficiaries, non-governmental organizations 
can improve young people’s own accountability to the people that they 
serve and better demonstrate their contributions to democracy. 

WORKING TOWARDS THE INTEGRATION OF MYP IN 
YOUR ADVOCACY PROGRAM?
The checklist36 on the next page can help you establish an action plan 
to incorporate MYP in advocacy. It provides a list of the most important 
aspects of MYP within advocacy programs. 

How to work with the checklist:
1. Discuss all the items with a small group and decide if your organization 

already implements these as described in the checklist (tick the “Yes” 
box), or not at all (tick the “No” box), or only slightly (check the “Slightly” 
box).

2. With your group, select at least seven of what you consider to be the 
most important issues that you want to incorporate into your organization 
in the near future.

3. Copy the seven selected issues to the Action Plan Format and then 
complete the Action Plan Format.

36 This checklist was adapted from the self-assessment checklist from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop 
Aids Now and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. Page 70. For a more comprehensive 
checklist on how to incorporate MYP in advocacy and different aspect of advocacy that do not necessarily link to MYP, please refer to this checklist. http://www.
rutgers.international/our-products/tools/essential-packages-manual

NEED MORE INFORMATION 
OR SUPPORT ON YFHS?  
For more information on ad-
vocacy, please refer to the 
Essential Package Manual: 
Sexual and Reproductive Health 
and Rights Programs for Young 
People (http://www.rutgers.in-
ternational/our-products/tools/
essential-packages-manual). 

ATTENTION! 
The definition of young people 
in the checklist = young people 
who are actors in the program 
and are actively involved as vol-
unteers or staff in carrying out 
activities around advocacy.
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CORE ELEMENTS
1 Are young people being provided comprehensive information 

about their specific role and rights in the advocacy program?
 Yes  Slightly  No

2 Are young people supported in making their own choices 
regarding the extent to which they participate in the advocacy 
program?

 Yes  Slightly  No

3 Do young people from the advocacy program enjoy full re-
sponsibility for (parts of) activities/tasks?

 Yes  Slightly  No

4 Are young people from the advocacy program supported in 
voicing their opinions and ideas?

 Yes  Slightly  No

5 Is support being provided to young people from the advoca-
cy program to meaningfully participate in decision-making 
processes in the organization?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth 

representation in the advocacy program? (E.g. in the working 
groups, trainings, meetings, etc.).

 Yes  Slightly  No

7 Is there a child protection policy in place?  Yes  Slightly  No

8 Does the programmatic strategy consider young people as 
key actors and beneficiaries?

 Yes  Slightly  No

9 Is there a policy in place which actively works towards the in-
clusion and participation of all young people to ensure that a 
diverse group is represented?  (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
ground and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
10 Are the information, education and communication materials 

used easily understandable and attractive to young people?
 Yes  Slightly  No

11 Are creative and youth-friendly communication channels 
being used to deliver information and education which reflect 
the interests of the young people? (Cartoons, visuals, articles, 
pictures, etc.).

 Yes  Slightly  No

12 Is the language being used by adults towards young people 
clear, respectful and concise?

 Yes  Slightly  No

13 Is youth-friendly technology being used for programmatic 
purposes? (E.g. social media, videos).

 Yes  Slightly  No

14 Are the information, communication and education materials 
used in the program adjusted to the needs of disabled and 
marginalized young people?

 Yes  Slightly  No
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        FLEXIBILITY
15 Does the program take into account parental/guardian con-

sent (legally or culturally) for young people to participate in 
activities?

 Yes  Slightly  No

16 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

17 Are activities planned in places which are safe and easily 
accessible for young people?

 Yes  Slightly  No

18 Is the organization distributing opportunities to different 
young people in your organization, as opposed to only a 
select few?

 Yes  Slightly  No

        FINANCIAL MEANS
19 Are young volunteers’ expenses covered? (Travel arrange-

ments, accommodation, meals, materials, etc.).
 Yes  Slightly  No

20 Do youth volunteers receive similar remuneration to the 
adults from the organization? (Travel arrangements, accommo-
dation, meals, materials, etc.).

 Yes  Slightly  No

21 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
22 Do young people feel comfortable asking adults from the 

program questions?
 Yes  Slightly  No

23 Do young people go to adults when they have questions /
doubts about their tasks?

 Yes  Slightly  No

24 Can young people rely on the support from adults when they 
want to carry out activities?

 Yes  Slightly  No

25 Is there a regular and constructive feedback-loop between 
young people and adults in the program?

 Yes  Slightly  No

26 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate in relation 
to advocacy?

 Yes  Slightly  No

27 Are young people supported when a mistake is made, in 
order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
28 Is the leadership of the organization committed to meaning-

fully integrating young people in the advocacy program?
 Yes  Slightly  No

29 Are adults in the organization sharing responsibilities and 
decision-making power with young people?

 Yes  Slightly  No

30 Do adults in the program recognize the assets of youth and 
understand what youth can bring to the youth-adult partner-
ship?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
31 Are there capacity-strengthening activities being provided 

to staff members to adopt youth-friendly and non-discrimi-
natory attitudes?

 Yes  Slightly  No

32 Is there a youth-friendly introduction package for young 
people joining the advocacy program?

 Yes  Slightly  No

33 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people in 
the program?

 Yes  Slightly  No

34 Are there participatory methods and processes in place, such 
as capacity building sessions, that bring together adults and 
young people?

 Yes  Slightly  No

35 Are young people supported in their personal development 
to nurture their talent and maximize their potential? (E.g. career 
planning, interpersonal skills). 

 Yes  Slightly  No

36 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

37 Do young people have opportunities to build their skills and 
knowledge on advocacy? (Negotiation, debating, public speak-
ing, etc.).

 Yes  Slightly  No

38 Are the technical skills (program management, M&E etc.) of 
young people being strengthened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
39 Are young people committed to actively participating in the 

program?
 Yes  Slightly  No

40 Are young people making use of all the support and opportu-
nities available to them?

 Yes  Slightly  No

PROGRAMMING
41 Is there a diverse group of young people involved in the set 

up and implementation of the advocacy activity/strategy?  
(E.g. young people with diverse sexual orientations, gender 
identities and gender expressions, young people living with dis-
abilities, young people living with HIV, young people from rural 
and urban areas, young women and girls, young people from 
different socio-economic backgrounds).

 Yes  Slightly  No

42 Is the advocacy problem and potential solution(s) informed by 
a community level analysis of young people’s opinions?

 Yes  Slightly  No

43 Are youth advocates supported to establish working relation-
ships with relevant decision-makers?

 Yes  Slightly  No

44 Do you actively reach out to and collaborate with like-minded 
(youth) organizations when advocating for youth SRHR?

 Yes  Slightly  No

45 Are/will young people (be) involved in critical moments during 
your advocacy work, such as dialogues with decision-makers?

 Yes  Slightly  No

MONOTORING AND EVALUATION
46 Is MYP within the advocacy activities monitored and evalu-

ated?
 Yes  Slightly  No

47 Are young people involved in the monitoring and evaluation 
process of the advocacy activities?

 Yes  Slightly  No
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2.5  CHECKLIST: MEANINGFUL YOUTH  
PARTICIPATION IN OTHER PROGRAMS 

We have provided specific checklists for CSE, YFHS and Advocacy programs. 
However, if you are working on a program with another particular focus, the 

checklist below, which integrates the most important elements of every section, 
can be used.

CORE ELEMENTS
1 Are young people being provided comprehensive information 

about their specific role and rights in the program?
 Yes  Slightly  No

2 Are young people supported in making their own choices 
about the extent to which they participate in the program?

 Yes  Slightly  No

3 Do young people from the program enjoy full responsibility 
for (parts of) activities/tasks?

 Yes  Slightly  No

4 Are young people from the program supported in voicing their 
opinions and ideas?

 Yes  Slightly  No

5 Is support being provided to young people from the program 
to meaningfully participate in decision-making processes 
within the organization?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth 

representation in the program? (E.g. in the working groups, 
training sessions, meetings, etc.).

 Yes  Slightly  No

7 Is there a child protection policy in place?  Yes  Slightly  No

8 Does the programmatic strategy consider young people as 
key actors and beneficiaries?

 Yes  Slightly  No

9 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure that 
a diverse group is represented? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
grounds and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
10 Are the information, education and communication materials 

used easily understandable and attractive to young people?
 Yes  Slightly  No

11 Are creative and youth-friendly communication channels 
being used to deliver information & education which reflect 
the interests of the young people? (Cartoons, visuals, articles, 
pictures, etc.).

 Yes  Slightly  No
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12 Is the language being used by adults towards young people 
clear, respectful and concise?

 Yes  Slightly  No

13 Is youth-friendly technology being used for programmatic 
purposes? (E.g. social media, videos).

 Yes  Slightly  No

14 Are the information, communication and education materials 
used in the program adjusted to the needs of disabled and 
marginalized young people?

 Yes  Slightly  No

        FLEXIBILITY
15 Does the program take into account parental/guardian con-

sent (legally or culturally) for young people to participate in 
activities?

 Yes  Slightly  No

16 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

17 Are activities planned in places which are safe and easily 
accessible for young people?

 Yes  Slightly  No

18 Is the organization distributing opportunities to different 
young people in your organization, as opposed to only a 
select few?

 Yes  Slightly  No

        FINANCIAL MEANS
19 Are young volunteers’ expenses covered? (Travel arrange-

ments, accommodation, meals, materials, etc.).
 Yes  Slightly  No

20 Do youth volunteers receive similar remuneration to the 
adults from the organization? (Travel arrangements, accommo-
dation, meals, materials, etc.).

 Yes  Slightly  No

21 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
22 Do young people feel comfortable in asking adults from the 

program questions?
 Yes  Slightly  No

23 Do young people go to adults when they have questions /
doubts about their tasks?

 Yes  Slightly  No

24 Can young people rely on the support from adults when they 
want to carry out activities?

 Yes  Slightly  No

25 Is there a regular and constructive feedback-loop between 
young people and adults in the program?

 Yes  Slightly  No

26 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate in relation 
to the program?

 Yes  Slightly  No

27 Are young people supported when a mistake is made, in 
order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
28 Is the leadership of the organization committed to meaning-

fully integrating young people in the program?
 Yes  Slightly  No

29 Are adults in the organization sharing responsibilities and 
decision-making power with young people?

 Yes  Slightly  No

30 Do adults in the program recognize the assets of youth and 
understand what youth can bring to the youth-adult partner-
ship?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
31 Are there capacity strengthening activities being provided 

to staff members to adopt youth-friendly and non-discrimi-
natory attitudes?

 Yes  Slightly  No

32 Is there a youth-friendly introduction package for young 
people joining the program?

 Yes  Slightly  No

33 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people in 
the program?

 Yes  Slightly  No

34 Are there participatory methods and processes in place, such 
as capacity building sessions, that bring together adults and 
young people?

 Yes  Slightly  No

35 Are young people supported in their personal development 
to nurture their talent and maximize their potential? (E.g. career 
planning, interpersonal skills). 

 Yes  Slightly  No

36 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

37 Do young people have opportunities to build their skills and 
knowledge on topics related to the program? 

 Yes  Slightly  No

38 Are the technical skills (program management, M&E etc.) of 
young people being strengthened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
39 Are young people committed to actively participating in the 

program?
 Yes  Slightly  No

40 Are young people making use of all the support and opportu-
nities available to them?

 Yes  Slightly  No

MONITORING AND EVALUATION
41 Is MYP within the programmatic activities monitored and 

evaluated?
 Yes  Slightly  No

42 Are young people involved in the monitoring and evaluation 
process of the activities?

 Yes  Slightly  No
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3.1 INTRODUCTION
This Action Plan will help you to either start integrating 
MYP or improve the integration of MYP in your organi-
zation and program, based on the checklists. The Action 
Plan format will help you to define SMART - Specific, 
Measurable, Achievable, Realistic & Time-bound - steps 
(see explanation below). The Action Plan can act both as 
a guide for the integration of MYP and as a monitoring 
tool to evaluate the progress. 

3.2. HOW TO USE THIS ACTION PLAN 
FORMAT
Fill in the checklists for your organization and pro-
gram. You can use the checklists provided as a basis to 
develop a checklist specifically focused on your pro-
gram! The framework is there, you just have to fill in the 
specifics of your program!

1. Select a minimum of 7 points per checklist that you 
want to improve in your organization and program.

2. If there are action points that you want to work on 
that you wrote down in your Personal Logbook (notes 
for Action Plan), please include them in the second 
table on the next page.

3. Define per action point:
a. WHAT – The necessary steps to be taken to imple-
ment the selected issue. 
b. WHO- The people in the organization who will be 
responsible for implementing the steps. Who will take 
the lead in the process? 
c. WHEN - When will this step happen and how long will 
this step take? When do you aim to achieve your goal? 
d. RESOURCES - What resources are needed to execute 
all the steps? E.g. Is budget needed? If so, how can 
budget be made available?
e. COMMUNICATION - Who should be informed about 
what parts of the action plan and why? (E.g. your man-
ager should be told that you will be occasionally work-

3.  ACTION PLAN

ing in the evening in order to have meetings with young 
people). 
f. MONITORING - How you will measure the progress 
towards this action point? How will you celebrate suc-
cess at the end of the process? 
4. Let’s start implementation!

3.3. HOW TO MAKE A S.M.A.R.T. 
ACTION PLAN
Specific: Being specific is key; what exactly do you 
want to achieve? The more specific your description, 
the bigger the chance you'll get exactly that: S.M.A.R.T. 
goal setting! 

Example for MYP:
 – I will develop a strategy on Meaningful Youth Par-
ticipation for my organization within the next month, 
with young people in the lead (SMART). 

 – I will work with young people more. 

Questions you may want to ask yourself when setting 
your goals and objectives include:  What exactly do I 
want to achieve? Where? How? When? With whom? 
What are the conditions and limitations? Why exactly 
do I want to reach this goal? Are there any alternative 
ways of achieving the same?

Measurable: A measurable goal means that you identify 
exactly what it is you will see, hear and feel when you 
reach your goal. It means breaking down your goal into 
measurable elements. And backing it up with concrete 
evidence. Example for MYP: I will develop one organi-
zational strategy on MYP, one child protection policy 
and 30% of the participants in all our organizational 
meetings will be young people with decision making 
power (SMART).
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Overarching Goal

S pecific

M easurable

A chievable

R elevant

T ime Sensitive

I will walk for 30 minutes 3 days a week

Thirty minutes each day for 2 weeks

I can commit to do this for 2 weeks

I think exercise will make a difference 
in my life

I will do it by Friday

Because I want to get more exercise for the next two weeks begin-
ning Friday, I will walk 30 minutes 3 days a week.

I need to get more exercise.

Final Goal

Obstacles Solutions

Achievable: Is your goal realistic? This means investi-
gating whether the goal really is acceptable to you. You 
need to weigh the effort, time and other costs your goal 
will take against the profits and other obligations and 
priorities you have in life.
Example for MYP: 

 – I will commit the next six months to leading the MYP 
team within our organization (SMART).

 – I am the MYP focal point and will do everything by 
myself for the next year. 

Relevant: Is reaching your goal relevant to you? If you're 
lacking certain skills, you can plan training sessions. 
If you lack certain resources, you can look for ways of 
getting them. The key questions are: Why do you want 
to reach this goal? What is the objective behind the 
goal? Will this goal really achieve that?

Example for MYP:
 – MYP will change my life, that of young people and of 
the organization (SMART). 

 – MYP is something we must do.

Time sensitive: Make a tentative plan of everything you 
need to do. Everybody knows that deadlines are what 
makes most people actually do something. So, install 
deadlines, for yourself and your team, and keep to them. 
Keep the timeline realistic and flexible, that way you can 
keep morale high. 

Example for MYP:  
 – I will develop a MYP organizational strategy and child 
protection policy within a month (SMART).                    

 – I will develop many strategies and policies in the  
next week.

Example of a SMART defined goal 
(TeenCompass) 

I do not have time in my
current routine to do this

I will spend less time on Face-
book or playing video games 
and go for a walk instead
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 NO MATTER WHAT 
KIND OF TRAINING 

EXPERIENCE 
YOU HAVE, THIS 

MANUAL WILL 
HELP YOU PREPARE 

AND FACILITATE 
THE TRAINING



1.  INTRODUCTION

Exciting! You are holding this manual, which probably means 
you’re getting prepared to train organizations on the inte-
gration of Meaningful Youth Participation in their organiza-
tion and programs. This manual aims to accommodate the 
learning needs of facilitators with a range of backgrounds. 
You may have lots of experience as a trainer already. Or 
maybe this is one of your first training experiences? Per-
haps you’ve already got extensive background knowledge 
on Meaningful Youth Participation. Or maybe the concept is 
rather new to you? 
  
No matter what kind of training experience you have, this 
manual will help you prepare and facilitate the training. This 
chapter contains lots of tips on how to facilitate a training: 
meaning that you’ll be able to use what you learn here in 
the future too, even when training on a completely different 
topic! It’s important to be aware of your own background 
experience and knowledge, and ask support from your col-
league facilitators, staff members of your organization and/
or CHOICE when needed. Likewise, if you’ve got lots of ex-
perience, be aware that you’re an important resource and 
can give excellent support to a relatively inexperienced 
trainer!
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2 YOUR ROLE AS FACILITATOR
When you are giving a training, it is important to be 
aware of your role as a facilitator. You need to engage 
with the participants, keep them interested. It’s not 
just about presenting information – interaction is key. 
In this chapter, we’ll explore important aspects of being 
a good facilitator. 

2.1 FACILITATION VS. TEACHING
To understand what ‘facilitation’ is, it’s useful to first 
understand the difference between teaching and facil-
itation. Because they are definitely not the same. A 
teacher lectures the pupils, the pupils sit passively and 
listen to what the teacher says. A facilitator, on the other 
hand, works with ‘participants’, who actively partici-
pate in their own learning process. The teacher usually 
presents facts to the pupils and leaves little room for 
discussion or sharing opinions. Whereas a facilitator 
encourages and supports her/his participants to build 
their own knowledge, ask questions and share opinions 
and experiences.

2.2 EXPERIENTIAL LEARNING 
When you facilitate, you are helping a group explore 
a topic and discover things on their own. The sessions 
in this package incorporate different techniques to do 
so. For example, when explaining theory, the facilitator 
should always first pick up on what the participants 
already know and work from there. Use this as a starting 
point to start explaining and discovering what else there 
is to learn. Various experiential learning activities have 
also been included in the sessions, allowing participants 
to experience important concepts. Don’t worry, expe-
riential learning isn’t as daunting as it seems! It means 
using an activity to allow the participants to experience 
something. By reflecting on this experience, the partic-
ipants will build knowledge, develop skills and clarify 
values. For example, an activity that excludes some of 
the participants, which helps participants understand 
how damaging exclusion can be. 

It is very important to take time to reflect on these activ-
ities, because this is where the learning happens. Every 
participant will experience the activity in a different 
way, depending on their background knowledge and 
experience, meaning that every participant will learn 

something different too. There is no “right” or “wrong” 
in experiential learning. 

2.3 CREATING THE RIGHT 
ENVIRONMENT 
As facilitator, it is your responsibility to create an open 
and respectful environment in which both adults and 
young people feel comfortable to exchange experiences 
and opinions, ask questions and learn. Therefore, it’s 
crucial that you position yourself as neutral, you are 
there to facilitate the discussions and learning process. 
It’s also very important that you make participants feel 
safe and valued. An important aspect of ensuring a safe 
space for the training is creating ground rules on the 
morning of Day 1 (session 1.4, Day 1). As facilitator, 
it is important to remind participants of the ground 
rules when needed – be kind but firm! You also need 
to demonstrate that you value all the contributions of 
participants, by using phrases such as: “thank you for 
sharing your story”; “thank you for giving your opin-
ion”’; “thank you for your hard work and reflections.” 
 
2.4 STIMULATE THE LEARNING CURVE 
OF YOUR PARTICIPANTS
It is important that you stimulate and monitor the per-
sonal development and learning curve of your partici-
pants. This is why it’s good to start each training with 
a recap of the day before, and end each training with 
a summary. 

Likewise, it’s interesting to encourage participants to 
do a personal reflection and evaluation of the training. 
In the Expectations Session on Day 1 (Day 1, session 
1.5) the Personal Logbook is introduced. You can find 
the format for this in Section E. This can be used by 
participants to reflect on their expectations, on their 
key learning points of each day and this is also a place 
where they can write down input for the Action Plan to 
integrate MYP into their program, alliance and organi-
zation. Time for this reflection has been included in the 
sessions that are described in Section C.

2.5 YOU ARE A ROLE MODEL!  
You are most likely a passionate advocate of youth 
rights. Living proof of the relevance of MYP! When MYP 
is practiced, people like you can move mountains. 
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As a facilitator, you can use your personal experiences of being an empow-
ered young person to inspire others. So, make sure you’ve prepared well 
to facilitate this training, Make the most of this opportunity to show that 
Meaningful Youth Participation really can make a difference! You are the 
proof of this! 

2.6 COME WELL PREPARED AND WITH POSITIVE 
ENERGY
Facilitation is a tough job! What you bring to a group is what you will receive 
back. Come well prepared and brimming with positive energy, you’ll most 
likely get a positive vibe back from the group. Throughout the training days, 
all eyes are on you to guide the process. Yes, you! So even if you feel tired, 
don’t let it show! As far as the group are concerned, you’re a young and 
energetic facilitator! 

As facilitator, it is important to  
remind participants of the ground 
rules when needed – be kind but firm!

2.7 THE NEED TO HAVE A CO-FACILITATOR  
Because facilitating a training is a tough job, it’s strongly advised not to 
facilitate this training on your own, but with at least one colleague facilitator. 
Your facilitation buddy can pick you up when you are feeling down, give 
you an energy boost, or simply help you out when the going gets tough. 
Co-facilitating is also very valuable for your learning process as a facili-
tator, because after each day you can jointly reflect on the sessions and 
each other’s facilitation style. You can also look back at how the program 
has gone that day, and decide together whether any changes need to be 
made for the next day. 

Co-facilitation is also a great fit for the MYP approach of providing young 
people the opportunity to strengthen their capacities. At CHOICE, we 
call this the “take 2” principle. An experienced facilitator will work with a 
relatively less-experienced trainer. This enormously benefits the learning 
of the less-experienced trainer. 

In Chapter 5, “Co-facilitating and giving and receiving feedback” of this 
Trainings Manual for Facilitators, you’ll find more advice on how to make 
co-facilitation a success!
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3.1 PREPARATION
“By failing to prepare you are preparing to fail” is a say-
ing that certainly applies to facilitation. As a facilitator, 
you are responsible for the facilitation of the learning 
process of your participants, which means: 

 – Be 100% clear about what you are going to do, make 
a clear task division with your co-facilitator(s). Per 
activity, make it clear who is the lead and who is 
supporting. 

 – Write an official and professional looking invitation 
letter to be shared with the participants in which you 
mention the title, the objectives, location and logis-
tics of the training. 

 – Make sure that you fully understand the theoretical 
background of the training, by reading the theory in 
this package and by discussing it with your co-facil-
itator. You can even practice by explaining the theory 
to your co-facilitator. 

 – Make sure all your materials are ready: 
 - Power Point presentations 
 - Bring necessary stationery (markers, flip-chart 
 paper, - post-its, etc.) 
 - Hand-outs printed 
 - Projector present at the venue? 

 – Establish with your contact at the training venue 
which materials and facilities they will provide. Agree 
on the times for coffee/tea breaks and lunch. Also 
ask them to set-up the space so that you can use 
it flexibly. (A u-shape conference setting is rather 
static, it’s better to be able to sit together in circle for 
plenary sessions, with several tables spread around 
the space for group work.)   

 – On the first day of the training be at least 30 minutes 
early. This is so you can make sure everything is ready 
when the participants arrive, e.g. turn on laptop and 
make sure projector works.

3.2. HOW TO FACILITATE A GROUP 
DISCUSSION? 
Group discussions are a very important element of the 
training because participants learn through their own 
reflection and through listening to the experiences of 
other participants. Irrespective of what kind of exer-
cise you have just facilitated (explanation of theory or 
experiential learning exercise), group discussions for the 
learning curve of participants are crucial before clos-
ing a session. As a facilitator you have a crucial role in 
guiding these discussions. 

3.  HELPFUL TIPS

VENUE
Choose the venue (location of training) wisely 
as this is one of the most important factors of a 
successful training! The best option is to use one 
location for all three of the training days. This will 
help the participants to arrive on time, make sure 
they don’t leave earlier or unexpectedly for work/
private reasons and it will strengthen the team-
work and bonding of the participants!

PARTICIPANTS
Who are you going to invite for the training? As 
one of the outcomes for this training is for partic-
ipants to make organizational and programmatic 
structures more meaningful, it is highly recom-
mended that individuals from the following posi-
tions participate: 

 – Someone with a management function (deci-
sion-maker)

 – An active young person who represents other 
youth from the organization and program

 – An individual who works on programs (e.g. project 
coordinator)
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HERE ARE SOME GENERAL TIPS 
TO GUIDE DISCUSSIONS IN YOUR 
TRAINING!    

ASK OPEN QUESTIONS 
Asking about experiences and opinions should be done 
in a way that avoids ‘yes’ or ‘no’ answers. You want 
to encourage people to speak. So try instead to ask 
“why”, “how”, or “what” questions. An ‘open’ ques-
tion has many possible answers and encourages those 
answering to think of a variety of different responses.  

A closed question: Should young people participate in 
the design of a program?  

An open question: Why should young people partici-
pate in the design of a program? 

See the difference? 

LISTEN ACTIVELY
This helps you to guide the discussion. Perhaps lots 
of the participants are saying similar things. When this 
happens, summarize what you have heard, share your 
observations that everyone seems very likeminded so 
far, and specifically ask if there is someone who maybe 
has a different idea. 

VALUE ALL CONTRIBUTIONS
Everybody has something worthwhile to say. Value 
all contributions and make it clear that in most cases, 
there is no ‘right’ or ‘wrong’ answer. Take the time to 
thank each participant for their contribution. When you 
give a compliment make sure to refer not to what the 
participant has actually said, but to the way they have 
expressed it. Clearly position yourself as neutral.  

GIVE PARTICIPANTS TIME TO THINK 
Sometimes it takes a few seconds before participants 
can and want to express themselves. Give them the 
time! Don’t be afraid of silence!   

If you feel an opinion needs a counter-argument 
It could be, for example, that an opinion reflects a dis-
criminatory belief. You could then provide a counter-ar-

gument by stating: “I also know some people say … 
What do you all think about that?” This may allow partic-
ipants who share this other belief to feel safe speaking 
up about it.   

AVOID DISCUSSIONS ABOUT ‘FACTS’ 
It is your responsibility as a facilitator to provide accu-
rate information, leaving no room for interpretation. If 
participants are arguing about facts, stop the discus-
sion and provide the correct information to the entire 
group. If you don’t know or are unsure about the facts, 
be honest with the participants and say you’ll close this 
discussion for now and come back to it (after the break, 
or the next day), so you can have a chance to research it. 
Make use of the guiding questions, but feel free to move 
away from them 

For all activities where you are having a discussion, the 
manual provides guiding questions. They are meant to 
support you in facilitating the discussion, but feel free to 
come up with your own questions, ask follow-up ques-
tions or omit some of the provided questions. 

BRING CLOSURE TO DISCUSSIONS 
Always announce when you are going to close the dis-
cussion, by stating, for example, that there’s time for 
one more contribution. Finish the discussion by thanking 
the participants for all their contributions and briefly 
summarize everything that has been said. Refer back 
to the key messages of the session.

BE INCLUSIVE 
As a facilitator, you need to be aware of all the par-
ticipants. A group usually consist of different types of 
people. There are people who always give their opin-
ion, and there are people who feel more comfortable as 
spectators first of all. There may also be people in the 
group who feel uncomfortable sharing their opinion, for 
whatever reason. As a facilitator, it is your job to make 
sure that everyone is listened to. Is there enough space 
for everyone to speak? By actively engaging the qui-
eter participants, you can involve them in discussions. 
Moreover, you may also empower them to share their 
opinion during a subsequent discussion.  
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3.3.  TROUBLE SHOOTING: WHAT TO 
DO IF…

… YOU STRONGLY DISAGREE WITH 
WHAT A PARTICIPANT SAYS?  
As explained, to create a safe space for all participants 
a facilitator is supposed to be neutral. However, some-
thing a participant says might make you feel angry. For 
example, an adult participant might say: “It is impos-
sible to include young people in all levels of a program 
because they do not have enough sense of responsibility 
yet.” 

Even at a moment like this, when you feel the anger ris-
ing, you need to remain neutral and thank the participant 
for sharing this opinion. Take a deep breath. Count to 10. 
And then explore why the participant has this opinion 
by asking open questions. You can ask the group: “Are 
there people who have a different opinion on this?”. If 
the group does not provide the counter-opinion you 
hoped for, you can give one (but don’t present it as your 
own opinion), e.g. “I have heard people talking about 
program X and they said it was a success to have young 
people participate in all levels of the program. They did 
feel very responsible.”

… A PARTICIPANT PROVIDES AN 
“ALTERNATIVE FACT”? 
All opinions need to be respected, but when a par-
ticipant provides a fact that is simply not true (e.g. 
“teaching young people about condoms will cause pro-
miscuous behavior”), you can explain the truth whilst 
still respecting the contribution of the participant. An 
answer could be: “Indeed, this is a common belief held 
by some people, and opponents of comprehensive sex-
ual education have tried hard to spread this “alternative 
fact”. However, several studies have shown that there is 
no connection between the age of first sexual activity 
and having received comprehensive sexual education, 
including being taught about using condoms. What we 
can be sure of is that young people who have received 
CSE will make healthier and safer choices when they 
start to be sexually active.”

… A PARTICIPANT IS HESITANT 
TO SHARE OPINIONS AND 
REFLECTIONS? 
Ask some “easy” questions to encourage the partici-
pant to speak up. E.g. after having watched a film, ask 
this participant: “What did you see in the movie?” This 
encourages their participation and later this participant 
will perhaps also dare to share her/his opinion and more 
complex reflections.  

… A PARTICIPANT ASKS SOMETHING 
YOU DON’T KNOW?  
First ask if there is anyone in the group who knows the 
answer. If not, tell the group you will have to look this up 
and get back to them. Don’t be ashamed, facilitation is 
a mutual learning process between you and the group. 
It is better to say you have to look it up, than to provide 
incorrect information. Most likely, participants will only 
appreciate and respect the fact you make the effort to 
look things up. You’re only human after all! 

… THE ENERGY LEVEL DROPS?  
When you notice a drop in energy levels, e.g. responses 
are limited and people are not concentrating, you need 
to do something. Depending on the moment of the day, 
you can decide what is best. Just after lunch, for exam-
ple, participants might need an energizer to get focused 
again. If you’ve already been working for some time, 
then take a break (either immediately or promise one in 
# minutes).   

It often helps to make the participants partly responsible 
for the process of the training.  Appoint someone in 
the group to monitor energy levels and to signal when 
a session is taking too long. You can also decide that 
everyone is responsible for the energy level. But ulti-
mately, remember that the main responsibility lies with 
you as facilitator, so keep an eye on the energy level 
of the group and make sure everyone is participating. 

… PEOPLE DO NOT SEEM MOTIVATED 
FOR THE TRAINING? 
Why is someone attending this training? It might be that 
they are very motivated to learn about MYP (in which 
case there is most likely no motivation problem), but it 
might also be because of the allowance they’ll receive 
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or simply because their boss told them to attend. In 
order to ensure you motivate all the participants (includ-
ing those who came in with little motivation), try the 
following: On day 1, try to really pay attention on the 
background of all the participants and the expectations 
everyone has. If you refer to this during the training, i.e. 
demonstrate that you have really listened to each indi-
vidual, participants will feel more included and therefore 
more motivated. Refer to them as experts in the area 
they work in. Make them feel valued.   

For example, someone implementing activities in the 
field might not feel motivated to learn about MYP, 
because they do not feel that they have the power to 
make changes in their organization or program. You can 
ask this person specifically to share experiences from 
the field and help identify very concrete ideas for MYP in 
the field. Another example can be that someone already 
has extensive knowledge of MYP and doesn’t feel moti-
vated to pay attention. So, try to involve this participant 
by asking about her/his experience. After explaining 
something, ask: “is this in line with your experience of 
integrating MYP?” 

… WHEN A PARTICIPANT IS VERY 
DOMINANT? 
There will also be individuals more dominant than oth-
ers. Some people like to be in the spotlight, because 
they are insecure or simply because they like attention. 
Some people don’t even realize that they are being so 
assertive. And sometimes, the group actually likes it 
when one person takes the lead. 

The trick, in a situation where one person is too domi-
nant, is to set clear limits. And give these people more 
insight into the effects of their behavior. Always try to 
take the person seriously and do not judge the way 
they act, even when it is very annoying. Be patient! 
You can for example set a limit for the dominant person 
by saying: “Wait a minute, you’ve already answered a 
couple of questions, let’s see if someone else wants 
to say something.” Or: “I know that you want to say 
something, but I also see that there are others who want 
to say something too. It is also important that they can 
contribute, right?” 

… WHEN A PARTICIPANT ALWAYS 
PROVIDES LENGTHY ANSWERS? 
Some people seem to like the sound of their own voice 
just a little too much! They can talk for hours and hours, 
using up a lot of your discussion time. In this situa-
tion, ask them: “I hear you are saying a lot of important 
things, can you try to summarize it in one sentence?” 
Or, alternatively, try to summarize it for them and ask if 
you are understanding them correctly.
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4.1. PREPARING FOR CO-FACILITATION
Maybe your co-facilitator is someone you have known 
and worked with already for a long time. Or perhaps 
your co-facilitator is someone you have only just met. 
Either way, it’s good to invest some time (and energy) 
into getting to know each other (better) and to share 
expectations of the co-facilitating process. 
  
So, before getting concrete about task division 
“who facilitates what?”, take some time to sit down 
together to discuss: 

 – What are your expectations of facilitating the train-
ing? 

 – What do you want to learn from facilitating this train-
ing? 

 – What are your strengths and what are your chal-
lenges? 

 – What do you expect from your co-facilitator? 

Discussing the above will help you to divide tasks. It’s 
important to know who is taking the lead per session (or 
for certain parts of the session) and who is the support 
facilitator. It might be tempting to do what you are good 
at already, but consider facilitating something you find 
challenging and tell your colleague how you would like 
to be supported in this! Step out of your comfort zone!

4.2. TIPS TO SUPPORT THE LEAD-
FACILITATOR
Supporting the lead-facilitator is an important task, so 
don’t think you can sit back and relax when you are 
not leading! Here are a few to help you support the 
lead-facilitator:

1. Listen carefully and observe what happens in the 
group. You may notice that the participants are 
unclear about what has been explained. If so, then 
you can prompt the lead facilitator to clarify. 

2. Try not to take over the lead when it is not necessary. 
When you feel the lead facilitator is not clear when 
explaining things to the group, you can support by 
asking a question for clarification. E.g. “Rose, can 
you please explain again what we have to do at the 
start of this activity?” This allows Rose to improve 
her explanation and learn. 

3. Of course, you can add something to plenary expla-
nations or discussions, but make sure to underline 
that you are not aiming to take over the lead. You can 
say e.g. “If I may add…” 

4. Distribute the materials and stationery when neces-
sary. 

5. When the participants are working in small groups, 
you and the lead-facilitator walk around and support. 

4. CO-FACILITATING AND GIVING AND 
RECEIVING FEEDBACK

In Part 2, “Your role as facilitator” we explained the need to have at least one 
colleague facilitator. Guiding a group throughout three days of training is sim-

ply too tough to do alone. Besides, it’s a much better learning experience if you 
co-facilitate, because you can reflect together on the day and give each other 
feedback on facilitation. There are a few useful tips to take into account when 

you are co-facilitating.
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4.3. REFLECTING ON THE DAY AND 
PREPARING FOR THE NEXT DAY WITH 
YOUR CO-FACILITATOR 
When your training day is finished, sit down with your 
co-facilitator to reflect. You can either do this immedi-
ately, or take a break first and then get together. When 
you reflect on the day make sure to discuss the fol-
lowing issues:

 – Did the sessions go as we had hoped for? Why (not)? 
 – Did we achieve the objective of each session? Why 
(not)? 

 – What are the lessons learned from today? 
 – Based on the reflection and lessons learned from 
today, is there something we want to adjust for tomor-
row?   

 – Should we adjust the time schedule of tomorrow (e.g. 
maybe you didn’t get to do everything today, so you 
need to move a session to the next day)? 

 – Should we adjust an activity? 
 – Should we take out an activity we planned?
 – Or add an activity we did not plan yet? 

4.4. GIVING AND RECEIVING 
FEEDBACK 
As explained in Chapter 2, “Your role as facilitator”, 
there is a huge advantage in co-facilitation because it 
allows you to reflect on your own and your colleague’s 
facilitation style and skills. When you sit down to reflect 
on the day, it is very useful to also reflect on your facil-
itation. 

Naturally, most people are quite hesitant to give each 
other constructive feedback. Mostly because we are 
afraid to offend or discourage someone. This is actually 
a missed chance, because you can learn so much from 
feedback! Constructive and positive feedback are gifts 
to your co-facilitator.  

However, to make sure feedback is successful, it’s 
important that you take your time to give it, and only 
do it when someone is open to receive it. The method 
described below can assure you give feedback in a 
structured and thoughtful way. Deciding to use this 
method also means you both say “I am ready to receive 
feedback”. The huge advantage of this method is that 
you don’t just passively receive feedback - the first step 

in the process is, after all, reflecting on your own per-
formance.   

Self & peer review method of feedback: Together with 
your co-facilitator, you define at least three criteria that 
you consider important to reflect on today, that relate 
to your performance as facilitator. (E.g. clarity in expla-
nation; establishing an open and safe environment for 
the training; and time-keeping) 

You now follow four “rounds” for the self & peer review:
1. Self-review: you talk about your own performance 

on the three criteria you defined. You explain what 
you think you did well, and where you can improve. 
You are the only person talking, your colleague will 
just listen.   

2. Questions: your colleague can now ask you ques-
tions about what you have just explained. E.g. You 
explained you could do better on “time-keeping”, 
could you specify what you mean? How do you plan 
on improving? You can answer the questions. This is 
the only round where you will both be talking. 

3. Peer-review: your colleague will now give you con-
structive feedback. So this is about concrete points 
you can improve. It might be that you have already 
mentioned some points of improvements yourself. If 
your colleague noted the same, she/he can say so. 
E.g. “I also noticed that your explanation on session 
# was a bit too quick and short”. You cannot reply, 
you just listen to what your colleague has to say. 

4. Peer-review: your colleague will now give you pos-
itive feedback. As with the constructive feedback, 
it is important to be concrete. Simply telling your 
colleague, for example, that “I like your style” is not 
very helpful. An example of more concrete feedback 
is: “I liked how you managed in session # to main-
tain a respectful and friendly space, even though the 
participants had quite a few disagreements.” 
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INTRODUCTION

This package is created for (youth) trainers/facilitators to train organizations 
(NGOs, CSOs, CBOs) and possibly other important institutions and stakeholders37 
on how to structurally integrate Meaningful Youth Participation in organizations 
and programming and create positive youth-adult partnerships. The sessions are 

divided across three days, which broadly have three different themes:  

DAY 1
The first day focuses on the theory of MYP: What is MYP and why should 
you invest in it? What are the core elements of MYP? How can we use tools 
to analyze various cases of MYP? We will make use of informative learning 
methods.

DAY 2
The second day focuses on power-dynamics between youth and adults. 
What are unequal power-dynamics and how are these harmful? How can 
youth and adults strengthen each other to establish a positive youth-adult 
partnership? We will make use of experiential learning methods. 

DAY 3
The third day focuses on translating of everything participants have learned 
in day one and two into a concrete action plan. What kind of steps are nec-
essary to mainstream MYP in their organization and programs they work in? 
We will make use of concrete tools and checklists to develop an action plan.

In order to provide a qualitative training with the biggest impact 
possible, it is highly recommended to conduct a full three-day train-
ing, using the chronologi-cal order which is provided. 

Agenda for three-day training
 – Introduction session -  orange 
 – Closing session -  blue 
 – Core-session: Theory (what and why?) -  purple 
 – Core-session: Reflection & Action (how?) -  mint 
 – Flexible-session: Power-Dynamics & Insights -  green 

37 This package is focused on training NGOs, CSOs and CBOs on MYP, however, the package can also function as a resource to train other important stakeholder’s on 
MYP, e.g. parliamentarians or community leaders.
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DAY 1 DAY 2 DAY 3
Introduction Opening and Recap Opening and Recap
Getting to Know Each Other Knowledge is Power Acting Out Barriers to Integrate 

MYP
Ground Rules & Parking Lot The Flower of Participation: the 

preconditions of MYP
Parking Lot

Personal Logbook & 
Expectations

The Graph of Participation: your 
organization

Action Plan

Value Clarification Group Dynamics Role-play Closing
What is MYP? Characteristics of Young People 

and Adults
Why Should Organizations Invest 
in MYP?

Closing

The Flower of Participation: the 
core elements and different forms 
of MYP
Graph of Participation: case 
studies
Closing

FRAMEWORK OF THE SESSIONS
To make it easier for you as a facilitator to prepare, all sessions have 
a similar structure:

OVERVIEW: 
 – Time: how much time do I need to conduct this session (+-)?
 – Objectives: what is the purpose/goal of this session? What do partici-
pants feel/experience during this session? 

 – Key learning points: what have participants learned after this session?
 – Materials: what do I need (materials) to conduct this session? 

Brief description: what are the key elements of this session?

Tips for the facilitator: what is important for me to take into account in 
preparing and conducting and evaluating this session?

Activity step-by-step: how do I need to conduct this session step-by-
step, from beginning to end? 

Do you have other sessions 
that you would like to share 
with other trainers? Integrate 
your session into the present-
ed structure and share it with: 
info@choiceforyouth.org
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TO MAKE IT 
EASIER FOR 
YOU AS A 
FACILITATOR TO 
PREPARE, ALL 
SESSIONS HAVE 
A SIMILAR 
STRUCTURE
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DAY 1 - OVERVIEW

TIME NR SESSION PAGE NUMBER
20 min. 1.1 Introduction 102

15 min. 1.2 Getting to Know Each Other 104

20 min. 1.3 Ground Rules & Parking Lot 106

30 min. 1.4 Personal Logbook & Expectations 108

45 min. 1.5 Value Clarification 110

70 min. 1.6 What is MYP? 112

50 min. 1.7 Why should Organizations Invest in MYP? 114

65 min.
1.8

The Flower of Participation: the core elements and 
different forms of MYP

116

70 min.
1.9

The Graph of Participation: case studies 120

15 min. 1.10 Closing 122

90 min. Coffee/Tea & Lunch Breaks (60 min. lunch, 2x 15 
min. coffee break)

490 min. Total: 8 hours and 10 min.
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1.1  INTRODUCTION

TIME: 20 minutes

OBJECTIVE: 
Participants are inspired and have a clear understanding 
of the goals and key elements of this training.

KEY LEARNING POINTS: 
 – The aim of the training is to learn how to integrate 
MYP in their organization and/or program.

 – The training consists of sessions on theory, creating 
insights and reflection that will lead to creating an 
action plan for participants’ organization/program.

WHAT DO YOU NEED? 
 – Video clip ‘Work with Us’. (https://www.youtube.
com/watch?v=xQTBR-EW1wU) or your own video

 – PowerPoint Presentation.
 – Agenda.

BRIEF DESCRIPTION 
A positive and good start to your training is crucial. You 
can show a video in which young people explain what 
they can contribute to SRHR for young people, to inspire 
participants. Secondly, the goals of the training and the 
key elements from the agenda are discussed. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – Provide the participants with background informa-
tion regarding this training: why is this training taking 
place?

 – Make sure you know exactly what the goals of this 
training are before you get started with the introduc-
tion, and the training as a whole. More information 
about this can be found in the Introduction for Facil-
itators (Section A). 

 – Try playing the video at the very start of the training – 
no introduction needed. This will create impact, with 
time to welcome the participants afterwards. 

 – Technology can always cause problems: make sure 
that you have tested whether the video works and 
if there is good internet connection. You can also 
download the video and save it on a USB, so that 
the video will work no matter how good the internet 
connection is. Be prepared!

 – In some countries, there are welcome ceremonies at 
the beginning of a meeting/training, e.g. a prayer, a 
ritual, etc. Always respect them and save time for this 
during the introduction. 

 – When going over the agenda, keep it brief. You don’t 
have to explain all the different sessions. Instead, 
stick to the main themes that will be discussed per 
day, so that participants get a sense of what is going 
to happen.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Show participants the video Work with Us

2. Welcome the participants and introduce your fellow 
trainers and yourself. 

3. Explain the background of the training to the par-
ticipants.  

4. Explain the goals of the training. 
 – Make sure to explain what you want the participants 
to have learned after three days. 

 – Inform the participants about the broader goal of this 
training (see Section A). 

 – Explain that the physical end-product of this training 
is a (draft) action plan. 

5. Go over the week’s agenda. Do not read out the 
agenda and the specific planned sessions, but rather 
explain the overall content of the days.

TIME

3 min.

4 min.

3 min.

5 min.

5 min.

ACTIVITY

Video

Welcome

Background

Goals

Agenda

A POSITIVE AND 
GOOD START TO 
YOUR TRAINING 
IS CRUCIAL 

Training sessions for Day 1-3 | 105



ACTIVITY STEP-BY-STEP

DESCRIPTION

1.  Sit in a circle with all participants and explain that 
the purpose of this activity is to get to know each 
other’s names, but also to make it easy to remember 
by association with a certain topic. Introduce the 
topic that you have chosen or ask the participants 
to choose a topic.

2. Participants introduce themselves one-by-one, 
reflecting on:

 a. What their name is.
 b. How they are feeling.
 c. The selected topic/question.

TIME

2 min.

13 min.

ACTIVITY

Explaining the 
activity

Introduction

1.2  GETTING TO KNOW YOU (1) – NAMES

TIME: 15 minutes

OBJECTIVE: 
The participants get familiar with each other and estab-
lish a level of comfort and ease around each other. 

KEY LEARNING POINTS: 
 – Everyone in the group is there for a reason. Although 
they may come from different backgrounds and cir-
cumstances, they have a shared purpose.

WHAT DO YOU NEED? 
 – Optional: A ball to throw around the circle of par-
ticipants.

BRIEF DESCRIPTION 
Participants and trainers sit in a circle and introduce 
themselves and answer a funny/interesting question. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – The more random the additional question is that you 
ask the participants to answer, the funnier. You can 
ask them about their favorite body part, karaoke song, 
song they sing in the shower, etc. You can also ask 
them: if your life was a song, what would it be called? 
What do you think is the most beautiful thing in the 
world? Tell us something nobody in this room knows 
about you? 

 – It’s also nice to let the group pick the additional topic 
they want to share when introducing themselves. If 
you let the participants choose, make sure that you 
pick a topic quickly, to keep things moving along.  
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Explain how the game is to be played:
 a. Each participant aims to cross out a line vertically 

(down) or horizontally (across) to complete a BINGO.
 b. Each square consists of an activity that must be 

done with another participant. Once the other par-
ticipant has carried out the activity s/he must sign 
the appropriate square. Make sure to do each activity 
with another participant.

 c. Once a player completes all the activities in 
squares that makes up a vertical/horizontal line s/
he shouts out BINGO.

 d. The facilitator will verify the BINGO and if correct, 
the player is declared the winner.

2. Hand out the BINGO sheets.
3. The game starts and everyone moves around the 

room and interacts until the first two people reach 
BINGO.

4. Give the winners their “prize”.

TIME

5 min.

10 min.

ACTIVITY

Handing out 
BINGO sheets + 
explaining the rules

Playing the game

1.2  GETTING TO KNOW YOU (2) – BINGO

TIME: 15 minutes

OBJECTIVE: 
The participants get to know each other and establish a 
level of comfort and ease around each other. 

KEY LEARNING POINTS: 
 – Everyone in the group is there for a reason. Although 
they may come from different positions, backgrounds 
and circumstances, they have a shared purpose.

WHAT DO YOU NEED? 
 – BINGO sheets (Section F, Print-out Day 1, Session 
1.2).

 – Pens / Markers.
 – A prize.

BRIEF DESCRIPTION 
The participants play BINGO with a bingo card with 
small assignments on it.

OVERVIEW

TIPS FOR THE FACILITATOR

 – You can participate in this activity as a facilitator, 
as it is nice for the participants to get to know the 
facilitators as well and vice-versa.

 – Be prepared for a bit of chaos and noise.

 – Bringing a small present for the winner adds to the 
fun.

 – You can play this game with up to 30 people.

 Print-out: See Section F, Print-out Day 1, Session 1.2  
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1.3  GROUND RULES & PARKING LOT

TIME: 25 minutes

OBJECTIVE: 
To create a safe, open and respectful environment in 
order for the participants to learn as much of possible 
during the training.

KEY LEARNING POINTS: 
 – In order to have an open, safe and respectful envi-
ronment for our training, it is important to set ground 
rules. 

 – The parking lot helps to track important items, ideas 
and issues that may not be useful to discuss at a 
certain time in the agenda.

WHAT DO YOU NEED? 
 – Flip-chart.
 – Markers.
 – Small pieces of paper and a box/something else, to 
put the papers in.

 – Blank (flip-chart) paper for Parking Lot.

BRIEF DESCRIPTION 
Ground rules are formulated and agreed upon by the 
group, after which there is a brief discussion on how to 
assure the rules are continuously respected. The con-
cept of the parking lot is introduced to the participants.

OVERVIEW

TIPS FOR THE FACILITATOR

 – Ground rules are shared expectations about how the 
participants would like to interact with each other. 
One of the most important objectives of the ground 
rules is to create a safe space for the participants. This 
is especially important in a group with both adults and 
young people. Make sure that young people’s sug-
gestions are also heard. They may feel a little insecure 
to speak up at the beginning of the training.

 – When creating ground rules, they are more likely to 
be upheld and enforced by the participants if they 
are actively involved in creating them. So, constantly 
involve participants in the development and expla-
nation of the ground rules. The set of ground rules 
should be a mutual agreement and shouldn’t be 
imposed by the facilitator.

 – To get the discussion going, you can use three points 
when co-creating the rules with participants: Indi-
cation, Involvement, and Enforcement. (See Annex 
Section E: Annex Day 1.3.)

 – When allowing participants to suggest ideas, keep in 
mind that not all ideas need to become ground rules. 
You don’t want to end up with pages and pages! 
Decide on this together with the participants.

 – It could be the case that later in the training, you feel 
that some ground rules are missing. When you feel 
this way, bring it up, ask if participants agree and add 
it to the list of ground rules.    

 – Participants often leave the room due to phone calls. 
As a facilitator you are responsible for not letting that 
happen often as this negatively interrupts the training. 
Kindly ask the individual(s) to call during the breaks 
and let them put their phones on silent/out during 
the training. 

 – The penalties are supposed to be fun intermezzos 
during the training and can also be used as an ener-
gizer. 

 – The Parking Lot helps to track important items, ideas 
and issues that may not be useful to discuss at a cer-
tain time in the agenda. Literally, parking items to be 
dealt with later. It enables to send a strong message 
to the participants such as; ‘I’ve heard you’, ‘we won’t 
forget’, ‘we will talk about it later’, without shifting 
away from the topic that is discussed at that moment.

 – Make sure that you read what is on the parking lot 
at the end of each day: you need to integrate time 
somewhere during the training. There is a small space 
for this at the end of day three. However, some topics 
might need to be discussed beforehand. Make sure 
that you take time to research certain topics that you 
may not have enough knowledge about before you 
discuss them.

 – If items from the Parking Lot have already been dis-
cussed during the training, you can remove them.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Explain that we are going to set ground rules at the 
beginning of this training.

2. Ask the group why setting ground rules is import-
ant. Based on input from participants, you can add 
information if necessary.  

3. Ask the participants the ground rules they would 
want to have on the list. 

 
 Note that people who have had a lot of training ses-

sions may shout out the general ground rules, such 
as ‘Respect’. In order not to have a list of buzzwords, 
but a list of ground rules that participants feel own-
ership about, ask participants to define what they 
mean with ‘respect’. Make it practical. 

4. List all the ground rules on flip-chart paper and make 
sure they are visible for everybody during the train-
ing. 

5. Ask the participants how we can assure the ground 
rules are respected. Explain that there is a shared 
responsibility among participants to flag when some-
one is breaking a ground rule. 

6. Ask the participants if they would require a “penalty” 
for breaking a ground rule. If they like that, define 
the penalty. 

 
 Penalty ideas: all participants write down one pos-

sible fun penalty (e.g. sing a song, do a dance, etc.) 
and put in a small box. The person who violates the 
rules, should pick one of the pieces of paper and do 
the task. 

7. Introduce the Parking Lot. Hang a sheet with the 
title ‘Parking Lot’ somewhere in the room. Ask the 
participants why a Parking Lot is important.

TIME

5 min.

15 min.

5 min.

ACTIVITY

Introducing 
ground rules

Co-creating 
ground rules

Parking Lot
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1.4  PERSONAL LOGBOOK & EXPECTATIONS

TIME: 30 minutes

OBJECTIVE: 
The participants and facilitators have shared their 
expectations and discussed whether these expectations 
can be met, keeping the objectives of this training in 
mind. The participants are introduced to the Personal 
Logbook and know why and how to use it.

KEY LEARNING POINTS: 
 – It is useful to share your expectations, because they 
make you more aware of what you want to learn from 
this training and it motivates you to make sure your 
expectations are met.  

 – There is a shared responsibility to make sure expecta-
tions are met, this includes asking questions in order 
to ensure the material is relevant and beneficial to 
you personally.

 – Reflecting on and writing down your expectations 
and personal development and insights strengthens 
your learning curve.

WHAT DO YOU NEED? 
 – Flip-chart.
 – Printouts of the Personal Logbook (see Section G, 
Print-Out Day 1, Session 1.4).

 – Sticky notes.

BRIEF DESCRIPTION 
The participants write their expectations in their per-
sonal logbook and share them with the group. The Per-
sonal Logbook is explained and participants conclude 
this session by writing their own expectations in their 
personal logbook. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – Encourage the participants to take responsibility 
for their expectations, encourage them to ensure 
this training is as effective and relevant to their per-
sonal needs as possible. Suggest this can be done 
by engaging with the material and asking specific 
questions or sharing their personal experiences. 

 – Make sure that you also share the expectations that 
you as a facilitator have. These expectations can link 
to behavior of participants (e.g. active participation) 
but also to what you expect them to learn, or what 
you expect them do after the training (e.g. start the 
MYP movement).

 – The Personal Logbook can be used by the participants 
to help them reflect on their expectations and what 

they have learned during the training. In this way, the 
Personal Logbook helps participants to get the most 
out of the training.  

 – The Personal Logbook is a key element of every train-
ing. Therefore it is very important for you to constantly 
emphasize and encourage the participants to use the 
personal logbook, write down key learning points, 
thoughts and ideas for the action plan. 
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Ask participants to write down expectations on 
sticky notes. Give them five minutes to do so.

2. Collect the expectations and group them on the flip-
chart.

3. Reflect on the expectations and make sure you high-
light what will be discussed during this training and 
what will not. 

4. After you have reflected on the expectations of the 
participants, highlight your own expectations as 
facilitators. 

5. Introduce the Personal Logbook to the participants, 
and explain its goal: personal reflection and devel-
opment, and input for the action plan. 

6. Ask participants to write down their main expecta-
tions into their Personal Logbook (first page). 

TIME

15 min

15 min.

ACTIVITY

Expectations

Personal logbook

 Print-Out: See Section F, Print-out Day 1, Session 1.4  
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1.5  VALUE CLARIFICATION ON YOUTH 
PARTICIPATION

TIME: 45 minutes

OBJECTIVE: 
Participants and facilitators become aware of, reflect 
on and discuss the participants’ values, attitudes and 
opinions related to MYP.  

KEY LEARNING POINTS: 
 – It is important to be aware of and reflect on your 
values and your colleagues’ values on issues around 
MYP.

 – People can have different values and opinions regard-
ing certain issues, it is important to respect these and 
to have a respectful dialogue.

WHAT DO YOU NEED? 
 – Tape to mark a line.
 – A big open space for the exercise.
 – PowerPoint with the statements (for statements see 
Annex, Section E).

BRIEF DESCRIPTION 
The facilitator reads out statements about youth partic-
ipation and participants have to indicate if they agree 
or disagree by standing on the AGREE or DISAGREE 
side of the line, after which they are asked to clarify 
their position.

OVERVIEW

TIPS FOR THE FACILITATOR

 – The statements in the annex are more or less grouped 
together. Read all the statements and decide which of 
the statements you want to discuss during the value 
clarification session. The statements that you select 
can vary, depending on the groups that you are train-
ing. There is not enough time to do all of them! 

 – It’s interesting to ask people with different views to 
explain why they agree or disagree with a statement. 
So don’t only ask the people on the extreme ends of 
the line for their opinion, but also those in-between. 

 – Also be aware that people who stand at the same 
side might have different reasons for being on that 
specific side.

 – Do keep in mind remaining respectful to participants 
who do not agree with your opinion and make sure 
that other participants also stay respectful towards 
one another. Correct participants if they do not 
adhere to the ground rules that you have developed 
jointly at the beginning of day one. 

 – If opinions are very different, even after the discus-
sion, you may consider repeating this exercise at the 
end of the training.

 – It is important to go over the statements beforehand 
and decide if the statements are relevant and appro-
priate to the context that you are giving a training in. 
If not, change or rephrase the statements to suit the 
context better.

 – You can add statements to the list if you feel that 
there are statements missing. 

 – You can always provide examples of your own work to 
give the statements/discussion more body.

 – To make the discussion more fun, you can bring a 
microphone (or something that looks like one) to the 
discussion, and pretend the discussion is an inter-
view.

 – Use as many statements as time permits.
 – Please note that a value clarification session is also a 
very important tool for the facilitators to get a clear 
understanding of participants’ values, attitudes and 
beliefs. Besides facilitating the current session, it is 
also important to take the values, attitudes and beliefs 
of the participants into the next sessions.   

WHY THIS SESSION? 
Why this session? This session helps you, as a facilitator, to get an idea of values peo-
ple hold on MYP at the beginning of the training. It also helps participants to start con-
sidering what they think of MYP and working with young people.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Explain the exercise.
2. Mark a line on the ground (you can use tape). One 

side from the line is AGREE, the other side is DIS-
AGREE.

3. Explain to the participants:
 a. It is possible for participants to stand close to the 

line or further away from the line, to indicate how 
strongly they agree or disagree with the statement: 
the further away from the line, the stronger they dis-
agree or agree. 

 b. Ask participants to be honest.
 c. If participants change their minds, they can 

change their place at any point in time.
4. Read out the statements (see Annex) and ask the 

participants to move to either the AGREE or the DIS-
AGREE side.  

5. After all participants have chosen their position, ask 
some of them to explain why they have chosen their 
position.

6. Tell participants that whoever wants to change their 
position based on the discussion gets the chance to 
do so.

7. After the discussion, sum up what you have heard. 

8. Use as many statements as time permits.
9. Sum up the key points of the discussion and end the 

session by presenting the key learning message.

TIME

5 min.

35 min.

5 min.

ACTIVITY

Preparation and 
Introduction

Value clarification

Summary and clo-sure
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1.6  WHAT IS MYP?

TIME: 1 hour and 10 minutes

OBJECTIVE: 
Participants have a comprehensive understanding of 
MYP: they understand what the concept means and 
come to an agreed definition. 

KEY LEARNING POINTS: 
 – MYP is a right of all young people
 – Young people can participate on equal terms with 
adults, or work independently.

 – Young people can participate in organizations & all 
stages of programming and policy-making: design, 
implementation, monitoring and evaluation. 

 – Mechanisms have to be in place for young people to 
have an active role.

WHAT DO YOU NEED? 
 – PowerPoint with definitions of MYP and explanation 
of the exercise.

 – Flip-chart paper. 
 – Sticky notes.

BRIEF DESCRIPTION 
Participants brainstorm and reflect on their own partic-
ipation experiences and on what they regard as mean-
ingful participation. This will feed a discussion on the 
definition of Meaningful Youth Participation.

OVERVIEW

TIPS FOR THE FACILITATOR

 – The Essential Packages Manual and the CHOICE MYP 
Position Paper contain important information. Make 
sure to read them before you facilitate this session! 
(See Section F, Useful Tools).

 – This session is really a preparatory session to warm-up 
the participants and to get them to start thinking 
about MYP. Therefore, discussions do not need to 
be that long or detailed, it’s okay if you’re not com-
prehensive since there is plenty of time in the coming 
days to explore the concepts.

 – Highlight that MYP requires shifting power, commonly 
enjoyed by adults, into the hands of young people, to 
work in youth-adult partnerships.

 – Highlight to participants that even when there is MYP, 
there can still be age discrimination (e.g. when par-
ticipation opportunities are limited to ‘older youth’).

114 | Training sessions for Day 1-3 



ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Ask participants to:
a. Think of the different ways young people can par-

ticipate in an organization, and what different roles 
they can play. Write these down on a sticky note. 

b. After about five minutes: ask people to say which of 
these ways they have seen or been involved in and 
what have been their experiences.  

You can put these questions in the PowerPoint. 

2. Ask for a few examples of ways young people have 
been participating and discuss these examples 
together with the participants. 

3. Ask participants to split up in groups (up to six peo-
ple per group). Ask participants to define a list of 
what elements they think are important for MYP. Ask 
each group to write their list of elements on flip-
chart paper. 

4. Ask one representative of each group to present their 
list of elements. (5 min.)

5. Facilitate a discussion to filter out the most important 
elements of what participants think defines MYP. (10 
min.)

6. Present the CHOICE definition of MYP, or your own 
definition. Highlight the most important elements. (2 
min.)

 7. Discuss if the most important elements in this defini-
tion are also reflected on the list that the participants 
have defined. Come to an agreed definition on MYP 
that you will work with during the training. (13 min.)

8. Ask participants whether they have any questions. 
9. Tell participants that they will be learning a lot more 

about MYP and how to integrate it into their own 
organization and programming.

10. Round-up the session by thanking the participants 
for their hard work and make sure you underline the 
key learning points once again. 

TIME

10 min.

10 min

15 min.

30 min.

5 min.

ACTIVITY

Individual work: 
thinking about 
participation

Plenary reflection

Group work

Plenary reflection

Time for questions, 
rounding-up session
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1.7  WHY SHOULD ORGANIZATIONS 
INVEST IN MYP?

TIME: 50 minutes

OBJECTIVE: 
Participants receive evidence-based information on the 
need to integrate MYP in organizations and program-
ming and they feel an intrinsic motivation to champion 
MYP.

KEY LEARNING POINTS: 
 – Meaningfully involving young people is a prerequisite 
for successful adolescent (SRHR) programming.

 – MYP is important for many reasons, including but not 
limited to:

 - It is a right of young people.
 - It is key to achieve program objectives.
 - It is empowering for young people.
 - It is empowering for adults.
 - It strengthens organizational capacity.

WHAT DO YOU NEED? 
 – Flip-chart paper.
 – PowerPoint to present the results from Operational 
Research (OR) on MYP in the ASK program. 

BRIEF DESCRIPTION 
Participants think and learn about the reasons why 
MYP is so important and evidence is presented. This 
will motivate participants for the rest of the training.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This is a really important session that should set the 
stage for the training: participants need to know and 
feel why MYP is important, so that they will be inter-
nally motivated to implement MYP into their organi-
zations, programs and alliances!

 – Information on why organizations should invest in MYP 
can be found in section A., Theoretical Background, 
under ‘What is MYP and why is MYP important?’

 – A PowerPoint for the presentation of the results of 
the ASK program is available that you can use upon 
request. The PowerPoint presentation is based on 
Operational Researches (ORs) conducted by the 
Youth Empowerment Alliance under the Access, Ser-
vices and Knowledge program (ASK). It is interesting 
to read through these to gain insight into why MYP 
is important, but also on how other organizations 
have implemented MYP. You can use these examples 
during your training. 

 – You may have very good examples of the work that 

your organization does or what you have experienced 
in your professional or personal life. You can use these 
examples during this session. 

 – Note that this presentation is about stimulating inter-
nal motivation to integrate MYP into their organiza-
tion and program. To make sure that they develop 
this internal motivation, it is important to think about 
the positive effects that MYP can generate for them. 
Incorporate this into your presentation, to make the 
argument stronger. 
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Split the participants up in groups (4-5 people per 
group). Hand out flip-charts to the groups. Ask every 
group to write as many reasons as possible on their 
flip-chart as to why they think MYP is important. You 
can even make this into a game: the group who has 
written the most reasons on their flip-chart after five 
minutes, wins!

2. Tell the participants that you will return later to what 
they wrote during the brainstorm.

3. Give a presentation on the results of the Operational 
Researches on MYP from the ASK program. Include 
examples of positive results from your own organi-
zation, to make a stronger point. 

4. Ask participants to reflect on the presentation based 
on their brainstorm:

- Which reasons did they write down that were not 
included in the presentation?

- Which benefits of MYP were new to them?

5. Ask participants whether they have any questions. 
6. Round-up the session by thanking the participants 

for their hard work and make sure you underline the 
key learning points once again.

TIME

10 min.

20 min.

15 min.

5 min.

ACTIVITY

Brainstorm in 
groups

Presentation

Plenary reflection

Time for questions and 
round-up
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1.8  THE FLOWER OF PARTICIPATION: THE CORE 
ELEMENTS AND DIFFERENT FORMS OF MYP

TIME: 1 hour and 5 minutes

OBJECTIVE: 
Participants have a comprehensive understanding of 
the different elements of the Flower of Participation and 
its purpose. 

KEY LEARNING POINTS: 
 – There are different forms of MYP. Forms of MYP 
can be more meaningful or less meaningful (leaves 
vs. petals), but which form of MYP is most suitable 
depends on the context.

 – It is important to distinguish between Meaningful 
Youth Participation and non-meaningful youth-par-
ticipation. 

 – There are five core elements/roots: freedom of choice, 
information, voice, responsibility and decision-mak-
ing power. The presence of each core element defines 
the form of MYP.

 – Graphs showing presence of different core elements 
are not absolute, but merely tools for discussion. 

WHAT DO YOU NEED? 
 – PowerPoint. 
 – Visuals highlighting different elements of the Flower 
(to include in PowerPoint).

 – Print-out of Flower to stick on (sticky) wall.
 – Papers or cloth to cover parts of the Flower. 

BRIEF DESCRIPTION 
The facilitator(s) introduce(s) and explain(s) the core 
elements of MYP (the roots) and the different forms of 
(non)-MYP (insects, leaves, petals) by using the Flower 
of Participation.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This is a core session. It’s therefore of key importance 
that you know every detail from the Flower of Partici-
pation narrative (See Theory, Section B). The narrative 
includes examples that you can use while explaining 
the flower, and graphs showing the presence of the 
core elements for different forms of MYP. 

 – To practice, you can explain the flower to your co-fa-
cilitator. 

 – The Flower of Participation will be on the wall and 
will be uncovered bit-by-bit during the training. In 
this session, the leaves, petals and insects will be 
revealed. OR: You do it the other way around and 
build the Flower bit-by-bit by adding all the parts.

 – This session includes quite a lot of theory, so be aware 
of the risk that it might become a lecture! Try to keep 
it lively by using examples and asking the participants 
questions. 
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Ask participants to recap the MYP definition intro-
duced in the session ‘what is MYP?’ Make sure the 
participants have a good understanding of the defi-
nition of MYP before you proceed with this session. 

2. Reveal the Flower of Participation and the Insects. 
Make sure that the text in the flower and insects is 
not visible for the participants. 

3. Reveal the roots of the Flower, including text. OR: 
Stick the roots of the Flower to the wall/paper/etc. 
Present the roots to the participants, explain that 
the roots are the core elements of MYP. Explain the 
meaning of the different roots.

4. Split people into five groups, one for each root of 
the Flower (Freedom of choice, Information, Voice, 
Decision-making power and Responsibility). Ask 
each group to prepare a one-minute pitch on why 
they think their assigned root is important.

5. Each group is asked to do their pitch. Afterwards, 
there is some time for questions and discussion. 
Make sure that after this part, all participants have 
a clear understanding of the roots. Emphasize that all 
core elements are important for MYP to be in place.

6. Reveal the insects, leaves and petals of the Flower 
OR: Stick on the insects, leaves and petals. Ask the 
participants if they have an idea of what the differ-
ence is between the Flower and the Insects. Build 
your explanation on their answers and emphasize that 
it is really important to distinguish between mean-
ingful and non-Meaningful Youth Participation. 

7. Then, zoom in on the insects and explain the two 
different forms of non-MYP: manipulation and token-
ism. Link back to the roots by showing a graph on the 
PowerPoint for either manipulation or tokenism, that 
shows that not many of the roots/core elements are 
present in these forms, and only to a limited extent. 

TIME

5 min.

10 min.

10 min.

15 min.

ACTIVITY

Recap of MYP defi-
nition

Introduction of the 
roots

Group work
Pitches and time for 
discussion

Explanation Flower: 
MYP versus non-MYP
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ACTIVITY STEP-BY-STEP

DESCRIPTION

8. In this part, you will explain the 6 different forms of 
MYP. Distinguish between the leaves and the petals. 
Show at least one graph with the presence of the 
core elements for the leaves, and one for the petals. 
In this way, participants will see that the core ele-
ments are much more present in the petals then they 
are in the leaves. Tell participants that these graphs 
are examples, and that in practice, the graphs might 
look slightly different.

Note: 
a. The six different forms of MYP can be found in the 

Flower of Participation narrative. 
b. Use examples, and ask group for examples! Examples 

can be found in the Flower of Participation narrative, 
or you can use examples from your own experience.

9. Ask participants whether they have any questions.
10. Tell participants that they will be practicing much 

more with the Flower during this training.
11. Round-up the session.

TIME

20 min.

5 min.

ACTIVITY

Explanation Flower: 
Leaves and Petals

Questions, conclusion 
and round-up
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THIS SESSION 
INCLUDES QUITE 
A LOT OF THEORY, 
SO BE AWARE OF 
THE RISK THAT IT 
MIGHT BECOME A 
LECTURE!

TRY TO KEEP IT 
LIVELY BY USING 
EXAMPLES AND 

ASKING THE 
PARTICIPANTS 

QUESTIONS
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1.9  EXERCISE: GRAPH OF PARTICIPATION: 
CASE STUDIES

TIME: 1 hour and 10 minutes

OBJECTIVE: 
Participants understand the Graph of Participation 
(GoP) and are able to use the tool to assess the pres-
ence of the core elements of MYP in a certain situation.  

KEY LEARNING POINTS: 
 – The GoP is a tool to assess the presence of the core 
elements of MYP in an organization or program.

 – Results from the GoP questionnaire can be used to 
define which form of MYP is present.

WHAT DO YOU NEED? 
 – Print-outs of examples of graphs for different forms 
of MYP to hand-out to participants. (See Print-out 
1.9A in Section F).

 – Print-outs of cases to hand-out to participants. (See 
Annex 1.9B).

 – Flip-chart paper with blank GoP graph.
 – Colored pencils or pens to draw graphs.
 – PowerPoint/Flip-chart with explanation of exercise.

BRIEF DESCRIPTION 
Participants practice with the core elements of MYP and 
how they relate to different forms of MYP by learning 
to work with a practical tool, the Graph of Participation 
(GoP). 

OVERVIEW

TIPS FOR THE FACILITATOR

 – This is a core session. Read the ‘Graph of Participa-
tion’ document in preparation for this session. (See 
Theory, Section B). This includes all the information 
you need.

 – The cases are similar to each other but not the same. 
The presence of the roots (level of MYP) is different. 
The similarity is important as in this way the reflec-
tions in all the groups’ cases will be easy to under-
stand for all participants. 

 – To practice, explain the Graph to your co-facilitator. 
 – For this session, it is important to prepare flip-chart 
papers on which the GoP can be drawn. To make it 
easy for the participants, you can already prepare an 

empty graph (X and Y axes), so that the participants 
only need to draw the bars in the graphs.

 – You can adapt the cases to make them more con-
text-specific. 

 – The Annex in Section E contains the answer key for 
the cases, however, note that there may be more than 
one correct answer. Again, the graphs are examples, 
and can look slightly different in practice.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Explain what the Graph of Participation Tool is and 
how it can be used.

2. Make groups of 4-5 people. Each group should pref-
erably be a mix of young people and adults, and from 
different organizations.

3. Hand-out the materials: each group should get:
a. a case.
b. The hand-out ‘Graphs showing different forms of 

(non)-MYP’.
c. An empty sheet of flip-chart paper.

4. Explain the exercise to the participants:
- Participants read the case and assess the presence 

of the core elements by using the GoP questionnaire 
that is attached to the cases.

- After filling in the questionnaire, the groups draw a 
graph together on a flip-chart sheet.

- Afterwards, they compare their graph with the print-
out of graphs and the different forms of MYP. What 
form of MYP do they think their case represents?

- The group selects one person to present their graph, 
the form of MYP they believe it represents and a 
recap of their discussion, to the group.

5. Participants work on the exercise in groups as 
described in Step 4. 

6. The selected representative from each group gives a 
recap of their discussion, presents their graph to the 
group, and the form of MYP they believe is present. 
People from other groups can ask questions or dis-
cuss the findings of the presenting group.

7. Tell participants that they can also use the GoP to 
assess their own situations or MYP in their own pro-
gram/activity/organization. 

8. Ask participants whether they have any questions.
9. Ask participants whether they found this session 

useful and what they have learned.
10. Round-up the session.

TIME

5 min.

5 min.

30 min.

20 min.

10 min.

ACTIVITY

Introduction, splitting 
into groups and hand-
ing out materials

Explanation of the 
exercise

Group work

Presentations and 
plenary reflection

Questions, conclusion 
and round-up

 Print-out: See Section F, Print-out Day 1, Session 1.9 A and B 
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1.10  CLOSING OF THE DAY

TIME: 15 minutes

OBJECTIVE: 
Participants are aware of their key learning points of the 
day and what is expected from them for the next day 
of the training.  

KEY LEARNING POINTS: 
 – It is good to reflect on the most important lessons 
learned after each training day, in order to stimulate 
effective learning. 

WHAT DO YOU NEED? 
 – Personal Logbook

BRIEF DESCRIPTION 
The main lessons of today are repeated, notifications for 
the next day are made and participants reflect in their 
Personal Logbook on their key lessons learned. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – Make sure that you are very aware of the program for 
the next day of training, so that you can explain how 
the content of today links to the content of tomor-
row. Also know which practical details you have to 
communicate with the participants (e.g. what time 
the training starts, if participants need to bring any-
thing, etc.). 

 – If time management of participants is an issue, make 
sure to point out to them that they need to be on time 
(ground rules). Training days are fully planned, and 
it’s a shame when sessions have to be dropped, or if 
people need to stay late. 

ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Repeat the key activities, models and lessons that 
were discussed during the day.

2. Explain what will be the main theme of the next day 
of the training.

3. Explain at what time the program starts the next day. 
4. Give the participants any other notifications.

5. Ask participants to fill in the reflection questions of 
day 1 from their Personal Logbook. 

6. Ask the participants to write down some thoughts, 
ideas which can be useful for the Action Plan Day 3. 
Emphasize that this space can be used throughout 
the entire day (Day 2 & 3). 

7. After they have finished this, you’re finished for the 
day!

TIME

5 min.

3 min.

7 min.

ACTIVITY

Brief recap of the day

Notifications

Personal Logbook
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DAY 2 - OVERVIEW

TIME NR SESSION PAGE NUMBER
25 min. 2.1 Opening and Recap 124

35 min. 2.2 Knowledge is Power 126

90 min. 2.3 The Flower of Participation: the preconditions of MYP 130

70 min. 2.4 The Graph of Participation: your organisation 134

45 min. 2.5 Group Dynamics Role-play 138

60 min. 2.6 Characteristics of Young People and Adults 141

15 min. 2.7 Closing 146

90 min. Coffee/Tea & Lunch Breaks (60 min. lunch, 2x 15 
min. coffee break)

465 min. Total: 7 hours and 45 min.
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2.1  OPENING & RECAP

TIME: 25 minutes

OBJECTIVE: 
Participants have refreshed their memory on what was 
learned and agreed upon on Day 1, have reflected on 
their expectations, and are informed about the program 
of Day 2.

KEY LEARNING POINTS: 
 – It is important to constantly reflect on learning points, 
expectations and challenges during the training.

WHAT DO YOU NEED? 
 – 2 balls to throw.
 – Flip-chart to write down any suggestions for improve-
ment. 

BRIEF DESCRIPTION 
 – Encourage an interactive and fun recap, by throwing a 
ball around while everyone is standing up in a circle. 

 – Revise ground rules/address any problems/check in 
with expectations/outline of the day’s activities. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – Adding the second ball into the recap encourages a 
fast and energetic round. 

 – Make sure to be responsive to the group, listen and 
address problems/concerns that are arising.

 – Encourage questions and offer clarification on points 
that arose after the first day.

126 | Training sessions for Day 1-3 



ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Round 1: Explain to the participants: when you catch 
the ball you mention something you learned yester-
day (e.g. roots of the flower). Make sure all partici-
pants get a turn.

2. Round 2: Explain to the participants: throw a ball to 
someone and share a moment/memory you had with 
them yesterday (e.g. when we realized we both love 
to dance/ when we spoke about MYP in the coffee 
break). 

3. Invite the participants to look back at ground rules 
that were established yesterday and ask the partic-
ipants if they still agree with the ground rules and if 
anything needs to be added. 

4. Discuss with the participants if any problems arose 
yesterday: 

 – You can use the following as guiding questions, or 
come up with your own: Were people on time? Were 
people respectful to others speaking? If there were 
problems how can we address these? If people were 
late could we agree on a time monitor who makes sure 
everyone arrives on time/comes back from breaks 
on time. Also, if the sessions were running overtime 
could we agree on a time monitor who makes sure the 
facilitators stick to schedule? 

5. Check in with expectations the participants formu-
lated yesterday:

 – You can use these as guiding questions or come up 
with your own: How did you feel yesterday went? Is 
there anything you went away and thought about and 
would like to address again? Are you happy with the 
learning methods we are using? Are things working 
well? If not, what can we do to change this? 

6. Present the Outline of Day 2 activities:
 – Outline the schedule for the day, also including when 
the breaks will be.

TIME

10 min.

5 min.

5 min. 

5 min.

ACTIVITY

Recap

Revise Ground 
Rules

Check in with expec-
tations

Outline of 
the day
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2.2  KNOWLEDGE IS POWER

TIME: 35 minutes

OBJECTIVE: 
Participants understand how (young) people feel when 
they do not get significant information and are not being 
meaningfully involved. 

KEY LEARNING POINTS: 
 – When someone cannot participate on an equal basis, 
e.g. because they lack information, this person can 
feel left out and disempowered.

 – In order to enable (young) people to participate on an 
equal basis, it is essential to strengthen their capac-
ities. 

WHAT DO YOU NEED? 
 – A knife and a fork (or two pens, two sticks, etc.).
 – Flip-chart.
 – Markers.
 – Paper.
 – Envelopes with cards in them, or folded pieces of 
paper.

BRIEF DESCRIPTION 
 – You will do an activity with the group that is based 
on a rule that is not explained to the entire group, 
but only to some participants. After a while, some 
participants get a hint about what the rule is whilst 
the rest of the group doesn't know.

 – Afterwards, you discuss how everyone experienced 
the activity.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This activity may be hard to understand if you read 
through it for the first time. Read it twice, or three 
times, and then discuss with your co-facilitator how 
you think the exercise works. 

 – This activity requires some important preparation: 
prepare a number of envelopes equal to the number 
of participants. Put cards in the envelopes with the 
following statements written on it:

 – “Your statement about passing the knife and fork, 
does not relate to the way you are holding the knife 
and fork. Instead, it links to the way you are sitting: 
whether your legs are crossed or not.” (Complete 
statement)

 – “Your statement about passing the knife and fork, 
does not relate to the way you are holding the knife 
and fork.” (Half of the statement)

 – Blank cards with “…” written on it (Blank statement). 
The “…” is to prevent participants from thinking you 
have forgotten to write something down.

 – You can mark the envelopes so that, while handing 

out the envelopes with hints, you know which hint you 
give to the participants: the full information, half of 
the information or no information at all. You can then 
deliberately give some participants information and 
others not. An interesting strategy is to give no infor-
mation at all to adults in order for them to experience 
how young people often feel when they receive no/
little information about a certain program/activity.  
Furthermore, you can use the same strategy for very 
pro-active and energetic young people. 

 – After the exercise, make sure you give enough posi-
tive attention to the participants who felt left out, so 
that they can express their feelings. Because being 
left out can be quite disturbing. Remember, as a facil-
itator you always need to safeguard the safe space. 

 – Make sure to spend enough time discussing the ques-
tion: “What can we learn about this activity? How can 
we make sure that all participants in the group feel 
equal and empowered?”. 

WHY THIS SESSION? 
This session focuses on the core element ‘Information’. If you feel participants need 
more understanding on why Information is a core element of MYP and what happens if 
a young person (or adult!) does not get enough information, this is your session!
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Ask the participants to put their chairs into a circle 
and ask them to sit down on their chair.

The clue or secret of the game is as follow:
It is not important how the knife or fork is passed. It is 

all about how the participant who is passing the knife 
& fork is sitting with his legs! Are the legs crossed or 
uncrossed? if they have crossed legs, then they have 
to say, “I pass these to you crossed”. If they have not 
crossed their legs they have to say, “I pass these to 
you uncrossed.”

But this information is only for the facilitator. Don’t 
tell the participants, as they need to play the game 
and find out themselves!
 
2. We first start the game without sharing the envelopes 

(statements). These will be handed out on a later 
stage. You start and explain that participants should 
watch carefully what you are doing. 

3. Pass the knife and fork to the person sitting next 
to you, as you say, “I pass you these crossed” (if 
your own legs are crossed) OR “I pass you these 
uncrossed” (if your own legs are uncrossed). Make 
sure you do it correctly (should be reflecting the 
position of your own legs). The participants then fol-
low on passing the knife and fork round the circle 
each time saying whether they pass the knife and fork 
crossed or un-crossed (without having the informa-
tion that you as a facilitator have).

4. As the participants are playing the game, you need 
to observe whether they are playing according to the 
actual rules. Every time a participant is passing the 
knife & fork you need to tell the participants whether 
they did it right or wrong. No explanation, just a 
simple right or wrong. It is important to do this in a 
very authoritative way, shouting simply “WRONG!” 
and “RIGHT!”. 

5. Go around several times, and ask the people who 
understand the clue/secret not to reveal this to the 
others. 

TIME

5 min.

15 min.

ACTIVITY

Preparation

Activity: pass on the 
fork and knife
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ACTIVITY STEP-BY-STEP

DESCRIPTION

6. After one or two rounds, stop the game and give 
each participant an envelope containing a hint.  Tell 
them to read it, but not show it to other participants. 
Be smart and hand out specific envelopes to specific 
people. Distribution of enve-lopes/statements:

 a. Few: Complete statement
 b. Few: Half of the statement
 c. Majority: Blank statement
7. Continue the game. Some of the participants will 

now understand the clue/secret earlier than other 
people, because of the information they received in 
their envelope. 

8. After a couple of rounds, ask one of the participants 
to explain what the system is. If s/he doesn’t know, 
ask someone else. 

Note that it is important to begin by asking someone 
who was given an envelope with a blank card about the 
rules of the game. This underlines that some people really 
have absolutely no idea what the rules of the game are.

9. Discuss the following questions with the participants:
 – How did you feel during the exercise?
 – Discuss as a group how young people may feel when 
participating in similar situations where they don’t 
really understand how the system works. 

 – If you handed out blank card to adults, ask them how 
they felt. 

 – How does this exercise relate to getting information 
and not getting information?

 – Could you share some examples in which you felt that 
a lack of information was hampering you in partici-
pating in a meaningful way, or vice versa? 

 – What can we learn from this activity? How can we 
make sure that all participants in the group feel equal 
and empowered? 

Note that this does not only have to be about young 
people versus adults, but can also address small organi-
zations versus large organizations in alliances. If needed, 
you can steer the discussion towards this theme as well. 

10. Summarize what has been discussed and explain the 
key learning points of this activity (see above).

TIME 

10 min.

5 min.

ACTIVITY

Discussion

Summary and 
conclusion

This session was adapted from a session by Rutgers.
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IT IS AL ABOUT THE 
POSITION OF THE 
PARTICIPANTS' 
LEGS!

Training sessions for Day 1-3 | 131



2.3  THE FLOWER OF PARTICIPATION: 
THE PRECONDITIONS OF MYP 

TIME: 1 hour and 30 minutes

OBJECTIVE: 
Participants are able to distinguish the different precon-
ditions for MYP and understand why these are necessary 
for MYP and the Flower to flourish. 

KEY LEARNING POINTS: 
 – For MYP to flourish, both young people and adults 
need capacity strengthening.

 – An enabling environment is necessary to realize MYP. 
The different elements of an enabling environment 
are: commitment from adults to MYP, financial means, 
youth-friendliness, a safe space, flexibility and pol-
icies.

 – All different preconditions are important, which one 
should be given priority depends on the organiza-
tional capacity.

 – Commitment from young people and adults and inclu-
sivity are important elements in themselves, and so 
are therefore integrated as the soil and the air. 

WHAT DO YOU NEED? 
 – Visuals highlighting different elements of the Flower 
(to include in PowerPoint).

 – Print-out of Flower to stick on (sticky) wall.
 – Papers or cloth to cover parts of the Flower: all of the 
Flower will be revealed during this session, first the 
water and then the sun.

 – Flip-chart
 – Sets of cards featuring the different elements of the 
enabling environment.

 – PowerPoint to explain the exercise and feature visuals 
of equity/equality.

BRIEF DESCRIPTION 
In a plenary session, you introduce the sun and water 
around the flower, the preconditions of MYP. Partici-
pants also do some group work to increase their under-
standing of both.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This is one of the core sessions. Make sure you know 
every detail of the theoretical background provided in 
this manual. (Flower of Participation narrative, Theory, 
Section B). 

 – The Flower of Participation will be on the wall and 
will be uncovered bit-by-bit during the training. In 
the previous session, the insects, leaves, petals and 
roots were revealed. In this session, the remaining bits 
of the Flower will be revealed: the water and the sun.

 – This session includes theory, but not as much as some 
of the previous sessions. Therefore, this session is 
set-up to be a bit more interactive. However, it is 
crucial that participants understand all the informa-
tion provided in this session! So make sure you take 
enough time to explain everything clearly.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Ask participants what a flower needs to grow.

2. Explain that water is indeed one of the precondi-
tions for a flower to grow and that water represents 
Capacity Strengthening in the Flower of Participa-
tion. 

3. Reveal OR stick the watering can on to the Flower.
4. Ask some participants why they think Capacity 

Strengthening is important.
5. Reflect on what is mentioned by the participants and 

the importance of Capacity Strengthening. 

6. Stick the sun on the visual/reveal the sun.
7. Ask the participants if they know what an “Enabling 

Environment” is.
8. Explain why an Enabling Environment is necessary for 

MYP. Tell participants that the Enabling Environment 
has six different elements, represented by the six 
sunbeams.

9. Go through each of the sunbeams. For each sun-
beam, ask participants what they think it means and 
why it is part of the Enabling Environment. If par-
ticipants do not guess correctly, or if you feel that 
their explanation is not comprehensive, add what is 
necessary.

10. Two elements of the flower have not yet been 
explained. Explain the soil, Commitment from Young 
People, and the air, Inclusivity. Also explain why 
these are important for MYP. 

11. Divide participants into groups of about five people 
per group (minimum of two groups). Tell the partic-
ipants that they will do two exercises in this group.

a. Exercise 1: Both groups get a large flip-chart sheet. 
Both groups should consist of a mix of young people 
and adults. Ask half of the groups to focus on young 
people, and the other group(s) to focus on adults.

TIME

5 min.

10 min.

15 min.

5 min.

25 min.

ACTIVITY

Introduction 

Explanation of capac-
ity strengthening 

Explanation of 
Enabling Environment

Explain Commitment 
from Young People 
and Inclusivity

Group work
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ACTIVITY STEP-BY-STEP

DESCRIPTION 

The two groups are both going to brainstorm, on two 
different questions: 

 – WHAT: What capacity (young people/adults) can be 
strengthened to enhance MYP (i.e. knowledge, dif-
ferent skills, etc.)?

 – HOW: In what ways can the capacity (young people/
adults) be strengthened? (i.e. trainings, mentorship, 
peer-to-peer learning, etc.) 

Ask participants to be creative! The groups have 
twelve minutes to brainstorm.

b. Exercise 2: After the groups have finished brain-
storming, give each group a set of cards with one 
of the preconditions of MYP on each card. Ask each 
group to prioritize the preconditions of MYP, putting 
the one they think is most important at the top and 
the one they think is least important at the bottom. 
(8 min.)

12. Ask two people (one young person and one adult, 
preferably) to come forward and present the results 
of their brainstorm. Tell them to keep their presen-
tations brief, no longer than two minutes. 

Note that if you have a lot of groups, you can ask a couple 
of groups to present the outcomes of their first discussion, 
and a couple of groups to present the outcomes of the 
second discussion. Too many people presenting might 
mean that participants get bored! 
13. Afterwards, there is some time for discussion. Reflect 

on what has been presented. Also reflect on what 
participants think is the most important capacity to 
strengthen (skills, knowledge etc.) and what the best 
methods are to do so. Make sure you also ask par-
ticipants what capacities they think young people 
already have.  

Make sure to integrate the outcomes in the minutes of 
the training.

14. Reflect on the exercise to rank the different elements 
of the enabling environment. Ask participants to 
share their lists and compare. 

TIME 

15 min.

15 min.

ACTIVITY

Plenary recap – Dis-
cussion I – Capacity 
Strengthening

Plenary recap –  
Discussion II – Enabli
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ACTIVITY STEP-BY-STEP

DESCRIPTION

15. Ask participants if it was easy or difficult to decide 
on what needs priority? Can they explain why? Guide 
the discussion to come to a joint understanding that 
all principles are equally important. Which princi-
ples people find the most important is very personal. 
Importance depends, for example, on indiviual sti-
uation, age, social status and need.

16. Tell participants they will be reviewing the precon-
ditions of MYP in their own organization in the next 
session.

17. Ask participants whether they have any questions. 
Round-up the session.

TIME 

5 min.

ACTIVITY

Questions, conclusion 
and round-up
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2.4  THE GRAPH OF PARTICIPATION: 
YOUR ORGANIZATION

TIME: 1 hour and 10 minutes

OBJECTIVE: 
Participants are able to use the Graph of Participation 
(GoP) as a tool to assess the presence of the core ele-
ments and preconditions of MYP in their organization 
and programming. 

KEY LEARNING POINTS: 
 – The GoP can be used to assess both the core ele-
ments and the preconditions of MYP in a program/
organization/activity and can be used from both a 
young person’s perspective and an adult’s perspec-
tive.

 – Graphs of the GoP can be used to spark discussion 
between different people in an organization on what 
can be improved with regards to MYP.

WHAT DO YOU NEED? 
 – PowerPoint explaining exercise.
 – Print-out of the Flower of Participation to stick on 
(sticky) wall (A2).

 – Print-outs of Graph of Participation (questionnaires 
on core elements AND preconditions) to hand-out to 
participants. (See Print-outs, Section F).

 – Colored pencils or pens to draw graphs, one for each 
participant.

BRIEF DESCRIPTION 
There are two options for this session. You need to 
decide which option will feel most comfortable for 
young people in your context. 
1. Young people and adults from the same organiza-

tion first fill in the questionnaires individually after 
which they compare their individual graphs (pre-
ferred option).

2. Young people and adults from the same organization 
group together and fill in the questionnaires together. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – This is a core session. Read the ‘Graph of Participa-
tion’ document in preparation for this session (See 
Theory, Section B). This includes all the information 
you need.

 – The hand-out for this session contains two question-
naires: one on the core elements of MYP and one on 
the preconditions on MYP. Check this!

 – This can be a sensitive session to facilitate. Chapter 
A contains tips for facilitation, so make sure you have 
read this chapter before facilitating this session. 
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THERE ARE TWO 
OPTIONS FOR THIS 
SESSION. YOU 
NEED TO DECIDE 
WHICH OPTION 
WILL FEEL MOST 
COMFORTABLE FOR 
YOUNG PEOPLE IN 
YOUR CONTEXT 



ACTIVITY STEP-BY-STEP |  OPTION 1 

DESCRIPTION

1. Hand the print-out of the questionnaire of the GoP 
out to participants. Each participant receives two 
questionnaires: core elements and preconditions.

2. If you did the case studies session yesterday, ask 
if everybody remembers how the GoP works. Tell 
participants that the second questionnaire (on the 
preconditions) works in the same way as the first one. 
If you did not do the case studies session, or partic-
ipants do not understand, explain the GoP again.

3. Ask all the participants to write the name of their 
organization on the questionnaires and to fill in the 
questionnaires (both the core elements part and the 
preconditions) for their organization and draw the 
graph individually. You can walk around to see if 
you can assist people and answer any questions that 
might come up.

4. Ask participants to make pairs/groups with all the 
people from their organization.

5. Put the discussion questions up on the PowerPoint. 
(See Annex, Section E).

6. Ask young people and adults to compare their graphs 
and have a discussion based on the discussion ques-
tions on the PowerPoint. (20 min.)

7. Ask a few groups/pairs to provide a reflection of their 
discussion to the group. (10 min.).

8. Ask participants whether they have any questions.
9. Ask participants whether they found this session 

useful and what they have learned.
10. Tell participants that they can use the GoP tool in 

various ways, see explanation in GoP Theory (Section 
B). 

11.Tell participants that results from the GoP will be 
useful for making an Action Plan for their organiza-
tion tomorrow. Ask each pair/group to nominate one 
person who is responsible for remembering/bringing 
the results of the GoP on Day 3. They can write it on 
the last page of their Personal Logbook.

12. Round-up the session

TIME

5 min.

20 min.

15 min.

15 min.

10 min..

ACTIVITY

Hand-out material and 
explanation of GoP

Individual work, com-
pleting questionnaires 
and drawing graphs

Work in pairs/groups, 
comparison young 
people/adults

Questions, conclusion 
and round-up of ses-
sion.
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ACTIVITY STEP-BY-STEP |  OPTION 2 

DESCRIPTION

1. Ask participants to form groups with the partici-
pant(s) from their own organization.

2. Hand the print-out of the questionnaire (both the 
core elements part and the preconditions part) of the 
GoP out to participants. (The adult version is best to 
use here). 

3. If you did the case studies session yesterday, ask 
if everybody remembers how the GoP works. Tell 
participants that the second questionnaire (on the 
preconditions) works in the same way as the first one. 
If you did not do the case studies session, or partic-
ipants do not understand, explain the GoP again.

4. Make sure all the participants write the name of their 
organization on the questionnaires! Ask participants 
to fill in the questionnaires together, discussing the 
questions. Afterwards, together, they draw two 
graphs. Participants have 30 minutes for filling in 
the questionnaires and drawing the graphs.

5. Put the discussion questions up on the PowerPoint 
(see Annex, Section E).

6. Participants remain in the same groups and have a 
discussion based on the questions.

7. Ask the pairs/groups to share one point for improve-
ment + strategy with the group. (If the group is too 
large, you can select only a few pairs/groups).

8. Ask participants whether they found this session 
useful and what they have learned.

9. Tell participants that they can use the GoP in vari-
ous ways, see GoP Theory (Section B). Tell partici-
pants that, instead of doing it together, it can also be 
interesting to do the GoP questionnaire and graph 
individually and compare the answers of adults and 
young people. This might give interesting insights 
into how young people and adults can have different 
perceptions of the same situation.

10. Tell participants that results from the GoP will be 
useful for making an Action Plan for their organiza-
tion tomorrow. Ask each pair/group to nominate one 
person who is responsible for remembering/bringing 
the results of the GoP on Day 3. They can write it on 
the last page of their Personal Logbook.

11. Round-up the session

TIME

5 min.

30 min.

20 min.

15 min.

ACTIVITY

Splitting up into 
groups, handing-out 
material and explana-
tion of GoP

Work in pairs/groups, 
completing question-
naire and drawing 
graphs

Discussion in groups

Plenary reflection, 
round-up of session
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2.5  GROUP DYNAMICS ROLE-PLAY

TIME: 45 minutes

OBJECTIVE: 
Participants experience how people can be treated dif-
ferently in different roles and what effect this has on 
individual behavior and group dynamics.

KEY LEARNING POINTS: 
 – Your behavior changes, based on how other people 
are treating you.  

 – Working together requires active listening and making 
sure everyone is heard.

WHAT DO YOU NEED? 
 – Sticky notes featuring roles.
 – Sticky gum to paste sticky notes on the forehead of 
participants or (preferred), party hats to put sticky 
notes on.

 – Marker pens.
 – PowerPoint with case for discussion.

BRIEF DESCRIPTION 
Six participants have sticky notes on their forehead with 
instructions on how to communicate with them, they 
act upon what they see written on the forehead of their 
co-participants. The rest of the participants are observ-
ing the role-play. After the role-play, the experiences 
and observations are discussed with the whole group.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This activity requires some preparation. Make eight 
sticky labels (depending on the number of partici-
pants) with the following written on them (alterna-
tively write these onto eight pieces of paper pinned 
onto hats, but do not show the group):
- Ignore me
- Ask me what I think
- Criticize what I say
- Laugh at everything I say 
- Praise my ideas
- Treat me like I know nothing
- Treat me like I know everything 
- Flirt with me (if appropriate to the context)

 – Make sure to decide beforehand, the number of role-
play participants you want to include. If the group is 
not very large, you can consider having six people, 

for example, do the role-play, instead of eight. There 
also needs to be some participants who observe the 
role-play.

 – Allow adequate time for the role-play. However, keep 
in mind that it really doesn’t feel great to be excluded. 
Make sure that you compliment the participants after 
the role-play and make sure you acknowledge the 
negative feelings of exclusion. 

 – Consider well who you give which sticky label. E.g. 
if there is one very shy participant, it’s probably not 
the best idea to give him/her the post-it with “ignore 
me”.

 – Make sure the observers hear and see those engaged 
in the role-play clearly.

WHY THIS SESSION? 
First of all, this is a really fun session that will definitely lighten the mood in your group. 
But, fun aside, this session also has a purpose. It helps participants to explore group 
dynamics and different roles in a group and how these effect meaningful participation. 
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Explain that we are going to do an exercise about 
group dynamics and that it is important to reflect on 
how group dynamics change during the course of 
this activity.

2. Ask for max. eight volunteers, they are the actors. 
The rest of the group are observers.

3. Organize the group so that the actors are sitting in a 
half-circle. It is important that all the observers can 
see and hear the actors clearly. 

4. Explain that the actors are going to do a role-play. 
Make sure you use an appropriate case for the par-
ticipants to discuss. A good case could be: They are 
a youth-led organization and they have just been 
given a grant of 500 euros (convert to local currency) 
to organize a community activity on raising aware-
ness on the use of condoms. They have to design the 
activity together and decide on the different roles. 
Display the case on the PowerPoint.

5. Start the role-play.
6. After a few minutes, explain that there will be a short 

time-out.

7. Attach a label to each player (either to their forehead 
or on a hat), being careful not to let them see what 
it says. It should work out so that each player is able 
to read the labels of their team mates, but cannot 
see their own. The observers should also be able to 
read the labels. Ask each player to show the other 
players and the observers their label.

8. Now resume the Role-play.

The actors need to respond to the other players in line 
with the instructions on each of their labels. The idea 
is that eventually, each player is able to guess what 
their label says from the way others are responding 
to them.

TIME

5 min.

5 min.

5 min.

8 min.

ACTIVITY

Preparation

Role-play – Part I

Intervention

Role-play – Part II
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ACTIVITY STEP-BY-STEP

DESCRIPTION 

9. Once it has run for a few minutes, ask the players to 
have a guess at what their labels say. If the players 
are way off, or do not know, let them resume the 
conversation and have a bit more playing time. If they 
guess correctly or are very close, stop the game.

10. Discuss the following questions with the group:
• Ask the players what happened that helped them to 

guess what was on their label. 
• Ask what if felt like to be treated in these ways. Give 

each player the opportunity to respond.
• Ask those observing what they noticed during this 

game. Did the players’ behavior change as the game 
progressed? If so, how? 

• What conclusions can we draw from this about how 
we behave in real life?

11. Explain the key learning points of this exercise (see 
above). 

TIME 

17 min.

5 min.

ACTIVITY

Group Discussion

Reflection & 
Explanation

This session was adapted from a session by Rutgers.
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2.6  CHARACTERISTICS OF YOUNG PEOPLE 
AND ADULTS

TIME: 1 hour and 35 minutes

OBJECTIVE: 
Participants become aware of how they think about 
young people/adults and reflect on their own perspec-
tives.

KEY LEARNING POINTS: 
 – Young people and adults can use each other’s 
strengths in a Youth-Adult Partnership (YAP). 

 – Positive/negative judgement can positively/neg-
atively influence cooperation with young people/
adults.

 – Every negative characteristic has a positive side.
 – It is important to see ‘the other’ as individuals when 
working with them. It is important to search for their 
individual qualities and not be led by general assump-
tions about young people or adults. 

WHAT DO YOU NEED? 
 – Flip-chart with ‘negative’ and ‘positive’ column. 
 – Sticky notes.
 – PowerPoint explaining exercise.

BRIEF DESCRIPTION 
Participants write down different positive and negative 
characteristics of the other groups and characteristics 
that they have in common. In the subsequent discus-
sion, the group reflects on the consequences of having 
positive and negative attitudes about the other group 
and on how they can merge their characteristics into 
positive Youth-Adult Partnerships (YAPs). 

OVERVIEW

TIPS FOR THE FACILITATOR

 – Read the outline of this exercise carefully, as it is a 
long session with many different steps.

 – Discuss this exercise with your co-facilitator and think 
about the following questions: What are the main 
lessons that the participants should get out of this 
session? What are the things you need to underline 
as a facilitator? How can you make sure that the atmo-
sphere during discussions stays neutral and things 
don’t become personal? What can you do if people 
get angry/emotional? 

 – Your role as a facilitator is very important in this exer-
cise, as the topic that is discussed can become per-
sonal. It is important to pay close attention to the 
atmosphere in the group. Make sure to point out the 

ground rules again when participants are disrespect-
ful in their communication. Reiterate that this activ-
ity is about exploring our own and other’s attitudes 
towards each other, aiming to come closer together, 
whilst also seeing the positive side of some char-
acteristics that participants may have classified as 
negative before.

 – For the first group exercise, make groups of max. six 
people. Adults groups with adults and young people 
groups with young people.  

WHY THIS SESSION? 
This session is especially useful if you feel that adults in your group have strong pre-
conceptions about young people – and vice versa! This session helps to delve into 
these preconceptions, and to change the mind set of participants with regards to the 
other group, in a positive way. 
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Explain to the participants that this exercise is about 
reflecting on and challenging your own and other’s 
stereotypes. Something valuable to be aware of 
when working together in a partnership.

Emphasize that:
 – This session is about opinions and thoughts about 
the other group, not on individuals within the group. 

 – As a facilitator you expect a positive working envi-
ronment during this session, and that people respect 
each other’s opinion. 

 – It is valuable to know each other’s opinions, even if 
they are negative, in order to understand each other 
and work towards a fruitful cooperation.

2. Ask people if they have questions about what you 
have explained.

3. Make groups of max. six participants. Young people 
group with other young people, and adults group 
with adults.  

4. Ask participants two things:
a. To make a list of three characteristics that young 

people and adults have in common.
b. To make a list of three characteristics of young peo-

ple/adults (the other group). 
They can write these characteristics on sticky notes. 
Also ask the participants to categorize them into postive 
and negative characteristics.

5. Bring all groups together for a plenary discussion.
6. Ask one presenter per group to come to the front 

and let them present the characteristics they have 
come up with one by one. Start with discussing the 
characteristics that both young people and adults 
have in common.

7. Ask the presenters to put the sticky note with the 
characteristic in the ‘positive’ or ‘negative’ column on 
the flip-chart/sticky wall, one by one. Do this imme-
diately after they have presented the characteristic.

TIME

5 min.

10 min.

20 min.

ACTIVITY

Introduction

Group discussion

Plenary discussion – 
Part I
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ACTIVITY STEP-BY-STEP

DESCRIPTION

8. Then discuss the characteristics that the group 
decided on, defining the other group. For each char-
acteristic, ask again if the presenting group feels this 
is a positive or a negative characteristic. 

Note that some people will look at possible conse-
quences of the characteristic and therefore identify it 
as negative. If this happens, point this out, and ask if 
the participants also think that the characteristic in itself 
is negative, and if there are also positive consequences 
that can be related to this specific characteristic.
9. Ask the presenters to put the sticky note with the 

characteristic in the ‘positive’ or ‘negative’ column 
on the flip-chart/sticky wall. Do this immediately 
after they have presented the characteristic.

10. Repeat step 7 to 11 until all presenters have pre-
sented their characteristics.  

11. Start a discussion about the characteristics in the 
postive and negative column. Since this can get very 
sensitive, your role as a facilitator is very important in 
this part of the session! Remember that your focus is 
on bringing the groups together, rather than causing 
more division.

 As facilitator you should therefore take the lead 
in asking questions. You can for example ask for 
clarification on the characteristics the other group 
described as negative, or you can ask the other 
group how they feel about the characteristics that 
are presented about them. Also ask participants how 
some characteristics that are portrayed as negative 
can also work out positively. 

Note that it is the facilitator’s job to pay attention to 
the atmosphere in the group and to make sure that the 
discussion between the groups ends positively, with a 
solution if necessary.

TIME

25 min.

ACTIVITY

Plenary discussion – 
Part II
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ACTIVITY STEP-BY-STEP

DESCRIPTION

12.Reflect on the things that are said.

Make sure you touch upon the following points:
 – How participants see a characteristic in a positive or 
negative way depends on and reflects your personal 
view of the other group. 

 – How can we try to force ourselves to have a more pos-
itive look at ‘the other’? One way is to try to change 
the negative characteristic into something positive. 
Example: someone who is risk-taking – is adventur-
ous. Ask the participants to give more examples.

13. Emphasize again at the end of the discussions that 
this exercise is about learning to understand each 
other’s and your own thoughts about the other group. 
This knowledge can be very helpful in dissolving mis-
understandings within a YAP. 

14. Now ask the participants to go back to their original 
groups, and merge one adult group and one young 
people’s group together, so that there are one or 
more mixed groups. 

15. Ask the groups to discuss the following questions:
 – Which of the shared characteristics and the specific 
adult/young people’s characteristics that have been 
discussed can be helpful in a YAP?

 – How can we merge our characteristics so that we 
complement each other in a YAP?

 – How can we ‘change’ characteristics that are clas-
sified as negative characteristics into fruitful contri-
butions to a YAP? 

16. Ask all the groups to present their answers in max 
five minutes.

17. Summarize the main points that have been dis-
cussed/mentioned during this session. 

18. Present the key messages of this session. 

TIME

25 min.

10 min.

ACTIVITY

Group work: finding 
common ground

Conclusion of the 
discussion
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ACTIVITY STEP-BY-STEP

DESCRIPTION

Examples of extra issues to discuss with the partici-
pants:

 – The way you look at young people/adults will influ-
ence your approach to young people/adults and this 
will have an impact on the connection and working 
relationship that you have with them.

 – When adults look at young people in a negative/
protective way, this will influence their self-esteem.

 – If you approach each other in a negative way, it will 
influence the other’s behaviour. It will demotivate 
young people/adults to work together and it will 
widen the gap between young people and adults.

19. Conclude the discussion with: “This is why it is very 
important to think about your views of the other 
group and try to bend them into something positive 
that can be used for cooperation."

TIME ACTIVITY

This session was adapted from a session by Rutgers.
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2.7  CLOSING OF THE DAY

TIME: 15 minutes

OBJECTIVE: 
Participants are aware of their key learning points of the 
day and what is expected from them for the next day 
of the training.

KEY LEARNING POINTS: 
 – It is good to reflect on the most important lessons 
learned after each training day, in order to stimulate 
effective learning. 

WHAT DO YOU NEED? 
 – Personal Logbook.

BRIEF DESCRIPTION 
The main lessons of today are repeated, notifications for 
the next day are made and participants reflect in their 
Personal Logbook on their key lessons learned. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – Make sure that you are aware of the program for the 
next day of training, so that you can explain how the 
content of today links to the content of tomorrow. 
Also be aware of the practical details you have to 
communicate to the participants (e.g. what time the 
training starts, if participants need to bring anything, 
etc.). 

 – If time management of participants is an issue, make 
sure to point out to them that they need to be on time 
(ground rules). Training days are fully planned, and 
it’s a shame when sessions have to be dropped, or if 
people need to stay late. 

ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Repeat the key activities, models and lessons that 
where discussed during the day.

2. Explain the main theme of the next day of training.
3. Explain at what time the program starts the next day. 
4. Give the participants any other notifications.

5. Ask participants to fill in the reflection questions of 
Day 2 from their Personal Logbook. 

6. Ask the participants to write down some thoughts, 
ideas which can be useful for the Action Plan Day 3. 
Emphasize that this space can be used throughout 
the entire day.

7. After they have finished this, you’re finished for the 
day!

TIME

5 min.

2 min.

7 min.

ACTIVITY

Brief recap of the day

Notifications

Personal Logbook
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DAY 3 - OVERVIEW

TIME NR SESSION PAGE NUMBER
20 min. 3.1 Opening and Recap 148

95 min. 3.2 Acting out Barriers to MYP 149

30 min. 3.3 Parking Lot 152

180 min. 3.4 Action Plan 153

25 min. 3.5 Closing 156

90 min. Breaks (60 min. lunch, 2x 15 min. coffee break)

440 min. Total: 7 hours and 20 min.
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3.1.  OPENING & RECAP

TIME: 20 minutes

OBJECTIVE: 
Participants have refreshed their memory on what was 
learned and agreed upon on Day 1 and are informed 
about today’s program. 

KEY LEARNING POINTS: 
 – It is important to constantly reflect on learning points, 
expectations and challenges during the training.

WHAT DO YOU NEED? 
 – A microphone (or something that can be used as a 
microphone).

BRIEF DESCRIPTION 
Participants imitate that they are on a radio show and 
‘report’ on what happened the day before.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This activity is partly to get some energy flowing in 
the participants, since it is the first session of the third 
day. You can make this activity a lot of fun by really 
acting out: you as the reporter are interviewing the 
participants. Make it dramatic. People will appreciate 
it and may even join in!

 – Make sure that you have a list of key points from the 
day before that you want to mention in this recap. If 
participants don’t mention them, you can close your 
‘report’ by adding the key points that have not been 
discussed.

ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Pretend to be a reporter of a radio show/news show. 
Get your microphone and ask different participants 
different questions. You can ask the following:

 – What was your most interesting insight from yes-
terday?

 – What was something new you learned?
 – What was the funniest moment of the day?
 – Which lesson you learned yesterday will you take 
along when you draft the Action Plan today?

 – What did you not like about yesterday?
2. During your report interview, slowly move to the sub-

jects of revising the ground rules and expectations 
(see session 2.1, Day 2).

3. Round off your report/interview with a summary of 
the key messages that you think are necessary to 
recap. Also, if needed, add the new ground rules (if 
mutually agreed upon) to the list. 

4. Present the day’s agenda. 

TIME

15 min.

5 min.

ACTIVITY

Reporting role-play

Agenda + questions
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3.2.  ACTING OUT BARRIERS TO INTEGRATE MYP

TIME: 1 hour and 35 minutes

OBJECTIVE: 
Participants have identified barriers and related solu-
tions in MYP.

KEY LEARNING POINTS: 
 – There are different ways of handling barriers in the 
integration of MYP.

 – Ultimately, mutual respect, listening to each other and 
seeing each other as equals is the best approach in 
working in a positive youth-adult partnership (YAP).

WHAT DO YOU NEED? 
 – Flip-chart.
 – Markers.
 – Space to act out a scene.

BRIEF DESCRIPTION 
Participants will act out what barriers they face when 
they are working in a youth-adult partnership, followed 
by acting out possible solutions. In the discussion after-
wards, participants reflect on best ways to handle diffi-
cult situations in a youth-adult partnership.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This activity is fun, but time consuming. The more 
groups act out a scene, the more time you will spend, 
as every group needs 20 minutes. Therefore, make 
sure you have a maximum of three groups. This may 
result in having groups of seven people, meaning that 
not everyone may have a role in the scene. You can 
also consider making smaller groups, spending less 
time on each group. Do keep in mind that when you 
spend too little time on each group, you may not 
be able to pass on the key messages of this activity 
adequately. Decide with your co-facilitator on what 
is the best way to go about this. 

 – When you explain the way acting out a scene works, 
demonstrate it, so that the participants know what 
they can do.

 – When participants are hesitant to act out a scene, 

make sure you have an example prepared with the 
facilitators, so that you can demonstrate what is 
expected from them. 

 – Include applauses or any other type of appreciation 
after every scene, to stimulate teambuilding and to 
positively reinforce participants for their contribution. 
Keep in mind that not all people like to act.

WHY THIS SESSION? 
If you feel that participants view a lot of barriers to integrating MYP, then this is a really 
good session to do. The session explores different barriers in a fun way, and partic-
ipants will have to let their creative juices flow to come up with possible solutions 
together!
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Explain that this activity is about defining barriers to 
MYP and finding solutions for these. Explain that par-
ticipants will talk about barriers from a young peo-
ple’s perspective and from an adults’ perspective.

2. Explain that the participants will need to act out 
scenes in this session, so that they can mentally 
prepare for this. ☺ 

3. Discuss what kind of barriers participants face relat-
ing to MYP. Ask participants to think about barriers 
that they face relating to MYP:

a) … in their own organizations.
b) … in their programming (advocacy, CSE, etc.)
Write the different experiences on a flip-chart. Make 

sure that you ask participants to explain particular 
examples, in order to be able to act out these sit-
uations later. E.g. ‘not having any decision-making 
power’ is not specific enough. 

4. Divide the participants into groups (4-7 people) and 
ask them to select a barrier from the list that they 
would like to turn into a scene which they will then 
act out. Make sure the groups consist of both young 
people and adults. 

5. The participants get 15 minutes to prepare a scene. 
Make sure you emphasize to participants that they 

should not prepare a solution to the barrier they are 
acting out. The observers will step in to do this.

You can choose to stimulate adults to take up the young 
people’s roles and vice versa. 
6. Emphasize that the groups will only have five minutes 

each to act out the session, so the scenes they act 
out should not be too long. Moreover, participants 
need to think about a clear ending to the scene.

7. To keep it natural, explain that participants only need 
to think of a scene and to select the characters. They 
should not write a script. 

8. Ask the participants to come back and act out their 
scene for the plenary part of the session.

9. Explain that the groups have five minutes each to act 
out the scenes and that you will have to be strict with 
time. 

TIME

5 min.

10 min.

15 min.

60 min.

ACTIVITY

Introduction

Plenary discussion 

Prepare a scene

Acting out
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ACTIVITY STEP-BY-STEP

DESCRIPTION

10. Explain to the group that the observers will have 
the opportunity to step in and/or replace one of the 
actors to positively solve the scene.

11. First, the first group acts out their scene in full.
12. After the first group has acted out the scene in full, 

the group will act out the scene a second time. How-
ever, the observers now have the opportunity to step 
in and solve the barrier. They can either step in and 
tap one of the actors on the shoulder (if they want 
to replace this actor) or they can enter the scene as 
a new character.

The remaining characters must then act out the scene 
with this new/replaced character(s). (Important: 
they do not get time to prepare this scene! Everyone 
should improvise on the spot).

13. During the acting and fixing of the scenes, facilitate 
the session as follows:

a) Spend a maximum of 20 minutes per group on this 
exercise. 

b) You can let participants fix the scene several times, 
if one approach doesn’t help.

c) After the acting of the scene has finished, discuss 
the following questions with the whole group:

• How many people relate to the scene that was acted 
out? Is it a common problem?

• What did you think about the solution(s) offered? 
Would they be effective in reality? Are there other 
things that they could have done? 

• What kind of elements make a partnership like this 
effective? What kind of elements make it work less 
well?

• How can we support each other to ensure that young 
people can participate meaningfully at the local/
national/regional/international level?

Repeat step 11-13 until all the groups have acted out 
their scenes and all scenes have been discussed.  

14. Summarize and wrap-up the discussion and discuss 
the key learning points with the participants. 

TIME

5 min.

ACTIVITY

Closing of the session
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3.3.  PARKING LOT

TIME: 30 minutes

OBJECTIVE: 
To discuss the issues that have been parked at the park-
ing lot.

KEY LEARNING POINTS: 
 – The Parking Lot is a good tool to make sure that 
important points that have arisen during discussions, 
but are not relevant at that moment, are discussed 
at another time.

WHAT DO YOU NEED? 
 – The Parking Lot sheet
 – Any additional materials that link to the session that 
you are going to give.

BRIEF DESCRIPTION 
This session is different all the time, as the content of 
the session links to the issues that are written down on 
the parking lot.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This activity is needs-based. This means that you have 
to prepare it during the training (probably in the eve-
ning). Make sure you research a topic if you do not 
know a lot about it before you facilitate the session.

 – You do not need to know or discuss everything – 
if something is complicated to discuss, provide the 

participants with additional sources.  
 – The Parking Lot is discussed before making the Action 
Plans, because it is important to make the partici-
pants as prepared as they can possibly be.
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3.4.  MYP: MAKING AN ACTION PLAN 

TIME: 3 hours

OBJECTIVE: 
Participants make an Action Plan in order to structurally 
integrate MYP in their organizations and/or program-
ming.

KEY LEARNING POINTS: 
 – Lessons learned during the training, together with 
different checklists, can be used to identify gaps in 
the integration of MYP in organizations and/or pro-
gramming.

 – Gaps identified can be used to create an Action Plan 
to structurally integrate MYP into the organization 
and/or programming.

WHAT DO YOU NEED? 
 – MYP in Organizations checklist. (See Print-outs,  
Section G).

 – MYP in CSE programs checklist, MYP in YFHS pro-
grams checklist, MYP in advocacy programs checklist 
or MYP in Other Programs. (See Print-outs, Section 
G).

 – Action Plan format printed on A3. (See Annex).
 – Personal logbook.
 – Flip-chart. 
 – Camera to take pictures of Action Plans.

BRIEF DESCRIPTION 
Representatives of the same organization fill in the 
checklist and select three items for the improvement 
of MYP in their organization and three items for the 
improvement of MYP in their program. They present the 
outcomes of their discussion to an expert panel who 
gives them input on how to improve the selected issues. 
Afterwards, they develop an Action Plan.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This is a core session. All organizations will get home-
work from this ses-sion: they will be asked to fill in 
their Action Plan in a digital format and send it to the 
facilitators for feedback.

 – There are five different checklists related to this 
session: MYP in (1) Organizations, (2) Compre-
hensive Sexuality Education (CSE) programs, (3) 
Youth-friendly Health Services (YFHS) programs, (4) 
advocacy programs, and (5) other programs. The first 
checklist is related to MYP in organizations and the 
rest focus on MYP in different program interventions. 
Checklists 2 – 4 have a specific focus (MYP in CSE, 
YFHS and advocacy programs), and checklist 5 can 
be used for any topic. So when an organization is 
working on another topic, they can use that checklist.

 – All organizations should fill in the checklist on MYP in 
organizations (1), and the checklist(s) on the program 
topics they are working on (2-5). 

 – The Action Plan should contain at least eight areas 
for improvement: five on an organizational level, and 

three on programming.
 – When participants work on the Action Plan, walk 
around and help the groups to make the Action Plan 
steps as concrete as possible. E.g., if a group writes 
down that they want to develop a strategy on MYP 
integration in their organization, ask them what chap-
ters this strategy should have. If a group writes down 
that they want to include young people in their board, 
ask them how many young people (# or %) and by 
when they want to have achieved this aim.

 – This session requires some organization. Think of 
(creative) ways to divide the groups into sub-groups 
beforehand, so that it doesn’t take up a lot of time to 
reorganize the group when preparing for the expert 
panel. 

 – You will collect the Action Plans on the spot by pho-
tographing all the action plans. Ask the participants 
to create digital versions and send them to you as 
‘homework’, so that you’re able to monitor imple-
mentation of the Action Plans and provide technical 
assistance. 
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Introduce to the participants that they are now taking 
time to draft an Action Plan.

2. Explain the following points:
 – Why do they have to draft an Action Plan?
 – What is going to be the focus of their organization 
(MYP in Organization, MYP in CSE, MYP in YFHS, 
MYP in Advocacy, MYP in other programs).

 – The Action Plan addresses their goals for one year.

3. Explain the session to the participants, the goals of 
the session and what is expected from them after the 
session. 

4. Tell the participants to sit together with their col-
leagues from the same organization. 

5. Hand out the checklist ‘MYP in Organizations’ (1) to 
all the groups and ask participants to fill them in. Also 
hand out the appropriate checklists related to MYP 
in programs (2-5) and ask participants to fill them in. 

6. Ask the groups to select eight items (five in the 
MYP in Organization checklist and three in the 
other checklist) that they would like to improve/
start implementing. Stimulate participants to choose 
‘unusual suspects’ as areas for improvement, and not 
to go for the ‘easy solutions’. 

7. Hand-out the Action Plan formats and explain the 
format. Based on the chosen areas for improve-
ment, participants fill in the Action Plan for their 
organization. Ask participants to provide concrete 
and detailed solutions. Participants can also use the 
information written in their Personal Logbooks during 
the training.

8. Divide the groups into new groups, by mixing the 
participants. The idea is that each new group con-
sists of participants from different organizations.

9. Assign one organization to each group, so that they 
are able to discuss outcomes of the checklist and the 
selected items for improvement/implementation for 
that specific organization. 

10. Explain that the representative of the organization 
that is under review is the presenter, and the rest of 
the group is the expert panel on MYP integration.

TIME

10 min.

5 min.

80 min.

30 min.

ACTIVITY

Explanation of the 
Action Plan

Explanation of the 
activity

Checklists and first 
draft of Action Plan

Expert Panel
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ACTIVITY STEP-BY-STEP

DESCRIPTION

11. The representative of the organization that is under 
discussion explains the eight areas for improvement 
from their Action Plan. 

12.The member(s) of the expert panel give feedback on 
the presenter’s Action Plan. 

13. Ask the participants to go back to their own orga-
nization’s groups. The feedback received from the 
expert panel is shared with colleagues. 

14. With this feedback in mind, the groups further 
develop the Action Plan.

15. Ask the participants to gather for a plenary discus-
sion.

16. Ask a few organizations to present one area for 
improvement (including all the steps) from their 
Action Plan to the rest of the group.

17. Give each organization additional recommendations 
if needed. 

18. Repeat again the value of the Action Plan.
19. Explain the role of yourself/your own organization 

in providing support after the training. Explain that 
the participants get homework: they need to fill in 
the Action Plans in the digital format (to be shared 
by the facilitators) and send it to the facilitators for 
feedback.

20.Explain that you want to collect the Action Plans 
as data, why you want to collect it and ask for the 
participants’ permission. 

21. Take photos of all the Action Plans.

TIME

20 min.

20 min.

15 min.

ACTIVITY

Action Plan: second 
draft

Presentation

Closing (5 min.) + data 
collection (10 min.)

PRINT-OUTS 
1. Section F, Print-out Day 3, Session 3.4 A – 
Action Plan Format
2. Section F, Print-Out Day 3, Session 3.4 B – 
Checklist MYP in Organizations
3. Section F, Print-Out Day 3, Session 3.4 C – 
Checklist MYP in CSE programs

4. Section F, Print-Out Day 3, Session 3.4 D – 
Checklist MYP in YFHS programs
5. Section F, Print-Out Day 3, Session 3.4 E – 
Checklist MYP in Advocacy programs
6. Section F, Print-Out Day 3, Session 3.4 F – 
Checklist MYP in Other programs
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3.5.  CLOSING OF THE TRAINING

TIME: 25 minutes

OBJECTIVE: 
Participants are aware of their key learning points of 
the day and of the whole training and what they want 
to take from it into the future. 

KEY LEARNING POINTS: 
 – It is good to reflect on the most important lessons 
learned after each training day, in order to stimulate 
effective learning.

 – It is important to reflect on whether your expectations 
have been met, in order to identify further learning 
needs.

WHAT DO YOU NEED? 
 – Personal Logbook as used on Day 1 and 2.
 – Evaluation forms. (See Print-outs, Section G).

BRIEF DESCRIPTION 
The main lessons of the training are repeated. Further-
more, the goal of the training is repeated and the way 
forward is explained. Participants reflect in their Per-
sonal Logbook on their key lessons learned and fill in 
the evaluation form.

OVERVIEW

TIPS FOR THE FACILITATOR

 – Make sure you explain to the participants that this 
training is not the end: it is actually just the begin-
ning. They will work on the Action Plan and you can 
offer the help of your organization when they need 
technical assistance. Explain that your organization 
will therefore check-in after a certain amount of time, 

to monitor alliance members’ progress on the Action 
Plan. 

 – Make sure to have included your contact details on 
the last slide, so that participants can always directly 
contact you if they have any questions/problems. Or 
hand out business cards.

ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Repeat the key activities, models and lessons that 
were discussed during the training.

2. Explain the steps forward. 

3. Explain that the Personal Logbook can be used in 
the future when a participant wants to look back on 
what has been learned during this training.

4. Ask participants to fill in the reflection questions of 
Day 3 and the evaluation of their expectations (page 
1) from their Personal Logbook.

5. Ask participants to fill in the evaluation form.

6. Repeat the importance of the homework: digitaliza-
tion of the action plans.

7. Thank the participants for their active participation 
and close the training.

8. Take a group picture!

TIME

5 min.

5 min.

13 min.

2 min.

ACTIVITY

Brief recap of the day

Steps forward

Personal Logbook + 
Evaluation

Thank you + goodbye



TAKE A 
GROUP 
PICTURE!
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IT OFTEN ALSO 
HELPS TO CREATE 

A SAFE SPACE AND 
CREATES SOME 

LAUGHTER WHEN 
IT’S OTHERWISE 

ALL GETTING 
RATHER SERIOUS
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INTRODUCTION

This section contains a couple of session that you can inte-
grate into your training if you feel that they fit the context 
more than the other sessions included. Have a read and 
think about whether you want to integrate them into your 
training.
 
Additionally, you’ll find a couple of energizers in this sec-
tion. Use them when participants are getting tired and need 
some energy. They are fun, and will get participants refo-
cused! It often also helps to create a safe space and creates 
some laughter when it’s otherwise all getting rather serious. 

We would like to learn from you!

CHOICE is really interested in any additions you may have 
for this training manual. So if you have any other sugges-
tions for sessions that need to be integrated into this pack-
age, please contact CHOICE for Youth and Sexuality!
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ADDITIONAL SESSION 1: COMMUNICATION: 
DRAWING BLIND

TIME: 35 minutes

OBJECTIVE: 
 – Participants experience what it is like to give instruc-
tions in a very simple and easy way.

 – Participants learn how their partner understands their 
instructions and the adjustments needed. 

KEY LEARNING POINTS: 
 – If leaders do not communicate clearly, there will be 
confusion and a breakdown of the movement towards 
the shared goal.

 – Sometimes it can be difficult to communicate exactly 
what you are hoping or needing, especially when the 
topic is controversial or sensitive, or when not all 
partners are on the same level in terms of capacity 
and knowledge. Adults as well as young people, need 
to find ways to speak in a clear way about issues, so 
that they understand each other.

WHAT DO YOU NEED? 
 – Sheets featuring a drawing for the leader. (See annex)
 – Blank sheets for the follower.
 – Pens.
 – Blindfolds. (Optional).

BRIEF DESCRIPTION 
 – Participants have to work in pairs: one is the Leader 
and one is the Follower.

 – The Leader has a drawing and must give clear instruc-
tions to the Follower and practice good communica-
tion, so that the Follower creates exactly the same 
drawing without seeing the original one.

 – In the end, the Leader and the Follower compare their 
drawing.

OVERVIEW

TIPS FOR THE FACILITATOR

 – Try to do this activity once yourself with your co-fa-
cilitation, in preparation for this session. Discuss 
what are good ways to communicate in this activity. 
You can take this along in the actual activity with the 
group.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Ask people to pair up. Give each participant a piece 
of paper and a pencil. 

2. Ask pairs to sit back-to-back on the floor or use the 
blindfolds to have one of each pair work blindfolded.

3. Explain that one person will be the Follower and the 
other person the Leader. Let the participants decide 
who is who.

4. Explain the goal of the game: the Leader has the 
sheet with the image on it and has to give instruc-
tions to the Follower to make the same drawing with-
out seeing it. 

5. Explain the rules of the game:
a. The Leader can only give verbal directions. 
b. The leader cannot name the image (e.g. “it is a 

house”).
6. After 10 minutes, ask the participants to compare the 

original and the ‘copied under direction’ pictures and 
see how well they did in picking up the messages. 

7. Once participants have had a turn, ask them to 
switch roles and repeat the exercise.

8. Ask the participants about their experience.
9. Ask the participants:

 – What messages are there in this game for our focus 
on leadership? 

 – Did Leaders change their explanation based on the 
responses of the Follower? 

10. Explain the key message: 
 Sometimes it can be difficult to communicate exactly 

what you are hoping or needing, especially when the 
topic is controversial or sensitive, or when not all 
partners are on the same level in terms of capacity 
and knowledge. Adults as well as young people need 
to find ways to speak in a clear way about issues, so 
that they understand each other. 

 Not the main goal of this exercise, but still interesting 
to mention: this also applies to working in communi-
ties. Leaders and advocates have a role in educating 
the public and so it is important that they get their 
facts right and make their explanations and requests 
clear.

TIME

10 min.

25 min.

ACTIVITY

Explanation + drawing

Discussion

This session was adapted from a session by Rutgers.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Explain why giving constructive feedback is import-
ant and how the I-message can work to solve an 
issue or problem. 

2. Each participant writes his/her own I-message for 
a real/fictional situation where the I-message could 
be used to solve a conflict.

The I-message consists of three components. Each of 
these components are equally important and none can 
be left out. 
1. A brief, non-blameful description of the BEHAVIOR 

you find unacceptable. Describe the (single) situation 
or event that you want to address. 

2. Your FEELINGS.
3. The tangible and concrete EFFECT of the behavior 

on you.

TIME

10 min.

10 min.

ACTIVITY

Theory

Writing personal 
I-message

ADDITIONAL SESSION 2: FEEDBACK AND 
ACTIVE LISTENING

TIME: 40 minutes

OBJECTIVE: 
Developing Problem-Solving Skills.

KEY LEARNING POINTS: 
 – Active Listening.
 – Defining your own needs.
 – How to provide feedback to others.

WHAT DO YOU NEED? 
 – Listening skills. 
 – Flip-chart.
 – Two chairs in the front/middle of the group.

BRIEF DESCRIPTION 
This session will focus on providing and receiving feed-
back through the I-message. In this tactic you explain 
the situation – an issue or a problem -  from your own 
point of view. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – Make sure you write down the three steps of the 
I-message on the flip-chart. This allows the partic-
ipants to look at the steps while doing the exercise.

 – When describing the feelings, make sure you mention 
the Basic Emotions (anger, disgust, fear, happiness, 
sadness, and surprise). The feelings described in Step 

2 should be one of these emotions, because other 
emotions (disappointment, for example) might imply 
the other person inflicted this on you. It is crucial that 
the emotion/feeling is a Basic Emotion. 

 – You can find examples of developed I-messages in 
the annex.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

3. Practice delivering statement and listening skills, 
each participant practices with neighbor. 

Receiver: 
1. Repeat the message you have just heard. “As I under-

stand you correctly, you feel hurt when I do not take 
your feelings into consideration when I make an 
important decision.”

2. Listen to the persons needs and try to find a possi-
ble for the problem. “In the future I will consult you 
before I make an important decision, because I want 
to make sure you feel included”.

4. Ask three or four pairs to demonstrate their I-mes-
sage. It is important to focus on both the message 
(are all elements present?) and to focus on the 
response (repetition of the feedback and possible 
solution). 

5. Group reflects, plenary discussion:
 – How do we feel about this process?
 – What have we learned from this session?
 – How can we practice what we have learned in our 
work?

TIME

5 min.

15 min.

ACTIVITY

Practice I-message 
with neighbor 

Plenary demonstration 
and reflection

TO COLLEAGUE:
 “When you went to Sandy about issues you have 
with me (1), and then I hear about it from Sandy, 
I feel hurt and resentful (2) because it erodes the 
trust I have in our relationship and I don’t get the 
information I need to address the issues (3).”

TO MANAGER:
 “I want to be valued for my talent and capabilities 
in the decisions I make and the work I do (3) and 
when you make decisions that impact me without 
discussion or consultation (1), I feel discouraged 
and demotivated (2).”

ANNEX
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ENERGIZER 1. HA-CHI-BA!

TIME: 10 - 15 minutes

OBJECTIVE: 
 – Energize the group of participants.
 – Laughter.
 – Teambuilding.
 – Movement.

KEY LEARNING POINTS: 
N/A

WHAT DO YOU NEED? 
 – A space in which all participants can stand in a circle 
with some space between each participant.

BRIEF DESCRIPTION 
 – You pretend to be a Kung-Fu fighter in the battle field.
 – On each ‘HA!’, each ‘CHI!’ and each ‘BA!’ participants 
in the circle have to make a movement.

 – If you make a mistake, you have to sit down. 
 – The two people who stay standing the longest win 
the game.

OVERVIEW

TIPS FOR THE FACILITATOR

 – Try to be as enthusiastic and dramatic as you can 
during this exercise. The more enthusiastic you are, 
the more participants will like the game and act along 
with you.

 – Note that when someone makes a mistake and sits 
on the ground, the person next to him, gets a new 
neighbor to whom they have to react during ‘BA!’. 
E.g.: A B C are standing next to each other. If B sits 
down, A and C become neighbors. Make sure that 
the participants are aware of this!

 – You don’t need to a lot of words when explaining this 

activity. You can build it up. First, start with passing 
the ‘HA!’ through the group. Then add the ‘CHI!’. 
Lastly, add the ‘BA!’. When participants understand 
the activity, you can then introduce the sitting on the 
ground if participants are out.

 – When using this activity in a context in which using 
the metaphor of a Kung-Fu fighter/violence is inap-
propriate, you can always change the wording (HI – 
HA – HO) and movements of the exercise.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Ask the participants to stand in a circle.
2. Tell the participants that they are Kung-Fu fighters 

and that they have big swords. 
3. Tell the participants to pass on the following move-

ment:
a. Person A attacks person B with the sword (a ran-

dom person in the circle), by holding the (imag-
inary) sword within his/her hands above his/her 
head and making the sword come down, pointing 
towards person B. He/she loudly screams ‘HA’ 
while doing so.

b. Person B defends himself/herself by putting his/
her sward quickly above his/her head, screaming 
‘CHI!’.

c. However, person C and D, standing on either side 
of person B take their chance and use their sword 
to thrust person B from the side, right into his/
her stomach, screaming ‘BA!’.

d. Person B is however not dead, and attacks 
another person standing in the circle, by repeat-
ing movement (a), and screaming ‘HA!’ again. 

e. This circle repeats itself.
4. Once participants understand the game, anyone who 

makes a mistake is out of the game. They have to 
sit on the ground and cannot participate anymore. 
However, they do need to stay in the circle. This then 
makes the game more difficult, because if the person 
next to you is out and sits down, you will have a new 
neighbor to react to. 

5. Play until there are only two participants left: they 
are the Kung-Fu heroes. 

TIME

10 - 15 min.

ACTIVITY

Energizer
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. Everyone is sitting on a chair in a circle. Participant 
A stands in the middle of the circle.

2. Participant A calls out three names of participants 
sitting on the chairs. 

3. When participant A calls “ONE – TWO – THREE – 
GO!”, these three participants, participants B, C and 
D, have to switch places. In the meantime, partici-
pant A tries to sit on one of the chairs. 

4. One of the participants B, C or D will not be in time 
to switch chairs and is left standing in the middle of 
the circle. 

5. The whole process can then be repeated.
Note that participant A can, instead of calling three 
names, also shout ‘TORNADO!’. This means that all par-
ticipants sitting on the chairs need to switch places. 
Chaos!

TIME

10 - 15 min.

ACTIVITY

Energizer

ENERGIZER 2. TORNADO!

TIME: 10 minutes

OBJECTIVE: 
 – Energize the group of participants.
 – Laughter.
 – Teambuilding.
 – Movement.
 – Learning each other’s names.

KEY LEARNING POINTS: 
N/A

WHAT DO YOU NEED? 
 – Chairs for each participant playing the game, minus 
one chair.

BRIEF DESCRIPTION 
 – Everyone is sitting in a chair in a circle and one par-
ticipant stands in the middle.

 – By calling names of the people who have to switch 
chairs, the participant in the middle tries to grab a 
chair, so that someone else is left behind in the mid-
dle of the circle.

 – When the participant in the middle calls ‘TORNADO!’ 
everyone needs to switch chairs.

OVERVIEW

TIPS FOR THE FACILITATOR

 – When there are no chairs available, you can also use 
hula-hoops or sticky notes to indicate positions in 
the circle. 
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ACTIVITY STEP-BY-STEP

DESCRIPTION

1. In pairs, tape blank piece of paper onto each other’s 
backs. 

2. Tape a blank piece of paper onto participants backs, 
ask them to walk around the circle and write a com-
pliment on other people’s piece of paper about them. 

TIME

10 min.

7 min.

ACTIVITY

Set up materials

Writing positive 
feedback

ENERGIZER 3. WHAT YOU DON’T KNOW

TARGET AUDIENCE: 
A group of participants who have been working in 
capacity building exercises over the duration of the 
program.

TIME: 20 minutes 

OBJECTIVES: 
 – Practice giving positive feedback to a wide range 
of people.

 – Practice finding a positive trait in all members of 
group.

 – Practice receiving positive feedback from all mem-
bers of team, breaking down hierarchical barriers.

KEY LEARNING POINTS:
 – Everyone has something positive to contribute to the 
team.

 – Realizing the value of giving positive feedback to 
team members to their face.

WHAT DO YOU NEED? 
 – Blank paper.
 – Tape (to stick paper to persons clothes).
 – Pens to write on paper.

BRIEF DESCRIPTION 
 – Write positive comments on blank paper on people’s 
backs. The exercise is finished when everyone has a 
positive comment written on their back.

 – Discuss the importance of face to face communica-
tion, for positive and negative feedback.

OVERVIEW

TIPS FOR THE FACILITATOR

 – This session is not so much an energizer, but a small 
exercise to create a positive sphere in the group. It 
can be used after a tough discussion, for example, to 
lighten the mood. Note that this exercise involves a lot 
of discussion, so if you want to get the energy flowing 
again, this energizer might not be the best to pick. 

 – Have some reasons why it is beneficial to give people 
feedback to their face: it reassures them about what 
they are doing well and encourages them to keep 
doing it/makes them feel as if their contribution is 
important and not going unnoticed/also works with 

negative feedback, people only have the chance to 
respond to it if they know what it is. 

 – Highlight the importance of face-to-face commu-
nication rather than ‘going behind people’s backs.’ 

 – Do this activity at the end of the program so that the 
group has already established a relationship and can 
more accurately give positive feedback, can relate 
comments back to things they have experienced 
throughout the program.
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ACTIVITY STEP-BY-STEP

DESCRIPTION

3. The exercise is finished when everyone has a com-
pliment of ‘positive feedback’ written on their piece 
of paper.

4. The facilitator discusses how often people say com-
pliments about people rather than to people, saying 
them behind their back rather than to their face. 

5. Explain the importance of giving someone positive 
feedback to their face. Also suggest that this also 
works for negative feedback, if there is something 
you believe someone needs to improve, it is bene-
ficial to everyone if you speak to them face-to-face 
about it so that you can address it together, rather 
than going behind someone’s back. There is also 
the option of asking the participants to pair up with 
someone in the group they would like to get to know 
better. Once in pairs, they remove the other person’s 
paper from their back and explain why they would 
like to get to know that person better.

TIME

7 min.

ACTIVITY

Discussion
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ACTIVITY STEP-BY-STEP

DESCRIPTION

 – Ask all participants to pick someone in the group who 
is their A and someone who is their B. Tell them to 
do this silently and don’t tell anyone who they have 
got in mind. 

 – When the game begins participants must try and stay 
as close to person A as possible while also staying 
as far away from person B as possible. Rule: People 
can move fast but should not grab or hold anyone.  

 – Swap, so that they want to be as close as possible to 
person B and as far away as possible from person A.

TIME

5 min.

5 min.

ACTIVITY

Close to A’s and far 
away from B’s

Reverse, close to B’s 
and far away from A’s

ENERGIZER 4. A'S AND B'S 

TIME: 10 minutes

OBJECTIVE: 
 – A short game to boost the group energy and reset 
focus

 – Encourage the group to laugh and play together, work 
on establishing a positive and effective group atmo-
sphere through the inclusion of fun  

KEY LEARNING POINTS: 
 – Realizing that it’s important to play and laugh with all 
members of the group despite assumed hierarchical 
differences.

WHAT DO YOU NEED? 
 – Space to move around.

BRIEF DESCRIPTION 
When the game begins you must try to stay as close to 
person A as possible while also staying as far away from 
person B as possible. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – Encourage participants to become enthused and 
competitive and move fast but clearly outline that 
they should not grab or hold anyone.
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ACTIVITY STEP-BY-STEP

TIME

10 min.

ACTIVITY

Stand in a circle and 
call out statements

ENERGIZER 5. WHAT WE HAVE IN COMMON

TIME: 10 minutes

OBJECTIVE: 
 – Realize common ground between diverse group of 
people.

 – Show people elements of your character they might 
not have known.

 – Establish connections between group members.
 – To get energy flowing!

KEY LEARNING POINTS: 
 – Realize that everyone has something in common 
despite also having differences. 

WHAT DO YOU NEED? 
 – A room with space to move.

BRIEF DESCRIPTION 
Participants stand in a circle and the participant who 
stands in the middle calls out one statement of some-
thing he or she has/feels/thinks. When other partic-
ipants also have/feel/think this, they have to switch 
places in the circle. The participant standing in the 
middle needs to steal one of the places in the circle, so 
that someone else ends up in the middle. 

OVERVIEW

TIPS FOR THE FACILITATOR

 – You can start the activity by giving an example, so 
you start instead of a volunteer.

 – Start off with easy, general statements. Once the 
group feels ready, you can broaden it to more per-
sonal statements to encourage empathy and connec-
tion amongst participants. You can do this by ‘losing’ 

on purpose so that you end in the middle and then 
make a more personal statement. 

 – Some sample statements: I have children/I live in a 
different city from my family/I like chocolate/I have 
a pet/I’ve had my heart broken/I am married/I play 
sports/I like to sing/I’ve lost a parent/I miss some-
one/I’m in love with someone.

DESCRIPTION

1. Stand in a circle and ask a volunteer to stand in the 
middle and call out a statement that applies to him/
her.

2. Everyone to whom this statement also applies needs 
to switch places.

3. The participant in the middle tries to steal someone 
else’s place, so that another person ends up in the 
middle. He/she calls out another statement.
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ACTIVITY STEP-BY-STEP

TIME

10 min.

ACTIVITY

Energizer

ENERGIZER 6. BUZZ WORDS

TIME: 10 minutes

OBJECTIVE: 
 – A short game to boost the group energy and reset 
focus

 – Encourage the group to laugh and play together, work 
on establishing a positive and effective group atmo-
sphere through the inclusion of fun.  

KEY LEARNING POINTS: 
 – Realizing that it’s important to play and laugh with all 
members of the group despite assumed hierarchical 
differences.

WHAT DO YOU NEED? 
 – A room with space to move.

BRIEF DESCRIPTION 
When participants catch the ball, they need to shout 
out a Buzz Word that has not been mentioned before.  

OVERVIEW

TIPS FOR THE FACILITATOR

 – This energizer can only be done when the training has 
already been taking place for a day, since participants 
have to shout out buzz words from what they have 
learned during the training. If you want to do this 
exercise earlier, you can also use another topic, like 
fruits, or sex positions, or animals that live in Africa, 
or countries that start with a B. 

 – Make sure that you add some speed to the game by 
encouraging the participants to throw the ball quickly 
to one another and by cheering.

DESCRIPTION

7. Explain to the participants: every time you catch 
the ball you have to shout out a 'buzz word' from 
the training (e.g. YOUTH/EQUALITY/COMMUNICA-
TION). 

When participants call out a buzz word that has already 
been said, or take too long to call out a buzz word when 
they catch the ball, they are out.

8. To add some speed to the game, throw in another 
ball.
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EXAMPLE OF POSSIBLE LIST OF GROUND RULES
1. Safe space.
2. Critique the idea, not the person.
3. Agree to disagree.
4. Do not interrupt a person talking.
5. No cell phones (important calls are taken outside the room).
6. Be on time.
7. Respect all people and opinions.
8. Speak without generalizing or making hurtful assumptions.
9. Participate actively.

POINTS FOR CO-CREATION OF GROUND RULES:
I. Indication: Allow participants to indicate what they think could disrupt a 
smooth training and what they would do to avoid it. This allows the trainers 
to see where they stand with their group in terms of opinion and also brings 
new ideas to the table that trainers may not have thought about due to major 
differences in contexts and settings.

II. Involvement: Involve participants in establishing these rules by letting 
them be responsible for their own rules. If the trainers choose to make this 
process interactive, they could allow participants to come up and write their 
ideas down. Note that interaction is key in the indication and involvement 
steps! This is also a good icebreaker and allows trainers to get a general 
idea of the room, making mental notes of where they see potential problems 
arise, possible synergies, etc.

III. Enforcement: If participants are involved in the creation, then they will 
uptake enforcement. Attaching a feeling of personal responsibility to a 
rule makes participants feel accountable for when their suggested ground 
rule is broken. As a result, they are more likely to call the perpetrator out. 

DAY 1, SESSION 1.3 GROUND RULES & 
PARKING LOT
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1. ADULTS SHOULD ALWAYS MAKE THE FINAL DE-
CISION REGARDING THE SRHR OF YOUNG PEOPLE 
AGE 10 – 24
Our position: Young people are the experts on their 
own lives and the role of adults is to ensure that young 
people are well equipped to make their own decisions 
on their SRH. Informed decision-making should be en-
couraged along with providing young people with the 
skills and knowledge they require. 

2. ADULTS CAN ALSO BE EXPERTS ON YOUTH 
ISSUES, BECAUSE THEY TOO HAVE BEEN YOUNG 
THEMSELVES - THEY KNOW WHAT IT IS LIKE TO BE 
YOUNG.
Our position: Although adults have been young as well, 
there is no way that they can relate to what it is like to be 
young right now, because of the rapidly changing world 
we are living in. E.g. when most adults were young, there 
was no internet and smartphones. These technologies 
have influenced young people’s lives so much, that it 
is hard for adults to compare their own youth life with 
that of the current youth. Furthermore, young people can 
connect to other young people easier, to explore their 
attitudes, opinions and the issues that they are dealing 
with right now, to become experts on youth issues. This 
is harder for adults. 

3.YOUNG PEOPLE SHOULD BE RESPECTFUL OF 
THEIR ELDERS AND THEREFORE DO AS THEY ARE 
TOLD
Our position: Several cultures expect young people to 
be respectful and unquestioningly obedient to per-
sons older than them. This is a very hierarchical social 
structure, which aims at maintaining power for adults. 
It is in the interests of young people to develop critical 

DAY 1, SESSION 1.5 VALUE CLARIFICATION ON 
YOUTH PARTICI-PATION

analysis skills and decide for themselves which course 
of action would be best for them. While being respect-
ful is always appreciated, actions should be based on 
informed decisions rather than unquestioning obedi-
ence.  

4. YOUNG PEOPLE DON’T HAVE THE SKILLS TO DE-
VELOP EFFECTIVE SRHR AND/OR HIV PROGRAMS
Our position: There are several examples of young 
people of various ages effectively developing pro-
grams and advocacy actions on SRHR and HIV. Given 
the encouragement and requisite capacity building, 
young people will be as effective as anyone in program 
development. Remember, they are the experts on their 
own lives! 

5. A 16-YEAR-OLD CAN BE ON THE ADVISORY 
BOARD OF A PROJECT
Our position: For programs aimed at reaching young 
sex workers, it is in fact advisable to ensure that young 
sex workers have an equal say on the advisory or oth-
er decision-making bodies of the program. Some re-
sources on effective programming suggest that the 
target populations must be involved at all levels of 
programs.

6. YOUNG PEOPLE CAN BE GIVEN THE RESPON-
SIBILITY TO HANDLE A BUDGET ABOVE 10,000 
EUROS A YEAR
Our position: Handling a budget does not depend on 
age, but on education and experience. Some young 
people might indeed not be capable of handling a 
large budget, just as adults who do not have the ex-
perience or skills. The skills to handle a budget above 
10,000 euros can be learned and developed, despite 

Note: These are suggestions for statements that you can use in the Value 
Clari-fication. You may feel that these statements are not appropriate to the 

context you work in. Always feel free to use your own statements!
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age. When adequate capacity strengthening is in place 
to make sure young people have the organizational 
means and capacity to work with such high amounts 
of money, young people are definitely able to handle 
a budget above 10,000 euros a year. There are several 
examples of young people and youth-led organizations 
who are indeed handling such amounts of money, in-
cluding CHOICE for Youth and Sexuality, who has a 
turnover of > 1,000,000 euro. You can also take your 
own organization as an example. 

7. YOUNG PARTICIPANTS IN A PROGRAM PLAN-
NING CONSULTATION SHOULD BE FULLY PAID FOR 
THEIR ACTIVITIES.
Our position: It depends on the type of activities and 
the extent to which young people are involved if a 
financial compensation for their work is necessary. 
Young people can occasionally do work on a voluntary 
basis, just like adults can. However, it is important to 
keep in mind that there should be a fair compensa-
tion: if young people do the same work as adults, they 
should get equal compensation. 

It is also important to remain aware that young peo-
ple often do not have their own means of income. It 
is necessary to reimburse them for any out-of-pocket 
expenses they incur in the course of participating in 
(the organization of) our programs (e.g. reimbursement 
of travel expenses to participate in/organize a program 
activity). 

8. MEETINGS SHOULD BE ORGANIZED IN THE EVE-
NINGS SO YOUNG PEOPLE CAN ATTEND.
Our position: Young people often still have responsi-
bilities during office hours, such as going to school. 
When meetings are organized during office hours, they 
cannot attend, which excludes them from participation. 
To make young people’s participation meaningful, it is 
important to be flexible in time, and sometimes plan 
meetings outside of office hours if necessary.

9. YOUTH PARTICIPATION IS ONLY IMPLEMENTED 
BECAUSE DONORS REQUIRE YOUTH PAR-TICIPA-
TION IN THE PROGRAMS THAT THEY FUND.
Our position: While in some parts of the world, youth 
participation may be donor

-driven, it is important that program implementers 
understand the importance of youth participation in and 
of itself rather than viewing it simply as a donor agenda 
to be crossed off the checklist. 

10. TO REALIZE MYP, ORGANIZATIONS SHOULD 
HAVE A QUOTA FOR % OF YOUNG PEOPLE AS 
STAFF IN THE ORGANIZATION.
Our position: Young people are often not part of 
organizational staff because of a lack of experience. 
With the positive discrimination of a quota, young 
people get the chance to get staff positions. This is in 
two ways beneficial: young people get the chance to 
develop their skills and strengthen their capacity, and 
the organization’s programs and policies with regards 
to young people’s SRHR will be more effective and 
the legitimacy of these programs will be increased. 
However, it is important to take into account that by 
only installing a quota it will not guarantee the mean-
ingful participation of young people in an organiza-
tion. Young people can still be participating, but not 
meaningfully.
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ANNEX 1: DISCUSSION QUESTIONS OPTION 1
1. On which core elements/preconditions do you have an equal score?
2. On which core elements/preconditions do you have a different score? 
3. If there is a difference, what is the reason that there are differences 

between the score given by adults and young people on these specific 
core ele-ments/preconditions? Why did the young people give this 
score? And why did the adults give this score?

4. Based on the questionnaires and possible differences found between 
young people and adults, what would you want to change about our 
organization?

5. How can you achieve this goal? What can the young people do? What 
can the adults do? 

ANNEX 2: DISCUSSION QUESTIONS OPTION 2
1. Was it hard to come to an agreement on the questions? If so, which 

questions particularly caused discussion, and why?
2. Based on the questionnaire for adults, what would you want to change 

about your organization?
3. How can you achieve this goal? What can the young people do? What 

can the adults do?
4. Select one point for improvement and strategy you would like to share 

with the group.

DAY 2, SESSION 2.4 THE GRAPH OF 
PARTICIPATION - YOUR ORGANIZATION





G
Print-outs

This section contains all the Annexes that you will also need 
to print-out for your participants. The annexes correspond to 
the session numbers in Section D. 
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B I N G O
Share your hopes 
and fears of the 

training with 
someone.

Ask someone if 
he/she is able to 
touch their nose 

with their tongue.

Teach someone 
your signature 

dance move and 
learn theirs.

Ask someone to tell 
you one thing that 

they are grateful for. 

Find out what is 
someone else’s guilty 
pleasure (like singing 
very loudly and out of 
tune when nobody is 

listening).

Ask someone if they 
can touch their toes 

with their fingers 
without bend-ing 

their knees.

Ask someone:  
If your life was a 
song, which song 

would it be?

Ask someone to 
imitate their  

favorite animal.

Ask someone to 
share an embarrass-
ing story with you.

Give someone a  
compliment.

Find out from 
someone what their 

favorite song is 
to sing.

Ask someone what 
their big-gest 

dream is.

Dance with  
someone.

Ask someone to 
sing you a song.

Draw someone’s 
portrait on the back of 

this BINGO sheet.

Shake some-one’s 
hand.

Ask someone what 
their fa-vorite 
thing to do is 
when they are 

free.

Find out how many 
brothers and sisters 

someone has. 

Ask someone their 
nickname and why 
people call them 

that.

Ask someone what is 
their favorite color and 

why.

Ask someone what 
their fa-vorite food 

is.

Ask someone’s 
name and sing 
a song for that 

person with their 
name in it. 

Ask someone 
which person they 
admire the most.

Hold eye contact 
with someone for 
at least a minute 

without talking and 
without laughing.

Ask someone to 
describe their favorite 

moment of the last 
seven days.

GETTING TO KNOW EACH OTHER BINGO
Wander around the room and obtain the names of people who have the 
facts listed on the bingo sheet. When you successfully obtain a full row (5 
in a row), whether horizontally, vertically, or diagonally, shout out “BINGO!” 
and you win.

PRINT-OUT DAY 1, SESSION 1.2

RULE: EACH PERSON YOU TALK 
TO MAY ONLY SIGN YOUR SHEET 

ONCE!



Print-outs | 187

B I N G O
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PRINT-OUT DAY 1, SESSION 1.4
PERSONAL LOGBOOK

NAME:

TRAINING:

DATE:

EXPECTATIONS

What are my expectations for this training, what do I want to get out of this training, 
what do I want to learn? (to be filled in on Day 1)

Did the training meet my expectations? If yes, why? If not, what will I do to meet  
my expectations?

1

2
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 DAY 1: PERSONAL REFLECTION

What happened today? What topics have we dealt with?  
What exercises have we done?

What were eye-openers for me? What made me enthusiastic?  
What did I not agree with?

Why was I enthusiastic? Why did I not agree? How does this relate to earlier 
experiences with the topic of the training?

What have I learned about myself, what does it imply for me and my work,  
what am I going to change or add?

1

2

3

4
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DAY 2: PERSONAL REFLECTION

What happened today? What topics have we dealt with?  
What exercises have we done?

What were eye-openers for me? What made me enthusiastic?  
What did I not agree with?

Why was I enthusiastic? Why did I not agree? How does this relate to earlier 
experiences with the topic of the training?

What have I learned about myself, what does it imply for me and my work,  
what am I going to change or add?

1

2

3

4
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DAY 3: PERSONAL REFLECTION

What happened today? What topics have we dealt with?  
What exercises have we done?

What were eye-openers for me? What made me enthusiastic?  
What did I not agree with?

Why was I enthusiastic? Why did I not agree? How does this relate to earlier 
experiences with the topic of the training?

What have I learned about myself, what does it imply for me and my work,  
what am I going to change or add?

1

2

3

4
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NOTES & INPUT FOR THE ACTION PLAN

On the final day of the training, you will be writing an Action Plan for 
your organization. During Day 1 & 2 of the training you should take notes 

which will serve as input for the Action Plan. This can be thoughts or 
concrete action points, anything that you find important to remember!
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PRINT-OUT DAY 1, SESSION 1.9 A
HAND-OUT: DIFFERENT FORMS OF (NON)-MYP

MANIPULATION
We speak of manipulation when young people are used 
to support a cause. At the same time, the initiators pre-
tend that this cause was inspired by these young people 
and/or that these young people are supporting it. Young 
people are used as decoration, to make the cause seem 
more attractive. The young people that participate in 
such a program or activity are not in control of the activ-
ity, they cannot give their opinion on the activity or the 
cause, and don’t enjoy any responsibility. They may be 
aware of the goal of their participation, but even this is 
not always the case.  

Some examples of manipulation:
 – An orphan living with HIV shakes the hand of a 
major donor in order to make him invest in a program  
targeting orphans who are HIV+.

 – A teacher calls in a class of students to sing the 
national anthem when a group of international donors 
visit the school.

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
choice

Information Voice Responsibility Decision-
making power

Note that different scenarios as presented in the graphs are not set in stone and that slight differences might occur in reality.

MANIPULATION
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TOKENISM
Tokenism is when young people are invited to partici-
pate, but only in a superficial manner because in reality, 
young people do not have a voice and their opinions are 
not listened to or respected. There is no space for them 
to participate on an equal footing, and they don’t carry 
any decision-making power or responsibility. However, 
in contrast to manipulation, young people do enjoy some 
freedom of choice. This form of Non-Meaningful Youth 
Participation occurs often, since by inviting young peo-
ple, it may give the impression to others that young 
people are being meaningfully engaged. However, when 
looking at the graph, the core elements of Meaningful 
Youth Participation are hardly present. 

Some examples of tokenism:
 – A young person is invited to join a meeting to rep-
resent ‘the youth voice’, but is not allowed to say 
anything.

 – When young people are invited by adults to partic-
ipate in a shared decision-making process, but are 
constantly overruled by adults when they express 
their opinion.

 – When a young person is invited to make a state-
ment during a conference, but their draft speech is 
changed to make sure it represents the adult cause.

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
choice

Information Voice Responsibility Decision-
making power

IN
SE

C
TSTOKENISM
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LEAVES AND PETALS: DIFFERENT FORMS OF MYP
LEAVES

YOUNG PEOPLE ARE APPOINTED A ROLE  
AND INFORMED
In this form of youth participation, someone asks young 
people to do a task, and the young people can decide if 
they want to participate or not. Moreover, young people 
are informed about the goals of the program, activity 
or organization, about their role in it and why they have 
been invited to participate. However, young people do 
not hold any decision-making power, and only limited 
voice and responsibility. In this form of MYP, the extent 
to which freedom of choice, information, voice and 
responsibility are present can vary considerably. There 
may be a situation in which young people are asked to 
organize a whole event, but where the ultimate deci-
sion-making power about the theme, the speakers and 
the funding lies with adults. In this case, responsibility 
can be present to a high extent, but decision-making 
power may not be present at all. 

Examples of young people are appointed a task and 
informed:

 – Young people are asked to give a speech on climate 
change during a community awareness meeting orga-
nized by adults. They can draft the speech them-
selves, but the adults have to check and approve 
the presentation before the community awareness 
meeting.

 – A secondary school student is asked to do a struc-
tured interview about love and relationships with 
other young people because she is able to relate 
better to her peers, but the questions are developed 
by an adult researcher. The student is informed about 
the goals of the research and why her role in the 
project is important.

LE
A

V
ES

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
Choice

Information Voice Responsibility Decision-
making power

YOUNG PEOPLE ARE APPOINTED A ROLE  

AND INFORMED



Print-outs | 197

YOUNG PEOPLE ARE CONSULTED AND INFORMED
When young people are consulted and informed, they 
are asked for their input and their opinion is consid-
ered. They are also informed about the goals of the 
program or activity, why they are involved in it, and 
what will be done with their input. Suggestions made 
by young people are given thorough consideration. 
Yet, the consulted young people do not make the final 
decision as to whether the input of the young people is 
actually incorporated. Young people do not enjoy any 
decision-making power on the design, implementation 
and evaluation of the program or activity. They carry 
limited responsibility. The main goal of their involvement 
is consultation, and their influence is therefore limited. 

Some examples of young people are consulted  
and informed:

 – A 16-year old is invited to join one of the design ses-
sions of a comprehensive sexuality education curric-
ulum, to bring a ‘young and fresh’ perspective to the 
discussions. However, he does not have any control 
on what is ultimately integrated into the curriculum.

 – A girl, who is active as a youth advocate for the rights 
of LGBTI people, is approached by an NGO worker 
who invites her to be part of a focus group of young 
LGBTI people. The NGO worker wants to use her 
experience to enhance the effectiveness of an LGBTI 
support program they are currently implementing. 
The focus group comes together every three months 
for the duration of the LGBTI support program. She 
is not, however, involved with implementation of  
the program.

PE
TA

LS

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
Choice

Information Voice Responsibility Decision-
making power

YOUNG PEOPLE ARE CONSULTED 

 AND INFORMED
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ADULT-LED, SHARED DECISIONS WITH YOUTH
In this form of Meaningful Youth Participation, adults 
are primarily in charge of the program, activity or orga-
nization. However, they include young people who do 
have some control in decision-making processes. It is 
the adults though, who have the final say. Young peo-
ple are fully informed about the aims of the program or 
activity, and have a voice in the design, implementation, 
monitoring and evaluation. They enjoy certain (but not 
all) decision-making power and responsibility. 

Examples of adult-led, shared decisions  
with youth:

 – A school teacher wants to organize a celebration day 
to celebrate the end of the school year, and asks 
students to help him organize it and decide on the 
activities for the day.

 – An adult group of human rights activists has a strong 
group of youth volunteers. During general group 
meetings, important decisions are made by voting. All 
activists and volunteers of the group have one vote. 

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
Choice

Information Voice Responsibility Decision-
making power

ADULT-LED, SHARED DECISIONS WITH YOUTH
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PE
TA

LS

YOUTH-LED, SHARED DECISIONS WITH ADULTS
When a program or activity is youth-led but there is 
shared decision-making with adults, it means that 
young people oversee the program or activity, but they 
include adults who also have a say. This is often the case 
when young people lack expertise or experience, and 
ask adults to participate for learning purposes and to 
enhance the quality of the program, activity or organi-
zation. Ultimately, young people are in charge, but they 
share decision-making power with adults. 

Some examples of youth-led, shared decision  
with adults:

 – When young people want to advocate for more 
youth-participation in the national government and 
ask an adult-led NGO working on these issues to 
join them and jointly set out a strategy to realize an 
effective lobby campaign.

 – Because of a lack of experience, a youth organization 
asks support from an experienced adult from a part-
ner organization to co-decide on the distribution of 
budget along different budget lines within a planned 
program.

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
Choice

Information Voice Responsibility Decision-
making power

Note that different scenarios as presented in the graphs are not set in stone and that slight differences might occur in reality.

YOUTH-LED, SHARED DECISIONS WITH ADULTS
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YOUTH-LED, ADULTS HAVE NO DECISION-
MAKING POWER
When a program or activity is youth-led without any 
adult involvement, young people are fully in charge. 
Young people enjoy the maximum level of decision-mak-
ing power, information, voice and responsibility. They 
are completely autonomous. Support may be limited in 
this form of MYP, since young people are usually on their 
own, without any adult involvement. However, it can 
also be the case that adults are consulted and invited for 
capacity strengthening. The young people then reach 
out for the adult support themselves. Youth-led orga-
nizations usually can be placed in this category of MYP. 

Examples of youth-led, adults have no  
decision-making power.

 – Young people decide to organize a peaceful demon-
stration to advocate for better quality education.

 – A student association organizes a fundraising music 
festival, to raise funds for medical treatment for one 
of their sick members.  Some adults are asked for 
advice on the logistics of organizing a music festival. 
However, the students make all the decisions on what 
will be done. 

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
Choice

Information Voice Responsibility Decision-
making power

YOUTH-LED, ADULTS HAVE NO DECISION-MAKING POWER
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PE
TA

LS

YOUTH-ADULT PARTNERSHIP
In a youth-adult partnership (YAP), both young people 
and adults are equally involved and share power. They 
enjoy equal voice, and define the aims of the program 
or activity together. Decision-making power for young 
people is slightly less present than in a youth-led initia-
tive, because they share it with adults. A YAP involves 
mutual learning, as adults can strengthen the capacity 
of young people and vice versa. 

Examples of youth-adult partnerships:
 – CHOICE is involved in different programs that are 
youth-adult partnerships. The Yes I Do program, 
which aims to decrease the number of early and 
forced marriages, unintended teenage pregnancies 
and female genital mutilation or cutting, is a joint 
initiative by CHOICE and four adult-led partner  
organizations in the Netherlands. We have joined 

forces, embracing our different skills and expertise, 
to build a comprehensive program. In this program, 
young people are involved in every stage and at all 
levels and enjoy equal decision-making power. Con-
siderable knowledge-sharing takes place, which ben-
efits both the young people and the adults.

 – A small group of young people and adults joined 
forces to organize a fundraising event to support 
victims of an earthquake that happened recently in 
Asia. Within the group, everybody is involved in all 
decision-making and has an equal voice.

Present to a
very high
extent

Present 
to a high 
extent

Somewhat
present

Present to
a low
extent

Not at all 
present

Freedom of
Choice

Information Voice Responsibility Decision-
making power

YOUTH-ADULT PARTNERSHIP



202 | Print-outs

PRINT-OUT DAY 1, SESSION 1.9 B

QUESTIONNAIRE

1. FREEDOM OF CHOICE
The core element Freedom of choice is about the extent 
to which young people can decide to participate in a 
program, activity or organization or not.

Q   To what extent do young people experience 
freedom of choice in deciding if they want to partic-
ipate in your program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

ASSIGNMENT:
1) Read the Hand-out Different Forms of (Non-)MYP.
2) Read the case study about Nino below.
3) Fill in the questionnaire and discuss in your group to what ex-tent the core elements 
 are present in Nino’s situation.  
4) Translate the answers from the questionnaire into the graph on the flip-chart. 
 See an example at the end of the question-naire.
5) Decide together, which form of (non-)MYP is present in this case.  
6) Appoint one (or more) person who will provide feedback to the entire group about 
 the outcome of the discussions and the graph.

CASE 1: NINO, 20-YEAR-OLD GIRL 
You are a 20-year-old girl living in a small rural 
community where there is a very high HIV-preva-
lence among young people. You are walking outside 
when suddenly an elderly person from your village 
approaches you and asks you the following question: 
“Nino, how are you? I would like to invite you for a 
meeting where some issues will be discussed about 
the new health center that is going to be built. The 
NGO, who has initiated and funded this project, is 
looking for a young person to attend this meeting”. 
You feel that you still have a choice and after long 
consideration, you agree to attend this meeting but 
you also would like to receive more information from 
the elderly person; “That’s too difficult for you to un-
derstand Nino, it is just a presentation about the new 
health center, that’s all you need to know.”

You are excited to be part of the meeting as you and 
your friends have been talking about the need for a 
health center, in particular a youth-friendly health cen-
ter, for a very long time now. You feel that the health 
center should be located closer to town, closer to the 
youth and should have a separate youth entrance. 

Once at the meeting, you get the feeling that you were 
invited because the NGO instructed the community 
leaders to invite young people to this meeting. 
There are 30 people in the room, all of whom are adults. 

You quickly learn that the chair of the meeting is only 
willing to give you limited opportunity to voice your 
opinion, compared to the other people attending. 
What’s more, your views are dismissed in the summa-
ries by the chair of the meeting and nobody takes you 
seriously. The outcome of this meeting is disappointing 
for you as the health center will be built far away from 
town with no separate youth entrance. 

CASE 1: CORE ELEMENTS OF MEANINGFUL YOUTH PARTICIPATION 
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2. INFORMATION
The core element Information equals the extent to 
which young people get comprehensive information 
about the goals, different elements and timeline of 
the program, activity or organization, and their role 
within it. It also links to information about young peo-
ple’s rights within the program, activity or organiza-
tions and the different possibilities that they have. 

Q   To what extent do young people get informa-
tion about the program, activity or organization that 
they participate in and how their role contributes to 
the program/activity/organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

3. VOICE
The core element Voice represents the extent to which 
a young person can voice his or her views and opinions, 
and the extent to which other people listen to these 
views and opinions and integrate them into the program, 
activity or organization.

 Q   To what extent can young people express their 
views and opinions, and do adults take these views 
and opinions into account in the program, activity or 
organization that they participate in?

a. Not at all
b. To a low extent
c. Somewhat
d. To a high extent
e. To a very high extent

4. RESPONSIBILITY
The core element Responsibility represents the extent to 
which young people have the opportunity to act inde-
pendently within a program, activity or organization that 
they participate in.

 Q   To what extent do young people enjoy respon-
sibility in the program, activity or organization that 
they participate in? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

5. DECISION-MAKING POWER
The core element Decision-making power is about the 
extent to which a young person can make decisions 
about (parts of) the program or activity or within the 
organization.

 Q   To what extent do young people have deci-
sion-making power within the program, activity or 
organization that they participate in?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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Present to a
very high
extent

Present to a
very high
extent

Present 
to a high 
extent

Present 
to a high 
extent

Somewhat
present

Somewhat
present

Present to
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CASE 2: CORE ELEMENTS OF MEANINGFUL YOUTH PARTICIPATION 

ASSIGNMENT:

1) Read the Hand-out Different Forms of (Non-)MYP.
2) Read the case study about Jack below.
3) Fill in the questionnaire and discuss in your group to what extent the core elements 
 are present in Jack’s situation.  
4) Translate the answers from the questionnaire into the graph on the flip-chart. 
 See an example at the end of the ques-tionnaire.
5) Decide together which form of (non-)MYP is present in this case.  
6) Appoint one (or more) person who will provide feedback to the entire group about the 

outcome of the discussions and the graph. 

CASE 2: JACK, 18-YEAR-OLD BOY
You are an 18-year-old boy living in a small rural 
community where there is a very high HIV-prevalence 
among young people. 6 months ago a local NGO has 
built the first health center outside of town. Before the 
health center was built there was a meeting organized 
in which you, together with 29 old men, participat-
ed. You wanted to share your thoughts and ideas on 
how to make the heath center more youth-friendly, 
for example by building it closer to town and having 
a separate entrance for young people. Although you 
were allowed to say something during this meeting, 
nobody listened to you. 

Now, six months after this meeting, you are visiting 
the health center for an HIV test and counseling. 
Directly after the counseling, the NGO director ap-
proaches you and asks you the following: “Jack, what 
a coincidence. I am so happy to see you here! I need 
your assistance. Could you come by our office tomor-
row? There are some great people, potential donors, I 
would like to introduce to you. If you help me out, you 
will get this counseling for free!”

Because you can use some financial assistance and 
you feel obliged to, you agree to come to the office 
of the NGO tomorrow. Once at the meeting, you walk 
in and shake the hand of a major donor. The NGO 
director explains to the donor that six months ago 

you, together with your peers, were actively involved 
in the design and development of the wonderful 
‘youth-friendly’ health center. The outcome of this 
meeting is that the NGO receives more funds for 
youth programs and you walk out without having spo-
ken one word.

QUESTIONNAIRE

1. FREEDOM OF CHOICE
The core element Freedom of choice is about the extent 
to which young people can decide to participate in a 
program, activity or organization or not.

Q   To what extent do young people experience 
freedom of choice in deciding if they want to partic-
ipate in your program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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2. INFORMATION
The core element Information equals the extent to 
which young people get comprehensive information 
about the goals, different elements and timeline of 
the program, activity or organization, and their role 
within it. It also links to information about young peo-
ple’s rights within the program, activity or organiza-
tions and the different possibilities that they have. 

Q   To what extent do young people get informa-
tion about the program, activity or organization that 
they participate in and how their role contributes to 
the program/activity/organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

3. VOICE
The core element Voice represents the extent to which 
a young person can voice his or her views and opinions, 
and the extent to which other people listen to these 
views and opinions and integrate them into the program, 
activity or organization.

 Q   To what extent can young people express their 
views and opinions, and do adults take these views 
and opinions into account in the program, activity or 
organization that they participate in?

a. Not at all
b. To a low extent
c. Somewhat
d. To a high extent
e. To a very high extent

4. RESPONSIBILITY
The core element Responsibility represents the extent to 
which young people have the opportunity to act inde-
pendently within a program, activity or organization that 
they participate in.

 Q   To what extent do young people enjoy respon-
sibility in the program, activity or organization that 
they participate in? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

5. DECISION-MAKING POWER
The core element Decision-making power is about the 
extent to which a young person can make decisions 
about (parts of) the program or activity or within the 
organization.

 Q   To what extent do young people have deci-
sion-making power within the program, activity or 
organization that they participate in?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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CASE 3: MAYA, 16-YEAR-OLD GIRL
You are a 16-year-old girl living in a small rural com-
munity where there is a very high HIV-prevalence 
among young people. In the past weeks you have 
been meeting your friends at a youth club where, 
amongst other things, you have been discussing 
the need for a youth-friendly health center in your 
village. On a sunny day, an older NGO worker walks 
into the youth club and shares information about a 
youth-friendly health center they are planning to build 
in the near future: “Hello Maya, I would like to invite 
you for three focus group discussions to talk about 
the needs of the youth in relation to a youth-friendly 
health center.” The NGO worker continues: “We will 
provide you with information, listen to you and try to 
take your thoughts and ideas into account. You will be 
able to make some decisions; however we will have 
the main responsibility about the health center. What 
do you think Maya, are you free to join?

You are very happy with this invitation as you can now 
advocate for key youth-friendly elements, such as a 
youth entrance, location close to town and opening 
hours in the evenings.

CASE 3: CORE ELEMENTS OF MEANINGFUL YOUTH PARTICIPATION 

ASSIGNMENT:

1) Read the Hand-out Different Forms of (Non-)MYP.
2) Read the case study about Jack below.
3) Fill in the questionnaire and discuss in your group to what extent the core elements are 

present in Jack’s situation.  
4) Translate the answers from the questionnaire into the graph on the flip-chart. See an 

example at the end of the ques-tionnaire.
5) Decide together which form of (non-)MYP is present in this case.  
6) Appoint one (or more) person who will provide feedback to the entire group about the 

outcome of the discussions and the graph. 

QUESTIONNAIRE

1. FREEDOM OF CHOICE
The core element Freedom of choice is about the extent 
to which young people can decide to participate in a 
program, activity or organization or not.

Q   To what extent do young people experience 
freedom of choice in deciding if they want to partic-
ipate in your program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

2. INFORMATION
The core element Information equals the extent to 
which young people get comprehensive information 
about the goals, different elements and timeline of 
the program, activity or organization, and their role 
within it. It also links to information about young peo-
ple’s rights within the program, activity or organiza-
tions and the different possibilities that they have. 
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Q   To what extent do young people get informa-
tion about the program, activity or organization that 
they participate in and how their role contributes to 
the program/activity/organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

3. VOICE
The core element Voice represents the extent to which 
a young person can voice his or her views and opinions, 
and the extent to which other people listen to these 
views and opinions and integrate them into the program, 
activity or organization.

 Q   To what extent can young people express their 
views and opinions, and do adults take these views 
and opinions into account in the program, activity or 
organization that they participate in?

a. Not at all
b. To a low extent
c. Somewhat
d. To a high extent
e. To a very high extent

4. RESPONSIBILITY
The core element Responsibility represents the extent to 
which young people have the opportunity to act inde-
pendently within a program, activity or organization that 
they participate in.

 Q   To what extent do young people enjoy respon-
sibility in the program, activity or organization that 
they participate in? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

5. DECISION-MAKING POWER
The core element Decision-making power is about the 
extent to which a young person can make decisions 
about (parts of) the program or activity or within the 
organization.

 Q   To what extent do young people have deci-
sion-making power within the program, activity or 
organization that they participate in?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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CASE 4: CORE ELEMENTS OF MEANINGFUL YOUTH PARTICIPATION

ASSIGNMENT:

1) Read the Hand-out Different Forms of (Non-)MYP.
2) Read the case study about Jack below.
3) Fill in the questionnaire and discuss in your group to what extent the core elements are 

present in Jack’s situation.  
4) Translate the answers from the questionnaire into the graph on the flip-chart. See an 

example at the end of the ques-tionnaire.
5) Decide together which form of (non-)MYP is present in this case.  
6) Appoint one (or more) person who will provide feedback to the entire group about the 

outcome of the discussions and the graph. 

CASE 4: TIMOTHY, 16-YEAR-OLD BOY
You are a 16-year-old boy living in a small rural 
community where there is a very high HIV-prevalence 
among young people. In the past weeks you have 
been meeting your friends at a youth club where, 
amongst other things, you have been discussing the 
need for a platform or institution that can answer 
all the questions that young people have regarding 
their sexuality and being in a relationship. One day, 
an NGO worker walks into the youth club and shares 
information about a comprehensive sexuality educa-
tion (CSE) program for young people that the NGO is 
planning to develop at short notice. The NGO worker 
emphasizes: “Timothy, I would like to ask you and your 
peers to be part of our team as the representatives of 
the young people from this community. You will get 
the space to speak out about all issues concerning 
young people. You will all be engaged from the start 
to the end of this project. The adults will work togeth-
er with young people on equal terms, in which we will 
make decisions and share all responsibilities, so we 
can work positively together to make this project a 
success. Of course if you are too busy with school or 
other social activities feel free not to participate, it’s 
up to you”. 

You are very happy with this invitation as you can now 
advocate for key themes that are important for the 
young people in your community, such as how to deal 

with the first feelings of love and relationships, how 
to protect yourself when having sex, to learn how to 
make your partner feel better.  

QUESTIONNAIRE

1. FREEDOM OF CHOICE
The core element Freedom of choice is about the extent 
to which young people can decide to participate in a 
program, activity or organization or not.

Q   To what extent do young people experience 
freedom of choice in deciding if they want to partic-
ipate in your program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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2. INFORMATION
The core element Information equals the extent to 
which young people get comprehensive information 
about the goals, different elements and timeline of 
the program, activity or organization, and their role 
within it. It also links to information about young peo-
ple’s rights within the program, activity or organiza-
tions and the different possibilities that they have. 

Q   To what extent do young people get informa-
tion about the program, activity or organization that 
they participate in and how their role contributes to 
the program/activity/organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

3. VOICE
The core element Voice represents the extent to which 
a young person can voice his or her views and opinions, 
and the extent to which other people listen to these 
views and opinions and integrate them into the program, 
activity or organization.

 Q   To what extent can young people express their 
views and opinions, and do adults take these views 
and opinions into account in the program, activity or 
organization that they participate in?

a. Not at all
b. To a low extent
c. Somewhat
d. To a high extent
e. To a very high extent

4. RESPONSIBILITY
The core element Responsibility represents the extent to 
which young people have the opportunity to act inde-
pendently within a program, activity or organization that 
they participate in.

 Q   To what extent do young people enjoy respon-
sibility in the program, activity or organization that 
they participate in? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

5. DECISION-MAKING POWER
The core element Decision-making power is about the 
extent to which a young person can make decisions 
about (parts of) the program or activity or within the 
organization.

 Q   To what extent do young people have deci-
sion-making power within the program, activity or 
organization that they participate in?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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Note that participants may have different answers than those listed 
here – this is not necessarily wrong!

CASE 1: TOKENISM
Nino is asked to be present in the meeting and can somewhat freely choose 
whether she wants to be there. However, she is not being provided with 
significant information and in the meeting Nino does not have responsi-
bility, is not taken seriously and her opinions and thoughts are not being 
taken into account.  

CASE 2: MANIPULATION
In this case, Jack does not know why he is asked to be present in the 
meeting, he mainly agrees because of the financial reward he gets that 
he urgently needs and he feels obliged to. Moreover, during the meeting 
a false picture of young people’s involvement is presented to the donor 
and Jack is not being provided with an opportunity to voice his opinions.  

CASE 3: CONSULTED AND INFORMED
Maya is consulted and heard in a meaningful way. She is being provided 
with some information and she is invited to be present in multiple focus 
groups where the adults will listen to them. However, the adults make the 
final decisions and have the most responsibilities, and may or may not take 
the young people’s view into account.

CASE 4: YOUTH-ADULT PARTNERSHIP
Timothy is asked to be in a team with adults, where they will work together 
as equals. Timothy’s voice is worth as much as that of the adults and they 
share decisions and responsibilities.

ANSWERS
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PRINT-OUT DAY 2, SESSION 2.4 – THE GRAPH 
OF PARTICIPATION: YOUR ORGANIZATION 

NAME OF ORGANIZATION:

YOUNG PERSON OR ADULT, OR MIX?:

1. FREEDOM OF CHOICE
The core element Freedom of choice is about the extent 
to which young people can decide to participate in a 
program, activity or organization or not.

Q   To what extent do young people experience 
freedom of choice in deciding if they want to partic-
ipate in your program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

2. INFORMATION
The core element Information equals the extent to 
which young people get comprehensive information 
about the goals, different elements and timeline of 
the program, activity or organization, and their role 
within it. It also links to information about young peo-
ple’s rights within the program, activity or organiza-
tions and the different possibilities that they have. 

1.THE GRAPH OF PARTICIPATION

Core elements of Meaningful Youth Participation
STEP 1: Please answer the following questions.

Q   To what extent do young people get informa-
tion about the program, activity or organization that 
they participate in and how their role contributes to 
the program/activity/organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

3. VOICE
The core element Voice represents the extent to which 
a young person can voice his or her views and opinions, 
and the extent to which other people listen to these 
views and opinions and integrate them into the program, 
activity or organization.
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 Q   To what extent can young people express their 
views and opinions, and do adults take these views 
and opinions into account in the program, activity or 
organization that they participate in?

a. Not at all
b. To a low extent
c. Somewhat
d. To a high extent
e. To a very high extent

4. RESPONSIBILITY
The core element Responsibility represents the extent to 
which young people have the opportunity to act inde-
pendently within a program, activity or organization that 
they participate in.

 Q   To what extent do young people enjoy respon-
sibility in the program, activity or organization that 
they participate in? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

5. DECISION-MAKING POWER
The core element Decision-making power is about the 
extent to which a young person can make decisions 
about (parts of) the program or activity or within the 
organization.

 Q   To what extent do young people have deci-
sion-making power within the program, activity or 
organization that they participate in?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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NAME OF ORGANIZATION:

YOUNG PERSON OR ADULT, OR MIX?:

1.THE GRAPH OF PARTICIPATION

Preconditions of Meaningful Youth Participation

1. CAPACITY STRENGTHENING
In order to sustain MYP, young people’s capacity should 
be strengthened. This could be done by means of train-
ing. The kind of capacity needed for MYP can vary, 
but can include knowledge, skills (for example bud-
geting, management, planning), critical self-reflec-
tion, and many others. Strengthening capacity can be 
done in various ways, for example by means of training, 
workshops, internships or coaching. Another essential 
element of young people’s capacity strengthening is 
providing mentorship for young people, so that they 
can grow.

Q   To what extent do young people get supported 
in strengthening their capacity to be able to partici-
pate in your program, activity or organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high exte nt

e. To a very high extent

2. COMMITMENT FROM ADULTS
Young people should be supported by adults to be able 
to meaningfully participate. Adults should respect young 
people as equals and allow them to take meaningful 
positions in their programs, organizations and activi-
ties. This should be underpinned by democratic values, 
free from discrimination and equality. Adults need to 
understand what youth can bring in to the partnership

Q   To what extent do you feel that adults are com-
mitted to implement meaningful youth participation 
in your program, activity or organization?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

3. YOUTH-FRIENDLINESS
To be able to meaningfully participate, young people 
should fully understand what is discussed. Therefore, 
it is important to use youth-friendly language, and not 
jargon.

Q   To what extent do you think the language, 
materials and other things that young people work 
with in your program, activity or organization is youth 
friendly?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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4. FLEXIBILITY
Young people may have a different daily schedule than 
adults, because many of them still go to school, have a 
job, or social activities they are committed to. In order 
to allow young people to meaningfully participate, this 
should be taken into account. It may therefore be nec-
essary to flexible when it comes to planning meetings 
outside of office hours, in order for young people to 
attend.

 Q    To what extent do adults take young people’s 
time schedule into account when planning meetings 
and events for your program, activity or organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

5. FINANCIAL MEANS
Since young people often still go to school, or may 
not earn as much money as adults, it is important to 
support young people with financial means in order to 
allow them to meaningfully participate. This can link to 
compensate for traveling expenses, to compensate for 
meals, etc. If financial means are there, young people 
should also be provided with a reasonable stipend or 
salary.

Q   To what extent do young people get finan-
cially supported to participate meaningfully in your 
program, activity or organization? 

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

6. SAFE SPACE
Safe spaces are necessary for young people and adult 
staff to feel free to share their opinions and thoughts, 
also when these are more critical. A learning environ-
ment allows people to try and make mistakes – and 
judges them on their efforts rather than on (lack of / 
negative) results. Young people and adults should feel 
valued, respected, safe, encouraged and supported
 

 Q   To what extent is a safe space created and 
sustained for young people to participate in your 
program, activity or organization?
a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent

7. POLICIES
To integrate MYP in a program or organization, poli-
cies on involving young people should be in place. For 
example, an organization can commit itself to have 30% 
young people involved in its board
 

 Q   To what extent does your organization, 
program or activity have policies in place that ensure 
MYP?

a. Not at all

b. To a low extent

c. Somewhat

d. To a high extent

e. To a very high extent
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STEP 2: DRAW THE SCORES INTO THE 
GRAPH 
There are empty tables below, both for core elements 
and for preconditions (so 2 empty tables). Please 
draw the bars of the graphs according to your an-
swers to the questions in STEP 1.  If you can't print 
this document you can also make a drawing of the 
table on paper.

PART 1: CORE ELEMENTS
For example, if you have the following scores, your 
graph will look like the graph that is displayed below: 

 – Freedom of choice: Present to a high extent (e)
 – Information: Somewhat present (c)
 – Voice: Present to a high extent (d)
 – Responsibility: Present to a low extent (b)  
Decision-making power: Not at all present (a)
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PART 2: PRECONDITIONS
For example, if you have the following scores, your graph 
will look like the graph that is displayed below:

 – Capacity strengthening: Present to a high extent (b)
 – Commitment from adults: Somewhat present (c)
 – Youth-friendliness: Somewhat present (c)
 – Flexibility: Present to a high extent (d) 
 – Financial means: Not at all present (a)
 – Safe space: Present to a high extent (d) 
 – Policies: Present to a low extent (b)
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GRAPH OF PARTICIPATION: 

EXAMPLE OF GRAPH OF PRECONDITIONS

Now draw your own on the next page
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PRINT-OUT DAY 3, SESSION 3.4 A 
ACTION PLAN FORMAT

3.1 INTRODUCTION
This Action Plan will help you to either start integrating 
MYP or improve the integration of MYP in your organi-
zation and program, based on the checklists. The Action 
Plan format will help you to define SMART - Specific, 
Measurable, Achievable, Realistic & Time-bound - steps 
(see explanation below). The Action Plan can act both as 
a guide for the integration of MYP and as a monitoring 
tool to evaluate the progress. 

3.2. HOW TO USE THIS ACTION PLAN 
FORMAT
Fill in the checklists for your organization and pro-
gram. You can use the checklists provided as a basis to 
develop a checklist specifically focused on your pro-
gram! The framework is there, you just have to fill in the 
specifics of your program!

1. Select a minimum of 7 points per checklist that you 
want to improve in your organization and program.

2. If there are action points that you want to work on 
that you wrote down in your Personal Logbook (notes 
for Action Plan), please include them in the second 
table on the next page.

3. Define per action point:
a. WHAT – The necessary steps to be taken to imple-
ment the selected issue. 
b. WHO- The people in the organization who will be 
responsible for implementing the steps. Who will take 
the lead in the process? 
c. WHEN - When will this step happen and how long will 
this step take? When do you aim to achieve your goal? 
d. RESOURCES - What resources are needed to execute 
all the steps? E.g. Is budget needed? If so, how can 
budget be made available?
e. COMMUNICATION - Who should be informed about 
what parts of the action plan and why? (E.g. your man-
ager should be told that you will be occasionally work-

ing in the evening in order to have meetings with young 
people). 
f. MONITORING - How you will measure the progress 
towards this action point? How will you celebrate suc-
cess at the end of the process? 
4. Let’s start implementation!

3.3. HOW TO MAKE A S.M.A.R.T. 
ACTION PLAN
Specific: Being specific is key; what exactly do you 
want to achieve? The more specific your description, 
the bigger the chance you'll get exactly that: S.M.A.R.T. 
goal setting! 

Example for MYP:
 – I will develop a strategy on Meaningful Youth Par-
ticipation for my organization within the next month, 
with young people in the lead (SMART). 

 – I will work with young people more. 

Questions you may want to ask yourself when setting 
your goals and objectives include:  What exactly do I 
want to achieve? Where? How? When? With whom? 
What are the conditions and limitations? Why exactly 
do I want to reach this goal? Are there any alternative 
ways of achieving the same?

Measurable: A measurable goal means that you identify 
exactly what it is you will see, hear and feel when you 
reach your goal. It means breaking down your goal into 
measurable elements. And backing it up with concrete 
evidence. Example for MYP: I will develop one organi-
zational strategy on MYP, one child protection policy 
and 30% of the participants in all our organizational 
meetings will be young people with decision making 
power (SMART).
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Overarching Goal

S pecific

M easurable

A chievable

R elevant

T ime Sensitive

Final Goal

Obstacles Solutions

Achievable: Is your goal realistic? This means investi-
gating whether the goal really is acceptable to you. You 
need to weigh the effort, time and other costs your goal 
will take against the profits and other obligations and 
priorities you have in life.
Example for MYP: 

 – I will commit the next six months to leading the MYP 
team within our organization (SMART).

 – I am the MYP focal point and will do everything by 
myself for the next year. 

Relevant: Is reaching your goal relevant to you? If you're 
lacking certain skills, you can plan training sessions. 
If you lack certain resources, you can look for ways of 
getting them. The key questions are: Why do you want 
to reach this goal? What is the objective behind the 
goal? Will this goal really achieve that?

Example for MYP:
 – MYP will change my life, that of young people and of 
the organization (SMART). 

 – MYP is something we must do.

Time sensitive: Make a tentative plan of everything you 
need to do. Everybody knows that deadlines are what 
makes most people actually do something. So, install 
deadlines, for yourself and your team, and keep to them. 
Keep the timeline realistic and flexible, that way you can 
keep morale high. 

Example for MYP:  
 – I will develop a MYP organizational strategy and child 
protection policy within a month (SMART).                    

 – I will develop many strategies and policies in the  
next week.

Example of a SMART defined goal 
(TeenCompass) 

I will walk for 30 minutes 3 days a week

Thirty minutes each day for 2 weeks

I can commit to do this for 2 weeks

I think exercise will make a difference 
in my life

I will do it by Friday

Because I want to get more exercise for the next two weeks begin-
ning Friday, I will walk 30 minutes 3 days a week.

I will spend less time on Face-
book or playing video games 
and go for a walk instead

I do not have time in my
current routine to do this
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TO MAINSTREAM 
MEANINGFUL 
YOUTH 
PARTICIPATION,
ORGANIZATIONS 
SHOULD COMMIT 
THEMSELVES TO 
STRUCTURALLY
INTEGRATING 
MEANINGFUL 
YOUTH 
PARTICIPATION 
IN THEIR 
ORGANIZATIONAL
STRUCTURES
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PRINT-OUT DAY 3, SESSION 3.4 B 
CHECKLIST 1: MYP IN ORGANIZATIONS

CHECKLIST: MEANINGFUL YOUTH 
PARTICIPATION IN ORGANIZATIONS
Meaningful Youth participation often begins when 
young people get actively involved in one aspect of an 
organization’s work, for example program implemen-
tation. However, working solely on Meaningful Youth 
Participation in program implementation is not so mean-
ingful. To mainstream Meaningful Youth Participation, 
organizations should commit themselves to structurally 
integrating Meaningful Youth Participation in their orga-
nizational structures, such as in their governing board, in 
financial management, human resources, organizational 
policies, etc. 

There are many reasons to integrate MYP in your orga-
nization. First of all, MYP is key to achieving program 
outcomes, if your program(s) work with and for young 
people. But it doesn’t stop there: MYP strengthens 
organizational capacity in multiple ways. The organi-
zation will become more inclusive; young people will 
bring innovation and creativity to the organization; a 
fruitful youth-adult partnership in the organization will 
create a positive vibe; and the organization will be able 
to engage a larger number of young people. For more 
information on the benefits of integrating MYP in your 
organization, see section A: Theory. 

WORKING TOWARDS THE INTEGRA-
TION OF MYP IN YOUR ORGANIZA-
TION?
The checklist  on the next page can help you to establish 
an Action Plan to incorporate MYP in your organization. 
It provides a list of the most important aspects of MYP 
within the organization. 

HOW TO WORK WITH THE CHECKLIST?
1. Discuss all the items with a small group and decide 

if your organization already implements these as 
described in the checklist (tick the “Yes” box), or 
not at all (tick the “No” box), or only slightly (check 
the “Slightly” box).

2. Decide with your group on a minimum of 7 most 
important issues that you want to incorporate in your 
organization in the near future.

3. Copy the 7 selected issues to the Action Plan Format 
and fill in the Action Plan Format.

38. This checklist was adapted from the self-assessment checklist from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop 
Aids Now and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. Page 43-44. For a more comprehensive 
checklist on how to incorporate MYP in youth-friendly CSE programs and different aspects of CSE that do not necessarily link to MYP, please refer to this checklist. 
http://www.rutgers.international/our-products/tools/essential-packages-manual
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MEANINGFUL YOUTH PARTICIPATION IN ORGANIZATIONS

CORE ELEMENTS
1 Are young people being provided comprehensive information 

about their specific role & rights in the organization?
 Yes  Slightly  No

2 Are young people supported in making their own choices 
about how they participate?

 Yes  Slightly  No

3 Do young people from the organization enjoy full responsibili-
ty for (parts of) activities/tasks?

 Yes  Slightly  No

4 Are young people from the organization supported in voicing 
their opinions & ideas?

 Yes  Slightly  No

5 Is support being provided to young people to meaningfully 
participate in decision-making processes in the organization?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth 

representation? (E.g. in the governing board, management 
team, working groups and other advisory and decision-making 
committees).

 Yes  Slightly  No

7 Is there a child protection policy in place?  Yes  Slightly  No

8 Is there a policy (human resources) in place for the supervi-
sion and support of young staff and volunteers?

 Yes  Slightly  No

9 Does the organizational strategy/long-term strategy 
consider young people not only as beneficiaries, but as key 
actors?

 Yes  Slightly  No

10 Is there a specific Meaningful Youth Participation policy/
strategy in place which includes a clear organizational vision 
on young people working within the organization?

 Yes  Slightly  No

11 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure that 
a diverse group is represented? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
ground and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
12 Are the policies, information, education and communication 

materials used by the organization easily understandable and 
attractive to young people?

 Yes  Slightly  No

13 Are creative and youth-friendly communication channels 
being used to deliver information, education and/or com-
munication, which reflect the interests of the young people? 
(Cartoons, visuals, articles, pictures, etc.).

 Yes  Slightly  No

14 Is the language being used by adults towards young people 
clear, respectful and concise?

 Yes  Slightly  No

15 Is youth-friendly technology being used for organizational 
purposes? (E.g. social media, videos).

 Yes  Slightly  No

16 Are the information, communication and education materials 
used by the organization adjusted to the needs of disabled 
and marginalized young people? (E.g. materials translated for 
young people with visual impairment, wheelchair access, etc.)

 Yes  Slightly  No



Print-outs | 231

        FLEXIBILITY
17 Does the organization take into account parental/guardian 

consent (legally or culturally) for young people to participate 
in activities?

 Yes  Slightly  No

18 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

19 Are activities planned in places which are safe and easily 
accessible for young people?

 Yes  Slightly  No

20 Is the organization distributing opportunities to different 
young people in your organization, as opposed to only a 
select few?

 Yes  Slightly  No

        FINANCIAL MEANS
21 Are young volunteers’ expenses covered by the organization? 

(Travel arrangements, accommodation, meals, materials etc.)
 Yes  Slightly  No

22 Do youth volunteers receive a similar remuneration to the 
adults from the organization? (Travel arrangements, accommo-
dation, meals, materials, etc.) 

 Yes  Slightly  No

23 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
24 Do young people feel comfortable asking adults in the orga-

nization questions?
 Yes  Slightly  No

25 Do young people go to adults in their organization when they 
have questions/doubts about their tasks?

 Yes  Slightly  No

26 Can young people rely on the support from adults when they 
want to carry out activities?

 Yes  Slightly  No

27 Is there a regular and constructive feedback-loop between 
young people and adults in the organization?

 Yes  Slightly  No

28 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate?

 Yes  Slightly  No

29 Do adults trust young people fully in the organization?  Yes  Slightly  No

30 Do young people trust adults fully in the organization?  Yes  Slightly  No

31 Are young people supported when a mistake is made, in 
order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
32 Is the leadership of the organization committed to meaning-

fully integrating young people in the organization?
 Yes  Slightly  No

33 Are other staff members of the organization committed to 
meaningfully integrating young people in the organization?

 Yes  Slightly  No

34 Are adults in the organization sharing responsibilities and 
decision-making power with young people?

 Yes  Slightly  No

35 Do adults in the organization recognize the assets of youth 
and understand what youth can bring to the youth-adult 
partnership?

 Yes  Slightly  No
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Some parts of the checklist are adapted from the IPPF Checklist: Introducing a Youth Centered Approach in 
youth programming in IPPF.

        CAPACITY STRENGTHENING
36 Are there capacity-strengthening activities being provided 

to staff members to adopt youth-friendly and non-discrimi-
natory attitudes?

 Yes  Slightly  No

37 Is there a youth-friendly introduction package for young 
people joining the organization?

 Yes  Slightly  No

38 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people?

 Yes  Slightly  No

39 Are there participatory methods and processes in place, such 
as capacity-strengthening sessions, that bring together adults 
and young people?

 Yes  Slightly  No

40 Are young people supported in their personal development 
to nurture their talent and maximize their potential? (E.g. career 
planning, interpersonal skills) 

 Yes  Slightly  No

41 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

42 Are the thematic skills (SRHR, CSE, YFHS, etc.) of young peo-
ple being strengthened?

 Yes  Slightly  No

43 Are the technical skills (financial management, M&E etc.) of 
young people being strengthened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
44 Are young people committed to actively participate in the 

organization?
 Yes  Slightly  No

45 Are young people making use of all the support and oppor-
tunities available to them?

 Yes  Slightly  No
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PRINT-OUT DAY 3, SESSION 3.4 C – 
CHECKLIST 2: MYP IN CSE PROGRAMS

WHAT IS COMPREHENSIVE SEXUALITY 
EDUCATION?  
Comprehensive Sexuality Education (CSE) covers a 
broad range of issues relating to physical and biological 
aspects of sexuality, as well as the emotional and social 
aspects. It provides children and young people with 
age-appropriate, culturally relevant and scientifically 
accurate information. 

In line with international resolutions and standards, 
UNFPA defines CSE as a rights-based and gender-fo-
cused approach to sexuality education, whether in or 
out of school. CSE aims to equip children and young 
people with the knowledge, skills, attitudes, and values 
that will enable them to develop a positive view of their 
sexuality, in the context of their emotional and social 
development. 

According to UNFPA’s Operational Guidance for Com-
prehensive Sexuality Education  comprehensive sexual-
ity education programs should have the following nine 
characteristics: 
1. A basis in the core universal value of human rights. 
2. An integrated focus on gender that highlights the 

ways in which gender influences puberty, sexual-
ity, sexual and reproductive health, and HIV risk. It 
should include discussion on unequal power dynam-
ics, and intimate and gender-based violence, among 
other salient and contextually relevant topics. 

3. Thorough and scientifically accurate information that 
allows young people to protect themselves from 
negative sexual and reproductive health outcomes. 

4. A safe and healthy learning environment free from 
bullying, discrimination, harassment, and violence. 

5. Links to sexual and reproductive health services 
and other initiatives that address gender, equality, 
empowerment, access to education, social and eco-
nomic assets for young people. 

6. Participatory teaching methods for personalization 
of information and strengthened skills in communi-
cation, decision-making, and critical thinking. 

7. Strengthening youth advocacy and civic engage-
ment. 

8. Cultural relevance in tackling human rights violations 
and gender inequality that allows local ownership, 
especially in the curriculum development phase. 

9. Reaching across formal and informal sectors and 
across age groupings. 

Comprehensive sexuality education also stresses the 
important of reproduction and sexuality, and it “devel-
op[s] the capacity of young people to enjoy – and 
advocate for their rights to – dignity, equality, and 
responsible, satisfying, and healthy sexual lives.” 

MYP IN CSE
It is very important to incorporate MYP into CSE pro-
grams. Why? Because young people are the ultimate 
beneficiaries of CSE, meaning that they should be 
included in the program design, implementation and 
evaluation. After all, young people themselves are best 
able to voice their needs, realities and opinions. The 
inclusion of young people results in a CSE program that 
will link directly to young people’s ideas and needs. 
Consequently, the CSE program becomes more legit-
imate - it is appealing to young people and they can 
identify with various issues and situations discussed in 
the curriculum. 

39 This explanation about CSE was derived from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids Now and IPPF (2016). 
Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. 40 UNFPA (2014), UNFPA Operational Guidance for Comprehen-
sive Sexuality Education: A focus on Human Rights and Gender. New York. 41 Population Council (2009). It’s all one curriculum: Guidelines and activities for a unified 
approach to sexuality, gender, HIV and human rights education. New York City, USA: Population Council. 
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When a CSE program is youth-friendly, the positive effects will increase. 
Furthermore, when young people are included in CSE programs in a mean-
ingful way, their skills are developed and they get the opportunity to develop 
themselves professionally. This leads to the empowerment of young people 
in general, by enhancing self-confidence and by teaching young people 
important life skills. It contributes to more active citizenship, and helps 
build skills and attitudes that are important in creating and maintaining a 
healthy democratic society.  

WORKING TOWARDS THE INTEGRATION OF MYP IN 
YOUR CSE PROGRAM?
The checklist  on the next page can help you to establish an action plan 
to incorporate MYP in your CSE program. It provides a list of the most 
important aspects of MYP within CSE programs. 
How to work with the checklist?
1.Discuss all the items with a small group and decide if your organization 

already implements these as described in the checklist (tick the “Yes” 
box), or not at all (tick the “No” box), or only slightly (tick the “Slightly” 
box).

2. Decide with your group on a minimum of 7 of the most important issues 
that you want to incorporate into your CSE in the near future.

3.Copy the 7 selected issues to the Action Plan Format and then complete 
the Action Plan Format.

42 This checklist was adapted from the self-assessment checklist from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids 
Now and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. Page 43-44. For a more comprehensive 
checklist on how to incorporate MYP in youth-friendly CSE programs and different aspects of CSE that do not necessarily link to MYP, please refer to this checklist. 
http://www.rutgers.international/our-products/tools/essential-packages-manual

NEED MORE INFORMATION 
OR SUPPORT ON CSE? 
For more information on CSE 
programs and youth-friendly 
CSE, please refer to the Essen-
tial Package Manual: Sexual and 
Reproductive Health and Rights 
Programs for Young People 
(http://www.rutgers.interna-
tional/our-products/tools/es-
sential-packages-manual).
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CORE ELEMENTS
1 Are young people being provided comprehensive informa-

tion about their specific role and every aspect of the program 
they are involved in?

 Yes  Slightly  No

2 Are young people supported in making their own choices 
about the extent to which they participate in the program?

 Yes  Slightly  No

3 Is support provided to young people from the program in order 
for them to enjoy full responsibility for (parts of) activities/
tasks?

 Yes  Slightly  No

4 Are young people from the program supported in voicing their 
opinions and ideas?

 Yes  Slightly  No

5 Are young people being supported in having decision-making 
power on the content, ways of implementation and monitoring 
and evaluation of the CSE program?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth rep-

resentation in the CSE program? (Working groups, awareness 
raising activities, trainings, etc.)?

 Yes  Slightly  No

7 Are CSE providers trained and signed onto a relevant child 
protection policy?

 Yes  Slightly  No

8 Does the programmatic strategy consider young people as 
key actors and beneficiaries?

 Yes  Slightly  No

9 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure 
that a diverse group is represented in the CSE program? (E.g. 
young people with diverse sexual orientations, gender identities 
and gender expressions, young people living with disabilities, 
young people living with HIV, young people from rural and urban 
areas, young women and girls, young people from different 
socio-economic backgrounds and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
10 Are the information, education and communication materials 

used in the program easily understandable and attractive to 
young people?

 Yes  Slightly  No

11 Are creative and youth-friendly communication channels 
being used to deliver information & education which reflect 
the interest of the young people? (Cartoons, visuals, articles, 
pictures, etc.).

 Yes  Slightly  No

12 Is the language being used by adults to young people 
clear, respectful and concise?

 Yes  Slightly  No

MEANINGFUL YOUTH PARTICIPATION IN COMPREHENSIVE SEXUALITY 
EDUCATION (CSE) PROGRAMS

ATTENTION!
The definition of young people in the checklist = 
young people who are actors in the program and 
are actively involved as volunteers or staff in carry-
ing out activities around CSE
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13 Is youth-friendly technology being used for CSE program-
matic purposes? (E.g. social media, videos).

 Yes  Slightly  No

14 Are the information, education and communication materials 
used in the program adjusted to the needs of disabled and 
marginalized young people?

 Yes  Slightly  No

        FLEXIBILITY
15 Does the program take into account parental/guardian  

consent (legally or culturally) for young people to participate 
in activities?

 Yes  Slightly  No

16 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

17 Are CSE related activities planned in places which are safe 
and easily accessible for young people?

 Yes  Slightly  No

18 Are you distributing opportunities to different young people 
from the program, as opposed to only a select few?

 Yes  Slightly  No

        FINANCIALS
19 Are young volunteer’s expenses covered? (Travel arrange-

ments, accommodation, meals, materials, etc.).
 Yes  Slightly  No

20 Do youth volunteers receive similar remuneration to the 
adults participating in the program? (Travel arrangements, 
accommodation, meals, materials, etc.).

 Yes  Slightly  No

21 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
22 Do young people feel comfortable asking adults (CSE provid-

ers, facilitators, staff) in the program questions?
 Yes  Slightly  No

23 Do young people go to adults (CSE providers, facilitators, 
staff) when they have questions/doubts about their tasks?

 Yes  Slightly  No

24 Can young people rely on the support of adults (CSE provid-
ers, facilitators, staff) when they want to carry out activities?

 Yes  Slightly  No

25 Is there a regular and constructive feedback-loop between 
young people and adults in program?

 Yes  Slightly  No

26 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate?

 Yes  Slightly  No

27 Are young people from the program supported when a mis-
take is made, in order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
28 Is the leadership of the organization committed to meaning-

fully integrating young people in the CSE program?
 Yes  Slightly  No

29 Do adults in the program share responsibilities and deci-
sion-making power with young people?

 Yes  Slightly  No

30 Do adults in the program recognize the assets of youth and 
understand what youth can bring to the youth-adult partner-
ship?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
31 Are capacity-strengthening activities being provided to staff 

members to adopt youth-friendly and non-discriminatory 
attitudes?

 Yes  Slightly  No

32 Have facilitators and others involved in CSE delivery received 
adequate support, training and supervision in delivering CSE 
in a youth-friendly way?

 Yes  Slightly  No

33 Is there a youth-friendly introduction package about the 
CSE program for young people joining the program?

 Yes  Slightly  No

34 Have young people been trained to deal with resistance 
towards the issues discussed in CSE?

 Yes  Slightly  No

35 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people 
from the program?

 Yes  Slightly  No

36 Are there participatory methods and processes in place, such 
as capacity-building sessions that bring together adults and 
young people?

 Yes  Slightly  No

37 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

38 Do young people have opportunities to build their skills and 
knowledge on CSE and CSE programming?

 Yes  Slightly  No

39 Are the technical skills (financial management, M&E etc.) of 
young people in relation to the CSE program being strength-
ened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
40 Are young people committed to actively participating in the 

organization?
 Yes  Slightly  No

41 Are young people making use of all the support and oppor-
tunities available to them?

 Yes  Slightly  No

PROGRAMMING
42 Is there a diverse group of young people involved in the iden-

tification of information needs? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
grounds).

 Yes  Slightly  No

43 Are peer models being used for delivering interventions? (E.g. 
peer education).

 Yes  Slightly  No

44 Is the program linked to youth-friendly services so that 
young people can access any services they need?

 Yes  Slightly  No

45 Does the program promote communication with parents and 
other adults?

 Yes  Slightly  No

46 Is the CSE program effectively utilizing existing youth struc-
tures from the organization and/or wider community?

 Yes  Slightly  No

MONITORING AND EVALUATION
47 Is MYP within the CSE program monitored and evaluated?  Yes  Slightly  No

48 Are young people involved in the monitoring and evaluation 
process of the CSE program?

 Yes  Slightly  No
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PRINT-OUT DAY 3, SESSION 3.4 D – 
CHECKLIST 3: MYP IN YFHS PROGRAMS

WHAT ARE YOUTH-FRIENDLY SEXUAL 
AND REPRODUCTIVE HEALTH SER-
VICES?
Youth-friendly sexual and reproductive health services 
are services that deliver a comprehensive range of SRH 
services in ways that are responsive to the specific 
needs, vulnerabilities and desires of young people. They 
succeed in attracting and retaining young clients for 
continuing care.
The range of services should reflect those provided by 
any other good quality SRHR service provider, including 
prevention, diagnosis and management of sexual and 
reproductive problems, both physical and mental. 
Specific services include:

 – HIV testing, counselling and treatment.
 – STI testing, counselling and treatment.
 – Prescribing appropriate medications and health prod-
ucts.

 – Pregnancy testing.
 – Contraception counselling and provision (‘family 
planning’ services).

 – Maternal health services.
 – Abortion related services and post-abortion care 
(within the extent of the law).

 – Counselling services:
 - Sexual abuse counselling.
 - Relationship counselling.
 - Counselling and psycho-social support relating to 
  individual issues that undermine sexual health and 
  wellbeing.
 - Sexual and gender-based violence counselling.

 – Referral services (including outside of the health sec-
tor, such as legal and social services).

Youth-friendly services build on those offered by gen-

eral SRHR service providers in that they recognize and 
respect the diversity of young people and their spe-
cific needs, promote gender equality and offer pos-
itive approaches to sexuality and relationships. They 
support young people to make informed choices about 
their health and sexuality according to the principle of 
the evolving capacity of the child. 

Youth-friendly services should be accessible to all ado-
lescents and young people irrespective of their age, 
marital status, HIV status, sexual orientation, gender 
identity, occupation, social status, geographical loca-
tion or ability to pay. Services must be confidential, 
non-judgmental, stigma-free and private.

Youth-friendly services recognize the importance of 
the people and community groups that structure young 
people’s lives and their choices. Thus, services should 
involve and gain the support of those important in the 
lives of young people, such as partners, parents, guard-
ians, carers, faith organizations, community leaders and 
schools. At the same time, service providers must pri-
oritize young people’s rights, including rights to privacy 
and confidentiality, and ensure that they do not com-
promise these rights by involving parents, guardians or 
others.

Youth-friendly service providers should work with pro-
grams and schools providing comprehensive sexual-
ity education and other youth sexual and reproductive 
health programs to improve linkages between services, 
education and outreach.

44 This checklist was adapted from the self-assessment checklist from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop 
Aids Now and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. Page 57-59. For a more comprehensive 
checklist on how to incorporate MYP in YFHS and different aspects of YFHS that do not necessarily link to MYP, please refer to this checklist. http://www.rutgers.
international/our-products/tools/essential-packages-manual
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Youth-friendly service providers aim to provide opportunities for adoles-
cents and young people to be meaningfully involved in designing, imple-
menting and evaluating services.

MYP IN YFHS
It is very important to incorporate MYP into YFHS. Why? Because young 
people are the ultimate beneficiaries of YFHS, and should therefore be 
included in the design, implementation and evaluation. After all, young 
people themselves are best able to voice their needs, realities and opin-
ions. The inclusion of young people means that the YFHS will link directly 
to young people’s needs. Consequently, the YFHS become more legitimate 
and young people experience less barriers to seek sexual and reproductive 
health services. Ultimately, this can contribute to the prevention or cure of 
many diseases and dangerous situations. 

Furthermore, when young people are included in YFHS in a meaningful 
way, their skills are developed and they get the opportunity to develop 
themselves professionally. This leads to the empowerment of young people 
in general, by enhancing self-confidence and by teaching young people 
important skills. It contributes to more active citizenship, and helps building 
skills and attitudes that are important in creating and maintaining a healthy 
democratic society. 

WORKING TOWARDS THE INTEGRATION OF MYP IN 
YOUR YFHS?
The checklist  on the next page can help you establish an action plan to 
incorporate MYP into YFHS. It provides a list of the most important aspects 
of MYP within YFHS programs. 

How to work with the checklist:
1. Discuss all the items with a small group and decide if your organization 

already implements these as described in the checklist item (tick the 
“Yes” box), or not at all (tick the “No” box), or only slightly (tick the 
“Slightly” box).

2. With your group, select at least 7 of what you consider to be the most 
important issues that you want to incorporate into your organization in 
the near future.

3. Copy the 7 selected issues to the Action Plan Format and then complete 
the Action Plan Format.

NEED MORE INFORMATION 
OR SUPPORT ON YFHS? 
For more information on YFHS 
programs, please refer to the 
Essential Package Manual: 
Sexual and Reproductive Health 
and Rights Programs for Young 
People (http://www.rutgers.in-
ternational/our-products/tools/
essential-packages-manual).
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CORE ELEMENTS
1 Are young people being provided comprehensive information 

about their specific role and rights in the YFHS program?
 Yes  Slightly  No

2 Are young people supported in making their own choices 
about the extent to which they participate in the YFHS pro-
gram?

 Yes  Slightly  No

3 Do young people from YFHS program enjoy full responsibility 
for (parts of) activities/tasks?

 Yes  Slightly  No

4 Are young people from the YFHS program supported in voic-
ing their opinions and ideas?

 Yes  Slightly  No

5 Is support being provided to young people from the YFHS 
program to meaningfully participate in decision-making pro-
cesses in the organization?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth rep-

resentation in the YFHS program? (E.g. in the working groups, 
trainings, clinics, etc.).

 Yes  Slightly  No

7 Are the service providers (clinic, outreach services, etc.) trained 
and signed onto a relevant child protection policy?

 Yes  Slightly  No

8 Does the programmatic strategy consider young people as 
key actors and beneficiaries?

 Yes  Slightly  No

9 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure that 
a diverse group is represented? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
grounds and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
10 Are the information, education and communication materials 

used easily understandable and attractive to young people?
 Yes  Slightly  No

11 Are creative and youth-friendly communication channels 
being used to deliver information and education which reflect 
the interests of the young people? (Cartoons, visuals, articles, 
pictures, etc.).

 Yes  Slightly  No

CHECKLIST: MEANINGFUL YOUTH PARTICIPATION IN YOUTH-FRIENDLY SEXUAL 
AND REPRODUCTIVE HEALTH SERVICES (YFHS) PROGRAMS

ATTENTION!
Attention! The definition of young people in the 
checklist = young people who are actors in the 
program and are actively involved as volunteers or 
staff in carrying out activities around YFHS
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12 Is the language being used by adults to young people clear, 
respectful and concise?

 Yes  Slightly  No

13 Is youth-friendly technology being used for programmatic 
purposes? (e.g. social media, videos)

 Yes  Slightly  No

14 Are the information, communication and education materials 
used in the program adjusted to the needs of disabled and 
marginalized young people?

 Yes  Slightly  No

        FLEXIBILITY
15 Does the program taken into account parental/guardian 

consent (legally or culturally) for young people to participate 
in activities?

 Yes  Slightly  No

16 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

17 Are activities planned in places which are safe and easily 
accessible for young people?

 Yes  Slightly  No

18 Is the organization distributing opportunities to different 
young people in your organization, as opposed to only a 
select few?

 Yes  Slightly  No

        FINANCIALS
19 Are young volunteers’ expenses covered? (Travel arrange-

ments, accommodation, meals, materials, etc.).
 Yes  Slightly  No

20 Do youth volunteers receive similar remuneration to the 
adults from the organization? (Travel arrangements, accommo-
dation, meals, materials, etc.).

 Yes  Slightly  No

21 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
22 Do young people feel comfortable in asking questions to 

adults (clinic staff, CSO staff, others) in the program?
 Yes  Slightly  No

23 Do young people go to adults (clinic staff, CSO staff, others) 
when they have questions/doubts about their tasks?

 Yes  Slightly  No

24 Can young people rely on the support of adults (clinic staff, 
CSO staff, others) when they want to carry out activities?

 Yes  Slightly  No

25 Is there a regular and constructive feedback-loop between 
young people and adults in the program?

 Yes  Slightly  No

26 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate?

 Yes  Slightly  No

27 Are young people supported when a mistake is made, in 
order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
28 Is the leadership of the organization committed to meaning-

fully integrating young people into the YFHS program?
 Yes  Slightly  No

29 Are adults in the organization sharing responsibilities and 
decision-making power with young people?

 Yes  Slightly  No

30 Do adults in the program recognize the assets of youth and 
understand what youth can bring to the youth-adult partner-
ship?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
31 Are there capacity-strengthening activities being provided 

to staff members to adopt youth-friendly and non-discrimi-
natory attitudes?

 Yes  Slightly  No

32 Are peer educators and outreach workers trained on 
youth-friendly health services and empowered to provide 
basic commodities or referrals for services using a peer 
promoter model?

 Yes  Slightly  No

33 Is there a youth-friendly introduction package for young 
people joining the YFHS program?

 Yes  Slightly  No

34 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people?

 Yes  Slightly  No

35 Are there participatory methods and processes in place, such 
as capacity-building sessions that bring together adults and 
young people?

 Yes  Slightly  No

36 Are young people supported in their personal development 
to nurture their talent and maximize their potential? (E.g. career 
planning, interpersonal skills.) 

 Yes  Slightly  No

37 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

38 Do young people have opportunities to build their skills and 
knowledge on CSE and CSE programming?

 Yes  Slightly  No

39 Are the technical skills (program management, M&E etc.) of 
young people being strengthened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
40 Are young people committed to actively participating in the 

program?
 Yes  Slightly  No

41 Are young people making use of all the support and oppor-
tunities available to them?

 Yes  Slightly  No

PROGRAMMING
42 Is there a diverse group of young people involved in the 

set up and implementation of the YFHS? (E.g. young people 
with diverse sexual orientations, gender identities and gender 
expressions, young people living with disabilities, young people 
living with HIV, young people from rural and urban areas, young 
women and girls, young people from different socio-economic 
backgrounds).

 Yes  Slightly  No

43 Are peer models being used for delivering interventions?  (E.g. 
peer providers).

 Yes  Slightly  No

44 Is the YFHS program effectively utilizing existing youth struc-
tures from the organization and/or wider community?

 Yes  Slightly  No

MONITORING AND EVALUATION
45 Is MYP within the YFHS monitored and evaluated?  Yes  Slightly  No

46 Are young people involved in the monitoring and evalua-
tion process of the YFHS program? (Including deciding how 
youth-friendly a service is).

 Yes  Slightly  No
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PRINT-OUT DAY 3, SESSION 3.4 E – 
CHECKLIST 4: MYP IN ADVOCACY PROGRAMS

CREATING AN ENABLING ENVIRON-
MENT FOR YOUNG PEOPLE’S SRHR 
Political, social, cultural and/or economic environments 
can enable or inhibit young people’s access to and 
knowledge about SRHR services. In many countries, 
realizing young people’s rights to sexual and reproduc-
tive health is still posing major challenges. Taking action 
to promote an enabling environment is therefore a cen-
tral aspect to holistic SRHR programs for young people. 
Creating an enabling environment includes advocacy 
activities at multiple levels – community, district, 
national and international levels – and addresses struc-
tural as well as informal norms. 

WHAT IS ADVOCACY? 
There are many different ways to define advocacy. Advo-
cacy is a broad, overarching term used to describe the 
different ways that individuals and groups seek to build 
public, political and financial support for a given issue. 

A good definition of advocacy is:
“an ongoing process aimed at changing attitudes, 
actions, policies and laws by influencing people and 
organizations with power, systems and structures at 
different levels for the betterment of people affected 
by the issue.”  

Advocacy always involves trying to bring about positive 
change or protecting existing rights and capabilities. 
While advocacy strategies may include activities to raise 
awareness of problems, awareness raising on its own is 
not advocacy. Advocacy can be done by an individual or 
in a group, it can be grassroots or large-scale. Advocacy 
can also be done at different levels. For example, you 

might choose to advocate for something locally (within 
your town/city, or even within just your neighborhood), 
but depending on the issue and on your resources, you 
could also advocate for something at a district, national, 
regional, and international level.

There are many different ways to influence policy. For 
example, one strategy could be to build personal rela-
tionships with the people you are seeking to influence 
so that they are more receptive to your message. Some-
times, decision-makers have to take action on issues 
which they might not know a lot about, in this situa-
tion a good advocacy intervention could be to conduct 
research or collect existing data to support your case. 
Another strategy could be to closely monitor whether 
your government is upholding the agreements that they 
have made (internationally, but also national agreements 
to the public). For example, in Uganda, civil society 
organizations collaborated up to closely monitor how 
the government was spending its budget on SRHR. They 
came up with a proposal for the government on how 
this could be done more effectively, and as a result of 
their successful advocacy the annual budget for contra-
ceptive supplies almost doubled, and the government 
approved a policy which enabled easier access to ster-
ilization procedures.

In other situations, it could be beneficial to create a 
large public movement in support of the issue you are 
advocating for. A real-life example of this can be seen in 
Ghana where a youth-led organization who is supported 
by dance4life, Curious Minds, spearheaded a public 
campaign to demand a national youth policy. The cam-
paign mobilized youth throughout the country to speak 

45 This explanation about enabling environment was derived from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids Now 
and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. 46 See 8, adapted. 47 Indian HIV/AIDS Alliance 
(2002) cited in Asia Pacific Alliance, Evidence-based Advocacy: The Catalyst for Action, 2006, 8th Annual Conference and Workshop Series.
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out and deliver strong messages in support of the policy. The campaign was 
successful, and Curious Minds then offered support to the government to 
help draft the new policy so that it would truly reflect young people’s needs 
and priorities. Another good strategy is finding champions for your cause; 
this could for example be a public figure like an actor or even a religious 
leader, who could then speak out publicly about your issue to generate 
public understanding and support.

The strategy you pick depends a lot on your level of knowledge, your 
resources and network, the political or social situation, your audience, 
and on the issues which you are advocating for. For example, in a climate 
which is very openly hostile to LGBT rights, it might be more strategic (and 
safer) to advocate for these issues below the radar. 

Advocacy serves a number of purposes, including: 
 – Influencing public policy and practice.
 – Influencing corporate policy and practice.
 – Changing attitudes and behaviors.
 – Securing funding for services and programs.
 – Influencing decision-making processes so that affected communities 
are involved.

 – Empowering communities or populations to influence decisions that affect 
them.

 – Building a movement for SRHR.
 – Safeguarding and protecting sexual and reproductive rights.

MYP IN ADVOCACY
Young people can have different roles in advocacy programs and there-
fore, MYP in advocacy can have different forms. This can include, but is 
not limited to:

 – Having a youth-led advocacy agenda;
 – Involving young people in data collection that inform the advocacy;
 – Having youth representatives at advocacy events.

When we advocate for young people's SRHR, it is important that we also 
meaningfully engage young people. The reasons for this include: 

 – It improves the relevance and appropriateness of public and organiza-
tional decision-making on youth issues, by ensuring that those with the 
direct experience of a situation are able to have their voices heard.

 – Inclusiveness is extremely important in advocacy. If you succeed in 
being inclusive, it brings specific benefits to the poorest and marginal-
ized groups of youth, who even more than most youth, have often been 
excluded from the cultural, social, political and economic life of their 
communities and societies.

 – It recognizes a shift in the perspective of youth as ‘beneficiaries’ of adult 
interventions towards young people who are ‘rights holders’ and are key 

48 UNICEF. (2010). Children as advocates; Strengthening child and young people’s participation in Advocacy Fora. New York, Adolescent Development and Participa-
tion (ADAP) Unit
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influencers of their own destinies and that of their own societies.
 – It provides young people the opportunity to be more actively included 
in their society as active and responsible citizens.

 – It increases the visibility of youth issues and helps to improve the 
accountability of adult institutions of what happens to youth.

 – The right to be heard is a basic human right.

Furthermore, by involving beneficiaries, non-governmental organizations 
can improve young people’s own accountability to the people that they 
serve and better demonstrate their contributions to democracy 

WORKING TOWARDS THE INTEGRATION OF MYP IN 
YOUR ADVOCACY PROGRAM?
The checklist  on the next page can help you to establish an action plan 
to incorporate MYP in advocacy. It provides a list of the most important 
aspects of MYP within advocacy programs. 

How to work with the checklist?
1. Discuss all the items with a small group and decide if your organization 

already implements these as described in the checklist (tick the “Yes” 
box), or not at all (tick the “No” box), or only slightly (tick the “Slightly” 
box).

2. Decide with your group on a minimum of 7 of the most important issues 
that you want to incorporate into your advocacy in the near future.

3. Copy the 7 selected issues to the Action Plan Format and then complete 
the Action Plan Format.

NEED MORE INFORMATION 
OR SUPPORT ON ADVOCACY? 
For more information on advo-
cacy, please refer to the Essen-
tial Package Manual: Sexual and 
Reproductive Health and Rights 
Programs for Young People 
(http://www.rutgers.interna-
tional/our-products/tools/es-
sential-packages-manual).

49 This checklist was adapted from the self-assessment checklist from: Rutgers, Amref Flying Doctors, CHOICE for Youth and Sexuality, dance4life, Simavi, Stop Aids 
Now and IPPF (2016). Essential Package Manual: Sexual and Reproductive Health and Rights Programs for Young People. Page 70. For a more comprehensive check-
list on how to incorporate MYP in advocacy and different aspect of advocacy that do not necessarily link to MYP, please refer to this checklist. http://www.rutgers.
international/our-products/tools/essential-packages-manual
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CORE ELEMENTS
1 Are young people being provided comprehensive information 

about their specific role and rights in the advocacy program?
 Yes  Slightly  No

2 Are young people supported in making their own choices 
about the extent to which they participate in the advocacy 
program?

 Yes  Slightly  No

3 Do young people from the advocacy program enjoy full re-
sponsibility for (parts of) activities/tasks?

 Yes  Slightly  No

4 Are young people from the advocacy program supported in 
voicing their opinions & ideas?

 Yes  Slightly  No

5 Is support being provided to young people from the advoca-
cy program to meaningfully participate in decision-making 
processes within the organization?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth 

representation in the advocacy program? (E.g. in the working 
groups, training, meetings, etc.).

 Yes  Slightly  No

7 Is there a child protection policy in place?  Yes  Slightly  No

8 Does the programmatic strategy consider young people as 
key actors and beneficiaries?

 Yes  Slightly  No

9 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure that 
a diverse group is represented? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
grounds and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
10 Are the information, education and communication materials 

used easily understandable and attractive to young people?
 Yes  Slightly  No

11 Are creative and youth-friendly communication channels 
being used to deliver information & education which reflect 
the interest of the young people? (Cartoons, visuals, articles, 
pictures, etc.).

 Yes  Slightly  No

CHECKLIST: MEANINGFUL YOUTH PARTICIPATION IN ADVOCACY PROGRAMS 

ATTENTION!
The definition of young people in the checklist = 
young people who are actors in the program and 
are actively involved as volunteers or staff in carry-
ing out activities around advocacy
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12 Is the language being used by adults to young people clear, 
respectful and concise?

 Yes  Slightly  No

13 Is youth-friendly technology being used for programmatic 
purposes? (E.g. social media, videos)

 Yes  Slightly  No

14 Are the information, communication and education materials 
used in the program adjusted to the needs of disabled and 
marginalized young people?

 Yes  Slightly  No

        FLEXIBILITY
15 Does the program take into account the parental/guardian 

consent (legally or culturally) for young people to participate 
in activities?

 Yes  Slightly  No

16 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

17 Are activities planned in places which are safe and easily 
accessible for young people?

 Yes  Slightly  No

18 Is the organization distributing opportunities to different 
young people in your organizations, as opposed to only a 
select few?

 Yes  Slightly  No

        FINANCIALS
19 Are young volunteers’ expenses covered? (Travel arrange-

ments, accommodation, meals, materials, etc.).
 Yes  Slightly  No

20 Do youth volunteers receive similar remuneration to the 
adults from the organization? (Travel arrangements, accommo-
dation, meals, materials, etc.).

 Yes  Slightly  No

21 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
22 Do young people feel comfortable in asking questions to 

adults from the program?
 Yes  Slightly  No

23 Do young people go to adults when they have questions /
doubts about their tasks?

 Yes  Slightly  No

24 Can young people rely on the support from adults when they 
want to carry out activities?

 Yes  Slightly  No

25 Is there a regular and constructive feedback-loop between 
young people and adults in the program?

 Yes  Slightly  No

26 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate in relation 
to advocacy?

 Yes  Slightly  No

27 Are young people supported when a mistake is made, in 
order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
28 Is the leadership of the organization committed to meaning-

fully integrating young people into the advocacy program?
 Yes  Slightly  No

29 Are adults in the organization sharing responsibilities and 
decision-making power with young people?

 Yes  Slightly  No

30 Do adults in the program recognize the assets of youth and 
understand what youth can bring to the youth-adult partner-
ship?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
31 Are there capacity-strengthening activities being provided 

to staff members to adopt youth-friendly and non-discrimi-
natory attitudes?

 Yes  Slightly  No

32 Is there a youth-friendly introduction package for young 
people joining the advocacy program?

 Yes  Slightly  No

33 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people in 
the program?

 Yes  Slightly  No

34 Are there participatory methods and processes in place, such 
as capacity-building sessions that bring together adults and 
young people?

 Yes  Slightly  No

35 Are young people supported in their personal development 
to nurture their talent and maximize their potential? (E.g. career 
planning, interpersonal skills). 

 Yes  Slightly  No

36 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

37 Do young people have opportunities to build their skills and 
knowledge on advocacy? (Negotiation, debating, public speak-
ing, etc.).

 Yes  Slightly  No

38 Are the technical skills (program management, M&E etc.) of 
young people being strengthened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
39 Are young people committed to actively participating in the 

program?
 Yes  Slightly  No

40 Are young people making use of all the support and opportu-
nities available to them?

 Yes  Slightly  No

PROGRAMMING

41 Is there a diverse group of young people involved in the set 
up and implementation of the advocacy activity/strategy? (E.g. 
young people with diverse sexual orientations, gender identities 
and gender expressions, young people living with disabilities, 
young people living with HIV, young people from rural and urban 
areas, young women and girls, young people from different 
socio-economic backgrounds).

 Yes  Slightly  No

42 Is the advocacy problem and the potential solution(s) informed 
by a community-level analysis of young people’s opinions?

 Yes  Slightly  No

43 Are youth advocates supported to establish working relation-
ships with relevant decision-makers?

 Yes  Slightly  No

44 Do you actively reach out to and collaborate with like-mind-
ed (youth) organizations when advocating for youth SRHR?

 Yes  Slightly  No

45 Are/will young people (be) involved in critical moments 
during your advocacy work, such as dialogues with deci-
sion-makers?

 Yes  Slightly  No

MONITORING AND EVALUATION
46 Is MYP within the advocacy activities monitored and evalu-

ated?
 Yes  Slightly  No

47 Are young people involved in the monitoring and evaluation 
process of the advocacy activities?

 Yes  Slightly  No
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CORE ELEMENTS
1 Are young people being provided comprehensive information 

about their specific role and rights in the advocacy program?
 Yes  Slightly  No

2 Are young people supported in making their own choices 
about the extent to which they participate in the program?

 Yes  Slightly  No

3 Do young people from the program enjoy full responsibility 
for (parts of) activities/tasks?

 Yes  Slightly  No

4 Are young people from the program supported in voicing their 
opinions and ideas?

 Yes  Slightly  No

5 Is support being provided to young people from the program 
to meaningfully participate in decision-making processes 
within the organization?

 Yes  Slightly  No

PRECONDITIONS
        POLICIES
6 Is there a policy in place that quantifies minimal youth rep-

resentation in the program? (E.g. in working groups, trainings, 
meetings, etc.).

 Yes  Slightly  No

7 Is there a child protection policy in place?  Yes  Slightly  No

8 Does the programmatic strategy consider young people as 
key actors and beneficiaries?

 Yes  Slightly  No

9 Is there a policy in place which actively works towards the 
inclusion and participation of all young people to ensure that 
a diverse group is represented? (E.g. young people with diverse 
sexual orientations, gender identities and gender expressions, 
young people living with disabilities, young people living with 
HIV, young people from rural and urban areas, young women 
and girls, young people from different socio-economic back-
grounds and educational levels).

 Yes  Slightly  No

        YOUTH-FRIENDLINESS
10 Are the information, education and communication materials 

used easily understandable and attractive to young people?
 Yes  Slightly  No

11 Are creative and youth-friendly communication channels 
being used to deliver information & education which reflect 
the interest of the young people? (Cartoons, visuals, articles, 
pictures, etc.).

 Yes  Slightly  No

12 Is the language being used by adults to young people clear, 
respectful and concise?

 Yes  Slightly  No

13 Is youth-friendly technology being used for programmatic 
purposes? (e.g. social media, videos).

 Yes  Slightly  No

14 Are the information, communication and education materials 
used in the program adjusted to the needs of disabled and 
marginalized young people?

 Yes  Slightly  No

We have provided specific checklists for CSE, YFHS and Advocacy 
programs; however if you are working on a program with another partic-
ular focus you can use the checklist below which incorporates the most 

important elements of every section.  

PRINT-OUT DAY 3, SESSION 3.4 F – 
CHECKLIST 5: MYP IN OTHER PROGRAMS
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        FLEXIBILITY
15 Does the program take into account the parental/guardian 

consent (legally or culturally) for young people to participate 
in activities?

 Yes  Slightly  No

16 Are the schedules (school, work, social activities) of young 
people taken into account in the planning and conducting of 
activities?

 Yes  Slightly  No

17 Are activities planned in places which are safe and easily 
accessible for young people?

 Yes  Slightly  No

18 Is the organization distributing opportunities to different 
young people in your organization, as opposed to only a 
select few?

 Yes  Slightly  No

        FINANCIALS
19 Are young volunteers’ expenses covered? (Travel arrange-

ments, accommodation, meals, materials, etc.).
 Yes  Slightly  No

20 Do youth volunteers receive similar remuneration to the 
adults from the organization? (Travel arrangements, accommo-
dation, meals, materials, etc.).

 Yes  Slightly  No

21 Can young people request financial support to initiate new 
activities?

 Yes  Slightly  No

        SAFE SPACE
22 Do young people feel comfortable asking adults from the 

program questions? 
 Yes  Slightly  No

23 Do young people go to adults when they have questions /
doubts about their tasks?

 Yes  Slightly  No

24 Can young people rely on the support of adults when they 
want to carry out activities?

 Yes  Slightly  No

25 Is there a regular and constructive feedback-loop between 
young people and adults in the program?

 Yes  Slightly  No

26 Is there a physical and/or virtual space where young people 
can come together, learn, share and collaborate in relation 
to the program?

 Yes  Slightly  No

27 Are young people supported when a mistake is made, in 
order to maximize their learning curve?

 Yes  Slightly  No

        COMMITMENT FROM ADULTS
28 Is the leadership of the organization committed to meaning-

fully integrating young people into the program?
 Yes  Slightly  No

29 Are adults in the organization sharing responsibilities and 
decision-making power with young people?

 Yes  Slightly  No

30 Do adults in the program recognize the assets of youth and 
understand what youth can bring to the youth-adult partner-
ship?

 Yes  Slightly  No
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        CAPACITY STRENGTHENING
31 Are there capacity-strengthening activities being provided 

to staff members to adopt youth-friendly and non-discrimi-
natory attitudes?

 Yes  Slightly  No

32 Is there a youth-friendly introduction package for young 
people joining the advocacy program?

 Yes  Slightly  No

33 Are there mentorship structures in place between experi-
enced staff/volunteers and less-experienced young people in 
the program?

 Yes  Slightly  No

34 Are there participatory methods and processes in place, such 
as capacity-building sessions that bring together adults and 
young people?

 Yes  Slightly  No

35 Are young people supported in their personal development 
to nurture their talent and maximize their potential? (E.g. career 
planning, interpersonal skills). 

 Yes  Slightly  No

36 Is structural capacity-strengthening provided to young peo-
ple to create or maintain a pool of active and capable young 
people? 

 Yes  Slightly  No

37 Do young people have opportunities to build their skills and 
knowledge on topics related to the program? 

 Yes  Slightly  No

38 Are the technical skills (program management, M&E etc.) of 
young people being strengthened?

 Yes  Slightly  No

COMMITMENT FROM YOUNG PEOPLE
39 Are young people committed to actively participating in the 

program?
 Yes  Slightly  No

40 Are young people making use of all the support and opportu-
nities available to them?

 Yes  Slightly  No

MONITORING AND EVALUATION
41 Is MYP within the programmatic activities monitored and 

evaluated?
 Yes  Slightly  No

42 Are young people involved in the monitoring and evaluation 
process of the activities?

 Yes  Slightly  No



REMEMBER, THE 
CHECKLISTS ARE 
NOT SPECIFICALLY 
AN ‘AUDIT’ 
BUT IT IS AN 
OPPORTUNITY 
TO IDENTIFY THE 
STRONG POINTS 
AND POINTS 
THAT NEEDS 
STRENGTHENING 
WITHIN YOUR 
ORGANISATION IN 
RELATION TO MYP 
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This manual is developed by CHOICE for Youth and Sexuality as part 
of the Get Up Speak Out; For Youth Rights (GUSO) program. The GUSO 
program is developed by young people, for young people. It is a col-
laboration between Rutgers (lead), dance4life, Simavi, Aidsfonds, In-
ternational Planned Parenthood Federation (IPPF), CHOICE for Youth 
and Sexuality and about 30 partner organizations from Africa and Asia, 
in partnership with the Dutch Ministry of Foreign Affairs. The GUSO 
program works towards a society where all young people, especially 
girls and young women, are empowered to realize their sexual and 
reproductive health and rights (SRHR) in societies that are positive 
towards young people’s sexuality.


